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Redcliffs School

Statement of Responsibility

For the year ended 31 December 2019

The Board of Trustees accepts responsibility for the preparation of the annual financial statements
and the judgements used in these financial statements.

The management (including the principal and others as directed by the Board) accepts responsibility
for establishing and maintaining a system of internal controls designed to provide reasonable
assurance as to the integrity and reliability of the school's financial reporting.

It is the opinion of the Board and management that the annual financial statements for the financial year
ended 31 December 2019 fairly reflect the financial position and operations of the school.

The School's 2019 financial statements are authorised for issue by the Board.

Geenma MCTnerned
APABRES MONM T\ fosenarg_lprma Y

3

\/\d‘*— Wrﬂl‘-&ﬂ

sipwureu Sighature of Prncipal |
27" MM 2020 27 May 2020
Data- Date: .

Redcliffs School Annual Report and Financial Statements

Page 1



Redcliffs School

Members of the Board of Trustees

For the year ended 31 December 2019

Name Position How Position Gained Held Until
Darren Fidler Chairperson Elected Jun 2022
Rose Mclnerney-Boon Principal ex Officio

Chelsea Halliwell Parept Rep Elected Jun 2022
Emma Lumb Parent Rep Elected Jun 2022
Leonia Ocheduzsko Staff Rep Elected Jun 2022
Jeff Smit Parent Rep Elected Jun 2022
Andrew Wylie Parent Rep Elected Jun 2022
Kathy Connolly Parent Rep Elected May 2019
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Redcliffs School

Statement of Comprehensive Revenue and Expense

For the year ended 31 December 2019

Notes
Revenue
Government Grants 2
Locally Raised Funds 3
Interest Income
Expenses
Locally Raised Funds 3
Learning Resources 4
Administration 5
Finance Costs
Property 6
Depreciation 7

Loss on Disposal of Property, Plant and Equipment

Net Surplus / (Deficit)

Other Comprehensive Revenue and Expenses

Total Comprehensive Revenue and Expense for the Year

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the

accompanying notes which form part of these financial staternents.

Redcliffs School Annual Report and Financial Statements

2019 2019 2018
Budget
Actual (Unaudited) Actual
$ $ $
1,792,398 1,768,526 1,568,650
242,013 192,425 170,288
32,714 22,000 28,423
2,067,125 1,982,951 1,767,361
86,514 66,400 92,137
1,318,561 1,340,268 1,219,261
118,487 136,238 112,413
850 - 1,424
403,153 410,025 256,939
32,773 30,000 41,455
6,656 - 3,319
1,966,994 1,982,931 1,726,948
100,131 20 40,413
100,131 20 40,413
epo
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Redcliffs School

Statement of Changes in Net Assets/Equity

For the year ended 31 December 2019

Balance at 1 January

Total comprehensive revenue and expense for the year
Contribution - Furniture and Equipment Grant
Distribution of Equity

Equity at 31 December

Retained Earnings

Equlty at 31 December

2019 2019 2018
Budget
Actual (Unaudited) Actual
§ $ $
1,159,821 1,159,821 824,095
100,131 20 40,413
111,837 - 295,313
(444,000) - -
927,889 1,169,841 1,159,821
927,889 1,159,841 1,159,821
927,889 1,159,841 1,159,821

The above Statement of Changes in Net Assets/Equity should be read in conjunction with the accompanying notes which

form part of these financial statements.
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Redcliffs School

Statement of Financial Position

As at 31 December 2019

Current Assets

Gash and Gash Equivalents
Accounts Receivable

GST Receivable
Prepayments

Investments

Current Liabilities

Accounts Payable

Revenue Received in Advance

Finance Lease Liability - Current Portion
Working Capital Surplus/(Deficit)
Non-current Assets

Property, Plant and Equipment

Non-current Liabilities
Finance Lease Liability

Net Assets

Equity

Notes

o

10

12
13
14

11

14

2019 2019 2018
Budget
Actual (Unaudited) Actual

$ $ $
753,635 238,793 208,773
106,578 103,088 103,088
85,831 5,974 5,974
27,398 4,115 4,115
472,000 892,000 892,000
1,445,442 1,243,970 1,213,950
704,625 112,151 112,151
20,498 50,421 50,421
12,093 14,992 14,992
737,216 177,564 177,564
708,226 1,066,406 1,036,386
224,049 103,241 133,241
224,049 103,241 133,241
4,386 9,806 9,806
4,386 9,806 9,806
927,889 1,159,841 1,159,821
927,889 1,159,841 1,159,821

The above Statement of Financial Position should be read in conjunction with the accompanying notes which

form part of these financial statements.
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Redcliffs School
Statement of Cash Flows
For the year ended 31 December 2019

2019 2019 2018
Budget
Note Actual (Unaudited) Actual
$ $ $
Cash flows from Operating Activities
Government Grants 338,225 342,039 401,788
Locally Raised Funds 235,958 192,425 133,208
Goods and Services Tax (net) (79,857) - (1,507)
Payments to Employees {283,862) (304,545) (243,329)
Payments to Suppliers {146,805) (221,899) (230,828)
Interest Received 32,059 22,000 23,768
Net cash from Operating Activities 95,718 30,020 83,100
Cash flows from Investing Activities
Purchase of PPE (and Intangibles) (66,284) - (50,531)
Purchase of Investments - - (292,000)
Praceeds from Sale of Investments 420,000 - -
Net cash from Investing Aclivities 353,716 - (342,531)
Cash flows from Financing Activities
Furniture and Equipment Grant 111,937 - 295,313
Finance Lease Payments (16,509) - (16,846)
Net cash from Financing Activities 95,428 - 278,467
Net increase/{decrease) in cash and cash equivalents 544,862 30,020 19.036
Cash and cash equivalents at the beginning of the year 8 208,773 208,773 189,737
Cash and cash equivalents at the end of the year 8 753,635 238,793 208,773

The statement of cash flows records only those cash flows directly within the control of the School. This means centrally
funded teachers' salaries and the use of land and buildings grant and expense have been omitted.

The above Cash Flow Statement should be read in conjunction with the accompanying notes which form part of these
financial statements.

BDO
Christchurch
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Redcliffs School

Notes to the Financial Statements

1. Statement of Accounting Policies
For the year ended 31 December 2019

1.1. Reporting Entity

Redelifts School (the School) is a Crown entily as specified in the Crown Entities Act 2004 and a school as described in the
Education Act 1989. The Board of Trustees (the Board) is of the view that the School is a public benefit entity for financial
reporting purposes.

1.2. Basis of Preparation

Reporting Period

The financial reports have been prepared for the peried 1 January 2012 to 31 December 2019 and in accordance
with the requirements of the Public Finance Act 1989.

Basis of Preparation
The financtal statements have been prepared on a going concern basis, and the accounting policies have been consistently
applied throughout the period.

Financial Reporting Standards Applied

The Education Act 1988 requires the Schaol, as a Crown entity, to prepare financial statements in accordance with generally
accepted accounting practice. The financial statements have been prepared in accordance with generally accepted accounting
practice in New Zealand, applying Public Sector Public Benefit Entity {PBE) Standards Reduced Disclosure Regime as
appropriate to public benefit entitfes that qualify for Tier 2 reporting. The schoal is considered a Public Benefit Entity as it
meets the criteria specified as “having a primary objective to provide goods and/or services far community or social benefit and
where any equity has been provided with a view to supporting that primary objective rather than for financial return to equity
holders”.

Standard early adopted

In line with the Financial Statements of the Government, the School has elected to early adopt PBE IFRS 8 Financial
Instruments. PBE IFRS 9 replaces PBE IPSAS 29 Financial Instruments: Recognition and Measurement. Information
about the adoption of PBE IFRS 9 is provided in Note 23.

PBE Accounting Standards Reduced Disclosure Regime
The School qualifies for Tier 2 as the school is not publicly accountable and is not considered large as it falls below the
expenditure threshold of $30 million per year. All relevant reduced disclosure concessions have been taken.

Measurement Base
The financial statements are prepared on the historical cost basis unless otherwise noted in a specific accounting policy.

Preseniation Currency
These flnancial statements are presented in New Zealand dollars, rounded to the nearest dollar.

Specific Accounting Policies
The accounting policies used in the preparation of these financial statements are set out below.

Critical Accounting Estimates And Assumptions

The preparation of financial statements requires management to make judgements, estimates and assumptions that affect the
application of accounting policies and the reported amounts of assets, liabilities, revenue and expenses, Actual results may
differ from these estimates.

Estimates and underlying assumptions are reviewed on an ongoing basis. Revisions o accounting estimates are recognised in
the period In which the estimate is revised and in any future perinds affected.

Useful lives of property, plant and equipment

The Schoal reviews the estimated useful lives of property, plant and equipment at the end of each reporting date. The School
believes that the estimated useful lives of the property, plant and equipment as disclosed in the Significant Accounting Policies
are appropriate to the nature of the property, plant and equipment at reporting date. Property, plant and equipment

is disclosed at note 11.

BDO
Christchurch
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Critical Judgements in applying accounting policies
Management has exercised the following critical judgements in applying accounting policies:

Classification of leases

Determining whether a lease is a finance lease or an operating lease requires judgement as to whether the lease transfers
substantially all the risks and rewards of ownership to the school. Judgement is required an various aspects that include, but
are not limited to, the fair value of the leased asset, the economic life of the leased asset, whether or not to include renewal
options in the lease term, and determining an appropriate discount rate to calculate the present value of the minimum lease
payments. Classification as a finance lease means the asset is recognised in the statement of financial position as property,
plant, and equipment, whereas for an operating lease no such asset is recognised.

Recognition of grants

The School reviews the grants monies received at the end of each reporting period and whether any require a provision to
carryforward amounts unspent. The School believes all grants received have been appropriately recognised as a liability if
required. Government grants are disclosed at note 2.

1.3. Revenue Recognition

Governmen{ Granis
The school receives funding from the Ministry of Education. The follawing are the main types of funding that the Schoal
receives;

Operational grants are recorded as revenue when the School has the rights to the funding, which is in the year that the funding
is received.

Teachers salaries grants are recorded as revenue when the School has the rights to the funding in the salary period they relate
to. The grants are not received in cash by the School and are paid directly to teachers by the Ministry of Education.

Use of land and buildings grants are recorded as revenue in the period the Schoal uses the land and buildings. These are not
received in cash by the School as they equate to the deemed expense for using the land and buildings which are owned by the
Crown.

Other Grants

Other grants are recorded as revenue when the School has the rights to the funding, unless there are unfulfilled conditions
altached to the grant, in which case the amount relating to the unfulfilled conditions is recognised as a liability and released to
revenue as the conditions are fuifilled.

Donations, Gifts and Bequests
Donations, gifts and bequests are recorded as revenue when their receipt is formally acknowledged by the Schoaol.

Interest Revenue
Interest Revenue earned on cash and cash equivalents and investments is recorded as revenue in the period it is earned.

1.4. Use of Land and Buildings Expense

The preperty from which the School operates is owned by the Crown and managed by the Ministry of Education on behalf of
the Crown. The School's use of the land and buildings as occupant is based on a praperty occupancy document as gazetted
by the Ministry. The expense is based on an assumed market rental yield on the value of land and buildings as used for rating
purposes. This is a non-cash expense that is offset by a non-cash grant from the Ministry.

1.5. Finance Lease Payments
Finance lease payments are apportioned between the finance charge and the reduction of the outstanding liability. The finance
charge is allocated to each period during the lease term on an effective interest basis.

1.6. Cash and Cash Equivalents

Cash and cash equivalents include cash on hand, bank balances, deposits held at call with banks, and other short term highly
liquid investments with original maturities of 90 days or less, and bank overdrafts. The carrying amount of cash and cash
equivalents represent fair value.

BDO
Christchurch
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1.7. Accounts Receivable

Short-term receivables are recorded at the amount due, less an allowance for credit losses. The school applies the simplified
expected credit loss model of recognising lifetime expected credit losses for receivables. In measuring expected creadit losses,
short-term receivables have been assessed on a collective basis as they possess shared credit risk characteristics. They have
been grouped based on the days past due. Short-term receivables are written off when there is no reasonable expectation of
recovery. Indicators that there is no reasonable expectation of recovery include the debtor being in liquidation.

Prior Year Policy

Accounts Receivable represents items that the School has issued invoices for or acerued for, but has not received payment for
at year end. Receivables are initially recorded at fair value and subsequently recorded at the amount the School realistically
expects to receive. A receivable is considered uncollectable where there is objective evidence the Schoo! will not be able to
collect all amounts due. The amount that is uncollectable (the provision for uncollectibility) is the difference between the
amount due and the present value of the amounts expected to be collected.

1.8. Investments

Bank term deposits are initially measured at the amount invested. Interest is subsequently accrued and added to the
investment balance. A loss allowance for expected credit losses is recognised if the estimated loss allowance is not trivial.

Prior Year Policy

Bank term deposits for periods exceeding 90 days are classified as investments and are initially measured at the amount
invested. Interest is subsequently accrued and added to the investment balance. After initial recognition bank lerm deposits
are measured at amortised cost using the effective interest method less Impairment,

Investments that are shares are calegorised as “available for sale” for accounting purposes in accordance with financial
reporting standards. Share investments are recognised initially by the School at fair value plus transaction costs. At balance
date the School has assessed whether there is any evidence that an investment is impaired. Any impairment, gains or losses
are recognised in the Statement of Comprehensive Revenue and Expense.

After initial recognition any investments categorised as available for sale are measured at their fair value without any deduclion
for transaction costs the school may incur on sale or other disposal.

The School has met the requirements of Schedule 6 para 28 of the Education Act 1989 in relation to the acquisition of
investment securities.

1.9. Property, Plant and Equipment
Land and buildings owned by the Grown are excluded from these financial statements. The Board's use of the land and
buildings as 'occupant’ is based on a property occupancy document.

Improvements to buildings owned by the Crown are recorded at cost, less accumulated depreciation and impairment losses.

Property, plant and equipment are recorded at cost or, in the case of donated assets, fair value at the date of receipt, less
accumulated depreciation and impairment losses. Cost or fair value as the case may be, includes those costs that relate
directly to bringing the asset to the lacation where it will be used and making sure it is in the appropriate condition for its
intended use.

Property, plant and equipment acquired with individual values under $500 are not capitalised, they are recognised as an
expense in the Statement of Comprehensive Revenue and Expense.

Gains and losses on disposals (i.e. sold or given away) are determined by comparing the proceeds received with the carrying
amounts {i.e. the bogk value). The gain or loss arising from the disposal of an item of property, plant and equipment is
recognised in the Statement of Comprehensive Revenue and Expense.

Finance Leases

A finance lease transfers to the lessee substantially all the risks and rewards incidental to ownership of an asset, whether or
not title is eventually transferred. At the start of the lease term, finance leases are recognised as assets and liabilities in the
statement of financial position at the lower of the fair value of the leased asset or the present value of the minimum lease
payments. The finance charge is charged to the surplus or deficit over the lease period so as to produce a constant pariodic
rate of interest on the remaining balance of the [fability. The amount recognised as an asset is depreciated over its useful life. If
there is no reasonable certainty whether the schoel will obtain ownership at the end of the lease term, the asset is fully
depreciated over the shorter of the lease term and its useful life.

BCO
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Depreciation

Property, plant and equipment except for library resources are depreciated over their estimated useful lives on a straight line
basis. Library resources are depreciated on a diminishing value basis. Depreciation of all assets is reported in the Statement
of Comprehensive Revenue and Expense.

The estimated useful lives of the assets are:

Building improvements 5-40 years

Furniture and equipment 5-11 years

Information and communication technology 4-5 years ‘
Motor vehicles 5years

Leased assets held undet a Finance Lease 3-5 years

Library resources 12.5% Diminishing value

1.10. Impairment ot property, plant and equipment and intangible assets
The school does not hold any cash generaling assets. Assets are considered cash generating where their primary objective is
to generate a commercial return.

Non cash generating assets

Property, plant, and equipment and intangible assets held at cost that have a finite useful life are reviewed for impairment
whenever events or changes in circumstances indicate that the carrying amount may not be recoverable. An impairment loss is
recognised for the amount by which the asset’s carrying amount exceeds its recoverable service amount. The recoverable
service amount is the higher of an asset’s fair value less costs to sell and value in use.

Value in use is determined using an approach based on either a depreciated replacement cost approach, restoration cost
approach, or a service units approach. The most appropriate approach used to measure value in use depends on the nature of
the impairment and availability of information.

If an asset’s carrying amount exceeds ils recoverable service amount, the asset Is regarded as impaired and the carrying
amount is written down to the recoverable amount. The total impairment loss is recognised in the surplus or deficit.

The reversal of an impairment loss is recognised in the surplus or deficit.

1.11. Accounts Payable

Accounts Payable represents liabilities for goods and services provided to the School prior to the end of the financial year
which are unpaid. Accounts Payable are recorded at the amount of cash required to settle those liabilities. The amounts are
unsecured and are usually paid within 30 days of recognition.

1.12, Employment Entitlements

Short-term employee entitlements

Employee benefits that are due to be settled within 12 months after the end of the period in which the employee

renders the related service are measured based on accrued entitlements at current rates of pay.

These include salaries and wages accrued up to balance date, annual leave earned to but not yet taken at balance date.

Long-term employee entitlements

Employee benefits that are due to be settled beyond 12 months after the end of the period in which the employee renders the
related service, such as long service leave and retirement gratuities, have been calculated on an actuarial basis. The
calculations are based on:

» likely future entitlements accruing to staff, based on years of service, years to entillement, the likelihood that staff will reach
the point of entittement, and contractual entitlement information; and

« the present value of the estimated future cash flows
1.13. Revenue Recelved in Advance
Revenue received in advance relates to fees received from students and grants received where there are unfulfilled

obligations for the School to provide services in the fulure. The fees are recorded as revenue as the obligations are fulfilled
and the fees earned.

BDO
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1.14. Financial Assets and Liabilities

The School's financial assets comprise cash and cash equivalents, accounts receivable, and investmenis. All of these
financial assets, except for investments that are shares, are categorised as “loans and receivables" for accounting purposes in
accordance with financial reporting standards.

Invesiments that are shares are categorised as “available for sale” for accounting purposes in accordance with financial
reporting standards.

The School's financial liabilities comprise accounts payable, and finance lease liability. All of these financial liabilities are
categorised as “financal liabilities measured at amortised cost” for accounting purposes in accordance with financial reporting
standards.

1.15. Goods and Services Tax {GST)
The financial statements have been prepared on a GST exclusive basis, with the exception of accounts receivable and
accounts payable which are stated as GST inclusive.

The net amount of GST paid to, or received from, the IRD, including the GST relating to investing and financing activities, is
classified as a net operating cash flow in the statemenits of cash flows.

Gommitments and contingencies are disclosed exclusive of GST.

1.16. Budget Figures
The budget figures are extracted from the Schaol budget that was approved by the Board at the start of the year.

1.17. Services recelved in-kind

From time to time the School receives services in-kind, including the time of volunteers. The School has elected not to
recognise services received in Kind in the Statement of Comprehensive Revenue and Expense.

BDO
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2. Government Grants

Operational grants

Teachers' salaries grants

Use of Land and Buildings grants

Resource teachers learning and behaviour grants
Other MoE Grants

Other government grants

3. Locally Ralsed Funds

Local funds raised within the School's community are made up of:

Revenue
Donations
Fundraising
Bequests & Grants
Other revenue
Trading
Activities

Expenses
Activities
Trading
Fundraising (costs of raising funds)

Surplus for the year Locally raised funds

4. Learning Resources

Curricular

Equipment repairs

Information and communication technology
Library resources

Employee benefits - salaries

Staft development

Redcliffs Schoo! Annual Report and Financial Statements

2019 2019 2018
Budget
Actual {(Unaudited) Actual
$ $ $
263,309 266,916 270,527
1,127,235 1,127,235 1,068,404
249,252 299,252 149,350
1,061 - -
90,691 74,698 78,758
10,850 425 1,611
1,792,398 1,768,526 1,568,650
2019 2019 2018
Budget
Actual {Unaudited) Actual
$ $ $
25,561 29,000 43,227
44,506 40,800 51,817
20,070 15,000 -
77,470 58,005 9,206
4 2,000 68
74,402 46,620 65,970
242,013 192,425 170,288
63,734 46,400 60,257
- 2,000 -
22,780 18,000 31,880
86,514 66,400 92,137
155,499 126,025 78,151
2019 2019 2018
Budget
Actual {Unaudited) Actual
$ $
30,902 28,053 29,942
980 1,500 1,221
6,996 8,440 5,045
3,421 3,285 719
1,262,170 1,283,980 1,163,815
14,092 15,000 18,519
1,318,561 1,340,268 1,219,261
BDO
christehureh
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5. Administration

2019 2019 2018
Budget
Actual {Unaudited) Actual
$ $ $
Audit Fee 3,648 3,648 3,542
Board of Trustees Fees 3,185 3,500 2,670
Board of Trustees Expenses 11,393 11,240 9,828
Communication 3,105 4,700 1,785
Consumables 2,510 3,400 2,349
Qperating Lease - 12,100 -
Other 5,645 6,900 5,869
Employee Benefits - Salaries 79,701 79,300 77,355
Insurance 6,000 8,000 5,835
Service Providers, Contractors and Consultancy 3,300 3,450 3,180
118,487 136,238 112,413
6. Property
2019 2019 2018
Budget
Actual {(Unaudited) Actual
$ $ $
Caretaking and Cleaning Consumables 3,348 3,400 3,582
Consultancy and Contract Services 1,167 1,100 1,122
Gyeclical Maintenance Provision - 2,000 -
Grounds 2,087 4,773 1,083
Heat, Light and Water 22,718 25,000 23,378
Repairs and Maintenance 3,807 4,500 5,775
Use of Land and Buildings 299,252 299,252 149,350
Security 1,316 1,500 1,434
Employee Benefits - Salaries 69,458 68,500 71,215
403,153 410,025 256,939

The use of land and buildings figure represents 8% of the schoal's total property value. Property values are established as
part of the nation-wide revaluation exercise that is conducted every 30 June for the Ministry of Education’s year-end reporting
purposes.

7. Depreciation of Property, Plant and Equipment

2019 2019 2018
Budget
Actual (Unaudited) Actual
$ $ $
Furniture and Equipment 9,366 5,000 8,208
Information and Communication Technology 12,277 10,000 11,824
Leased Assets 7.857 12,000 17,998
Library Resources 3.273 3,000 3,425
32,773 30,000 41,455
800
Christchurch
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8. Cash and Cash Equivalents

Cash on Hand
Bank Current Account
Bank Call Account

Net cash and cash equivalents and bank overdraft for Cash Flow Statement

2019 2019 2018
Budget
Actual {Unaudited) Actual
$ $ $

100 - 100

2,865 238,793 15,131
750,670 - 193,542
753,635 238,793 208,773

The carrying value of short-term deposits with maturity dates of 90 days or less approximates their fair value.

Of the $753,635 Cash and Cash Equivalents, $20,400 of unspent grant funding is held by the School. This funding is subject
to restrictions which specify how the grant is required to be spent in providing specified deliverables of the grant arrangemant.

9. Accounts Receivable

Receivables

Receivables from the Ministry of Education
Interest Receivable
Teacher Salaries Grant Receivable

Receivables fram Exchange Transactions
Receivables from Non-Exchange Transactions

10. Invesiments

The School's investment aclivities are classified as follows:

Current Asset
Short-term Bank Deposits
Total Investments

Redcliffs Schoo! Annual Report and Financial Statements

2019 2019 2018
Budget
Actual {Unaudited) Actual

$ $ $
6,383 651 651
16,186 18,100 18,100
6,755 6,100 6,100
77,254 78,237 78,237
106,578 103,088 103,088
13,138 6,751 6,751
93,440 96,337 96,337
106,578 103,088 103,088

2019 2019 2018
Budget
Actual (Unaudited) Actual

$ $ $
472,000 892,000 892,000
472,000 892,000 892,000

BOO
Chiristchurch
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11. Property, Plant and Equipment

2019

Building Improvements
Furniture and Equipment
Information and Communication
Leased Assets

Library Resources

Work in Progress

Balance at 31 December 2019

2019

Building Improvements
Furniture and Equipment
Information and Communication
Leased Assets

Library Resources

Work in Progress

Balance at 31 December 2019

The net carrying value of equipment held under a finance lease is $9,205 (2018: $9,722)

2018

Building Improvements
Furniture and Equipment
Information and Communication
Leased Assets

Library Resources

Balance at 31 December 2018

2018

Building Improvements
Furniture and Equipment
Information and Communicdtion
Leased Assets

Library Resources

Balance at 31 December 2018

Redgliffs School Annual Report and Financial Statements

Opening
Balance (NBV} Additions Disposals Impairment  Depreciation  Total (NBV)
3 $ $ $ $ $
6,402 - (6,402) - - -
53,944 26,920 (173) - (9,366) 71,325
39,197 33,077 - - {12,277) 59,997
9,722 7,340 - - {7,857} 9,205
23,976 2,286 (80) - (3,273) 22,909
- 60,613 - - - 60,613
133.241 130,236 {6.655) - {32,773 224,049
Costor Accumulated Net Book
Valuation Depreciation Value
$ $ $
15,827 (15,827) -
322,454 (251,129) 71,325
161,314 (101,317) 59,997
48,833 (39,628) 9,205
110,826 (87,917) 22,909
60,613 - 60,613
719,867 {495,818) 224,049
Opening
Balance (NBV) Additions Disposals  Impairment Depreciation  Total (NBV)
L $ $ $ $ $
6,929 - (527) - - 6,402
33,428 28,724 - - {8,208) 53,944
32,989 18,032 - - {11,824) 39,197
27,720 - - - {17,998) 9,722
26,417 2,889 (1,905) - {3,425) 23,976
127,483 49,645 {2,432) - {41,455) 133,241
Cost or Accumulated Net Book
Valuation Depreciation Value
$ $ $
75,225 (68,823) 6,402
480,267 (426,313) 53,944
138,754 (99,557) 39,197
54,050 (44,328) 9,722
108,907 (84,931) 23,976
857,193 {723,952) 133,241
BDO
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12. Accounts Payable

2018 2018 2018
Budget
Actual (Unaudited) Actual
$ $ $
Operating creditors 616,428 23,706 23,706
Accruals 3,045 2,542 2,542
Employee Entitlernents - salaries 83,654 83,958 83,958
Employee Entitlements - leave accrual 1,498 1,945 1,845
704,625 112,151 112,151
Payables for Exchange Transaclions 704,625 112,151 112,151
704,625 112,151 112,151
The carrying value of payables approximates their fair value.
13. Revenue Received In Advance
2019 2019 2018
Budget
Actual {Unaudited) Actual
$ $ $
Grants in Advance - Ministry of Education 20,400 50,000 50,000
Other 98 421 421
20,498 50,421 50,421

14. Finance Lease Liabillty

The School has entered into a number of finance lease agreements for computers and other ICT equipment. Minimum lease

payments payable:

2019 2019 2018
Budget
Actual (Unaudited) Actual
$ $ $
No Later than One Year 12,739 15,630 15,630
Later than One Year and no Later than Five Years 4,801 9,898 9,898
17,540 25,528 25,528

15. Related Party Transactions

The School is a controlled entity of the Crown, and the Crown provides the major source of revenue to the school. The schoal
enters into transactions with other entities also controlled by the Crown, such as government departments, state-owned
enterprises and other Crown entities. Transactions with these entities are not disclosed as they occur on terms and conditions
no more or less favourable than those that it is reasonable to expect the school would have adopted if dealing with that entity

at arm’s length.

Related party disclosures have not been made for transactions with related parties that are within a normal supplier or
client/recipient relationship on terms and condition no more or less favourable than those that it is reasonable to expect the
school would have adopted in dealing with the party at arm’s length in the same circumstances. Further, transactions with
other govemment agencies (for example, Government departments and Crown entities) are not disclosed as related party
transactions when they are consistent with the normal operating arrangements between government agencies and underiaken

on the normal ferms and conditions for such transactions.

Redcliffs School Annua! Report and Financial Statements
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16. Remuneration

Key management personnel compensation
Key management personnel of the School include all trustees of the Board, Principal, Deputy Principal, Assistant Principal and

Team Leaders.

2019 2018
Actual Actual
$ $

Board Members
Remuneration 3,185 2,670
Full-time equivalent members 0.50 0.50
Leadership Team
Remuneration 414,994 415,422
Full-time equivalent members 5.00 5.00
Total key management personnel remuneration 418,179 418,092
Total full-time equivalent personnel 5.50 5.50

The full time equivalent for Board members has been determined based on attendance at Board meetings, Committee
meetings and for other obligations of the Board, such as stand downs and suspensions, plus the estimated time for Board
members to prepare for meetings.

Principal
The total value of remuneration paid or payable to the Principal was in the following bands:
2019 2018
Actual Actual
Salaries and Other Short-term Employee Benefils: $000 $000
Salary and Other Payments 120-130 120-130
Benefits and Other Emoluments 34 3-4
Termination Benefits 0-0 0-0
Other Employees
The number of other employees with remuneration greater than $100,000 was in the following bands:
Remuneration 2015 2018
f $0co0 FTE Number FTE Number
100 -110 - -

The disclosure for 'Other Employees' does not include remuneration of the Principal.
17. Compensation and Other Benefits Upon Leaving
The total value of compensation or other benefits paid or payable to persons who ceased to be trustees, committee member,

or employees during the financial year in relation to that cessation and number of persons to whom all or part of that total was
payable was as follows:

2019 2018
Actual Actual
Total $ - 8 -
Number of People - -
BDO .
Chsistchurch
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18. Contingencies

There are no contingent liabilities (except as noted below) and no contingent assets as at 31 December 2019 (Contingent
liahilities and assets at 31 December 2018: nil).

Holidays Act Compliance — schools payroll

The Ministry of Education performs payroll processing and payments on behalf of school boards of trustees, through payroll
service provider Education Payroll Limited.

The Ministry has commenced a review of the schools sector payrall to ensure compliance with the Holidays Act 2003. The
initial phase of this review has identified areas of non-compliance. The Ministry has recognised an estimated provision based
on the analysis of sample data, which may not be wholly representative of the total dataset for Teacher and Support Staff
Entitlements. A more accurate estimate will be possible after further analysis of non-compliance has been completed, and this
work is ongoing. Final calculations and potential impact on any specific individual will not be known until further detailed
analysis has been completed

To the extent that any obligation cannot reasonably be quantified at 31 December 2019, a contingent liability for the school
may exist.

In 2016, the Education Minister announced that the school was to be rebuilt on Redcliffs Park, close to the existing site.

19. Commitments
(a) Capital Commitments
As at 31 December 2019 the Board has not entered into any contract agreements for capital works.

(Capital commitments at 31 December 2018; $440,000 BOT equity contribution towards construction of multipurpose hall}

{b) Operating Commitments

As at 31 December 2019 the Board has not entered into any operating contracts.

20. Managing Capital

The School's capital is it.s equity and comprises capital contributions from the Ministry of Education for property, plant and
equipment and accumulated surpluses and defigits. The School does not actively manage capital but attempts to ensure that

income exceeds spending in most years. Allhough deficits can arise as planned In particular years, they are offset by planned
surpluses in previous years or ensuing years.

21. Financial Instruments
The carrying amount of financial assets and liabilities in each of the financial instrument categories are as follows:

Financial assets measured at amortised cost

2019 2019 2018
Budget
Actual (Unaudited) Actual
$ $ $

Cash and Cash Equivalents 753,635 238,793 208,773
Receivables 106,578 103,088 103,088
Investments - Term Deposils 472,000 892,000 892,000
Total Financial assets measured at amortised cost 1,332,213 1,233,881 1,203,861
Financial liabilities measured at amortised cost

Payables 704,625 112,151 112,151
Finance Leases 16,479 24,798 24,798
Total Financial liabilities measured at amoriised Cost 721,104 136,949 136,249

BDO

Christchurch
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22, Events After Balance Date

Impact from COVID-19

On the 11th March 2020, the World Health Organisation declared the outbreak of COVID-19 {a novel Coronavirus) a
pandemic. Two weeks later, on the 26th March, New Zealand increased its’ COVID-19 alert level to level 4 and a nationwide

lockdown commenced. As part of this lockdown all schools were closed until 18 May 2019,

At the date of issuing the financial statements, the school has been able to absorb the majority of the impact from the
nationwide lockdown as it was decided to start the annual Easter School holidays early. In the periods the school is open for
tuition, the school has switched to alternative methods of delivering the curriculum, so students can learn remotely.

At this time the full financial impact of the COVID-19 pandemic is not able to be determined, but it is not expected to be
significant to the school. The school will continue to receive funding from the Ministry of Education, even while closed.

23. Adoption of PBE IFRS 9 Financial Instruments

In accardance with the transitional provisions of PBE IFRS 9, the school has elected not to restate the information for previous

years to comply with PBE IFRS 9. Adjustments arising from the adoption of PBE IFRS 9 are recognised in opening equity at 1
January 2019. Accounting policies have been updated to comply with PBE IFRS 9. The main updates are:

Receivables: This policy has been updated to reflect that the impairment of short-term receivables is now determined by
applying an expected credit loss model.

Term deposits: This policy has been updated to explain that a loss allowance for expected credit losses is recognised only if
the estimated loss allowance is not trivial.

Upon transition to PBE IFRS9 there were no material adjustments 1o these financial statements,

BDG
Chrlstchurch
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Redcliffs School - Writing Achievement Targets

Team.Rang} 2019

Learn, Grow, Flourish

AePenol EIGHT

Strategic Goal: To raise student Target Area; Witing,
engagement, learning and achievement | !
inwriting through developing anin
depth understanding and application of
high quality teaching of writing across
the whole curriculum.
Target: Teamj_ffT;:;f_ﬁEl:' 7 Year level: 7 & 8
‘Year7 & 8:
To move at least 1 out of 2 (50%)of
students who were identified as
achieving within Level 2 to within
Level 3.
| To move 5 out of 8 (63%) of
/| students who were identified as
| achieving within level 3 to beginning
| Level 4,
3
Current Position: Ethnicity: 7' Gender:
Year 8: Currently there is 1 one student | 8 NZ Eu_ropean 1Finyear8
in this cohort of 14 Year 8 students and | 3 Maori 4F 6 M inyear?
10 out of 26 Year 7 students who are
. not achieving at their expected
curriculum level.
\ esearch b urray Gadd tells out Refuctance and U chie i
Writing
Students;

- Do not see the relevance, importance or joy of the texts they are reading or



topics they are writing about,
- Are required to undertake reading or writing tasks that do not interest them.

- Are not confident about reading or constructing texts at the word, sentence and/or
text level.

- Are not sure what is expected of them as developing readers and writers.
- Are not given the support or scaffolding that'they need or deserve.

- Are overwhelmed by both the cognitive and physical demands of the reading and
writing tasks that they have to undertake (especially text or topic selection;
forming Ideas/planning; text decoding/understanding/formation; text layout;
revising and editing).

His findings discovared the B Dimensigns of Effective Practice (these decrease the achievement gap and get

the most learner galns)

- Learning goals.

. Learning tasks.

- Direct instruction;

- RESRAnHINE A0 SHCHtS
gagement and challenge,

: And A REEn]

ActionPlan

Effective Teacher Practice Dimenslons Deliberate actions to be taken to meet

. | the target:
.| Redcliffs effective teachers sefect
reading texts and writing toplcs
carefuily and strategically so as to Targeted Surface feature writing
engage, motlvate and challenge | workshops weekly

students,
Devise Power Point presentations of
research topics with key polnts noted

Wrlte and record digitally: rap songs,
short scenes, Jokes, jingles and
advertisements-

Undertake drama or role play that leads
1 to writlng.

I -Use Information for Hauora Interviews
| (strengths and Interests)

-Interviews with target students to
determine student’s views and attitudes
towards writing.




1 Redcliffs effective teachers invalve
students in the sefection of reading texts
and construction of writing topics and
tasks whenaver possible.

What things have we been doing lately

that we might write about? Have a
think...

When the students decided on a possible
topic of interest the teacher asked about
purpose and audlence;

Who might want to read about this? and
What do you want to tell them about
this? Would you be writing to report or to
persuade or to recount,..?

The students wrote because they had
something to say and the text type
emerged from the toplc rathet than the
other way around. The toplc drove the
lesson.

A mare low-key way of involving students
In task construction is to ensure that
most teacher-selected writing topics are
open-ended in nature.

For example:

‘What really annoys me...’,
"When [ was dared ta do something...’

| ‘The first time | ever...’

'The scarlest moment | ever had....

Redcliffs effective teachers ensure that
reading and writing tasks are
underpinned by clear and precise
learning goals which students are
involved in develcping.

| 'dentlfying the cognitive demands in a
reading or writing task collaboratively;

deciding togather what reading or
wrlting strategies or skills are needed to
undertake the task successfully.

Use writing proflles to Identify next stap
learning

‘So what are we going to have to be
good at as reoders/writers to do this
task well?’

Redcliffs effectlve teachers demonstrate
fearning processes and outcames to
students,

In reading, we will do this primarlly by
shared reading.

In writing, we will do this primarily by
shared writing In which they use both
active and receptive modes of
demonstrating,

Note that active demonstrating Is the
mode most strongly assoclated with
teachers whose students make the
greatest learning gains in writing
according to research.

Note also that through active
demonstrating, teachers reveal
themselves to be:

Actlve members of a wrlting
community; and




“When students need to be introduced to
new or challenging concepts or appear to
be unsure of learning points during
shared reading or writing, teachers
should use ‘think alouds’ to demonstrate

| the cancept or point.

Problem-solvers and risk-takers as
mistakes are made and corrected.

Reddliffs effective teachers question, .
'| prompt and respond effectively for
deep, metacognitive, text related
thinking by thelr students.

it Teachers especially need to think about
1 the level of demand In thelr questlans,

Teachers to focus more on asking ‘how?’
and ‘why?’ questions (such as, Why do
you want to use personification In your
description? How will it help the reader
get @ clear picture in thelr mind?) rather
than ‘what?’ questions (such as, What Is
personlfication?).

Redcliffs effective teachers differentiote
their instruction In order to address

'| diverse and changing needs amongst
students as devaloping readers and
writers.

)| They constantly inquire, "Who needs
what teaching and when?’

This generally involves teachers forming
Instructlonal groups that are flexible.

instructiona] writing, a typical pattern s
for the teacher to:

work Injtially with the whole class:

-astablishing and engaging students ina
topic;

-generating possible content around the
topic;

-developing a task;

-developing criteria for successful
completion of the task;

1 -move many students off to write

independently while they wark with a
group.

Demeonstrating expected writing outputs
to a group of (often low- achieving)
students and helping them start to write
thelr text,

-Bringing a group together {generally
mixed abllity) to share and

discuss the writing that they have
undertaken so far and acting as a
responsive audience for each other.

Leading a “‘workshop’ on an identified
need that is common to the group.

‘Reddliffs effective teachers provide

- opportunities for independent fas well
as Instructional) reading and
writing by students.

This means students reading
self-selected texts and writing for
self-selected purposes and on self-

A bottom line Is that students get an
opportunity ta:

read independently for at least 20

Inutes every day;

write Independently for at [east 20

i1 jnutes every day, .




| selected topics from time to time.

It also means students readlng and
writing at times and places selected by
the student.

Independent wrlting can be promoted
through:

~speed writing

-sustained silent writing )
-free cholce writing as part of the literacy -
programme

But teachers should also encourage
students to write in their own time, both
at and away from school.

Students’ Indeperdent writing should
not be assessed as such, but teachers
should always willing to:

-respond to writing (if asked); and/or

-help students prepare it for a wider
audience (if asked).

Redcliffs effective teachers encourage
students to read and write
collaboratively from time to time.

Pairs or groups for collaboration can be
simllar or mixed ability.

Teachers can form groups around the
teaching concept of tuakana-teina in
which ‘more expert’ students are paired
with ‘less expert’ students so as to foster
both expertise and empathy within
students.

Redcliffs effective teachers encourage
students to assume responsibility for
self-monitoring thelr progress and
seeking the support and assistonce they
perceive as necessgry \n order to
overcome problems and address
challenges in thelr reading and writing.

Inviting rather than directing students to
attend workshops;

-arganising workshops around the
strategies and skills required for
suceessful completion of a task and
encouraging students to ‘book in’ for
those they need to attend.

Example:

Teacher: Um...my feeling Is that quite o
few of you found it difficuilt to come up
with a good hook... Now reod back the
introduiction that you wrote yesterday
and decide whether you're happy with
your hook. If you're not, you can come to
the table with me [n a while because I'm
going to run a bit of a workshop on
this.... You have a read and you decide
-whether you need to be on the mat or
not.., No point in being here if you can
Just go an with your writing... If you're
not sure, you might want to talk
this through with your writing buddy....

| .Try and be honest with yourselves.. .




-Use of Redcliffs Writing Progressions as
a student self assessment tool.

Whanau Engagement 'One homework project a term with focus
on researching and writing. Children will
need to engage whanau to complete
assignments.

Results:

HnitialDataz;,
Year 7: Currently there are 10 students in this cohort of 26 Year 7s who are not
achieving at their expected curriculum level
Year 8: Currently there is one student in this cohort of 14 Year 8s who is not
achieving at their expected curriculum level.

Target Children
'Y:vz:l; Room Gerldrar3 Ethnicity ‘ d;tl-:l(!(ale " A|;lril MIdD:JE . Final data
7 2 F [ Nz European | 2A 3B 3A 3A
7 2 F NZ European | 2A 3B 3r 3p
7 2 F Maori 3B 3B 3p 3p
7 2 M |NZEuropean |38 38 2A 24
7 2 M . NZEuropean | 3B 3p JA 48
7 2 M | English NEl 3A 3A 4B
1 7 > M |Maon 3P I P 3A
7 2 M | NZ Eurgpean ap -3A 3A 4B
7 {2 |F |Nzeuopean |3p [ [3a
7 2 M Maori 3p 3p 3p ‘4B
: | | 8 1 F NZ European | 3A 3A 4B 4B




Finol Data:=-
By“the end of year data, most the target children within this cohort have made solid progress in their writing
achievement.
Sout of 11 of our students are now achieving within Level 4. Our target was to move 5 out of the 8 students
who were achieving at level 3 to be achieving atleve!;:}_._We_have:a“c'hieuédffhbmarégg
Our other target was to move 1 out of 2 of the children who were achieving within Level 2 to achieving within
Level 3. Both students are achieving within Level 3 so we have met this target.
Highlighted students continue to need a lot of scaffolding and monitoring.
The child ﬁﬁgﬂ@g{g{;g_g’_ from beginning Level 3 ._tg-,f_-s?.bfﬁl-z,'ﬁ?{'@'a:a:{éﬁite severe, m_eptql_.he_a{th {’ss_ygs this yeor.
Although. progress was.7 gut of 11 childremare still working below their expected level, 4 are:now.warkiig ot
sxpected level

t-{-Discussionz,, -~ ¢

This year there has progress with afl students except for one.

They benefited from scaffolding and lots of modeling as well as working in small groups. THey have had many
opportunities to share their writing with thelr peers.

They enjoyed the clear structure of TEXAS writing and were able to refer back to examples when they needed
some guidance.

Essoy writing was difficult for some of the children because of the amount of information involved. Working
with a teacher in o smail group and verbalising what they were going to write before they wrote it worked
really well.

Once again visual motivations worked well to grab childrens’ interest and keep them writing.

| We have continued to use google docs has made 1-1 conferencing and feedback smooth and effective, however
we have written in books a lot this year also.

| The chitdren are all willing to give writing in different genres a go. Some often need help coming up with ideas
| and it is important for these chifdren to have a plan particularly when writing o longer piece over a sustained
period.

| Workshops focusing on grammar, show not tell, essay writing and sentence structure hove helped.

The novel studies that we have done have helpid with their writing.

?B@Erﬁendﬁﬁo‘ﬁﬁ

Continue with the ise of workshops and 1-1 work with target children
Continue shared writing activities

Offer MSL programme to several of the students as a group next year
Continue to offer a wide range of writing opportunities




Team Moana
2009

Redcliffs School - Writing Achievement Targets

tearn, Growy, Floorish

: Strategic Goal: To raise student | Target Area'ﬂ \_ﬁ_ﬂpn‘g
engagement, learning and achievement ||
in writing thraugh developing an in
depth understanding and application of '

-high quality teaching of writing across
the whole curriculum.

Target: Team; Mbana / Year level: Year 3-6

Year3 To move at least 1 students out of
2(50%) who were identified as achieving
within Level One to be achieving within
Level 2 4

Year 4: To move at least 3 students out of 5 '
(60%) who were identified as achieving at
Level 1 to be achiaving within Level 2

Year S: To move at least 6 students out of

11 {55%) who were identified as achieving
at the beginning of Leve! 2 to be achieving
at the beginning of Lavel 3.

Year 6: To move at least 3 students out of 4
_(75%) who were identified as achieving
~within Level 2/Early 3 to be achieving

within Level 3.

“Current Position: |, Ethnicity: Gender:
Year 3: Currently there are 2 students in
| this cohart of 19 Year 3s who are not Boys: 11
achieving at their expected curriculum NZE: 10
level, ‘o
Maori:4 Girls: 4
Year 4: Currently there are 4 students in
'| this cohort of 21 Year 45 whe are not Other: 1
achieving at their expected curriculum
lavel.

| Year5:

Currently there are 4 students in this
cohort of 33 Year 5s who are not achieving
| at their expected curriculum level.




Year 6: .
Currently there are 4 students in this
cohort of 18 Year 6s who are not achieving
at their expected curriculum level.

What recent N7 research by Dr Murray Gadd tells us about Reluctance and Underachievement in
Writing
Students;

- Do not see the relevance, importance or joy of the texts they are reading or
topics they are writing about.

- Are required to undertake reading or writing tasks that do not interest them.

- Are not confident about reading or constructing texts at the word, sentence and/or
text [evel,

- Are not sure what is expected of them as developing readers and writers.
- Are not given the support or scaffolding that they need or deserve.

- Are overwhelmed by both the cognitive and physical demands of the reading and
writing tasks that they have to undertake {especially text or topic selection;
forming ideas/planning; text decoding/understanding/formation; text layout;
revising and editing).

His findings discovered the 8 Dimepsions of Effective Practice (these decrease the achievement gap and get
the most |earner gains)

- Learning goals.

- Learning tasks.

- Direct instruction;

- RESpondATOstudants)
Engagement and challenge.

Action Plan
Effective Teacher Practice Dimensions Deliberate actions to be taken to meet the torget:
Redcliffs effective teachers select ' T -
reading texts and writing topics create story books for other students, especially younger students
carefully and strategically so as to
{ engage, motivate and challenge write captions for ‘real life’ digital images
students.
devise Power Point presentations of research topics with key points




noted

write and record digitally rap songs, short scenes, jokes, Jingles and
advertisements

undertake drama or role play that [eads to wrlting.

-Use infermation from Hauora Interviews {strengths and interests)

-Interviews with target students to determine student’s views and

* attitudes towards writing,

Redcliffs effectlve teachers involve
students in the selection of reading texts
ond construction of writing tapics and
tasks whenever posslble,

“What things hove we been doing lately that we might write about?

Have a think...

: When the students decided on a possible topic of Interest the teacher

asked about purpose and audience;

Who might want to read about this? and What do you want to tell
them about this? Would you be writing to report or to persuade or to
recount...p

The students wrote because they had something to say and the text
type emerged frotn the topic rather than the other way around. The
toplc drove the lesson.

A more low-key way of invalving students in task constructlon is to
ensure that most teacher-selected writing topics are open-ended in
nature,

For example:

| "‘What really annoys me...’,

‘When | was dared to do something,..’
‘The first time | ever...’
‘The scariest moment | ever had....

Redcliffs effective teachers ensure that
reading and writing tasks are
underpinned by clear and precise
learning goals which students are
involved In developlng.

‘| identifying the cognitive demands In a reading or writing task

collaboratively;

declding together what reading or writing  strategles or skills are

“heeded to undertake the task successfully.

‘S0 what are we going to have to be good at as readers/writers to do
this task well?”

Redcliffs effectlve teachers demonstrate
learning processes and outcomes to
students,

In reading, we will do this primarily by
shared reading.

In writing, we will do thls primarily by
shared writing in which they use both
active and receptive modes of
demonstrating,

Note that active demonstrating Is the mode most strongly assoclated
with teachers whose students make the greatest learning galns in
writing according to research,

Note also that through active demonstrating, teachers reveal

‘themselvas to be:

active members of a writing community; and

-problem-solvers and risk-takers as mistakes are made and corrected.




| When students need to be introduced to
new or challenglng concepts or appear to
be unsure of learning points during

- shared reading or writing, teachers

't shou!d use ‘think alouds’ to demonstrate

' the concept or point.

Redcliffs effective teachers question,
prompt and respond effectively for
deep, metacognitive, text related
 thinking by their students.

Teachers especially need ta think about
- the level of demand In thelr questions.

Teachers to focus more on asking how?’ and ‘why?’ questions (such
as, Why do you want to use personification In your description? How
will it help the reader get.a clear plcture in thelr mind?) rather than
‘what?" questions (such as, What is personification?).

: Redcliffs effective teachers differentiate
thelr Instruction in order to.address
diverse and changing needs amongst

| students as developlng readers and

writers.

They constantly inquire, “Who needs
what teaching and when?’

This generally involves teachers forming
instructional groups that are flexible.

Instructional writing, a typical pattern is for the teacher to:
work Initially with the whole class: |

-establishing and engaglng students in a topic;
-generating possible content around the topic;

| -developing a task;

-developing criterta for successful completion of the task;
-move many students off to write independently while they work with
a group.

Demonstrating expected writing outputs to a group of (often low-
achteving) students and helping them start to write thelr
text.

-Bringlng a group together (generally mixed ability) to share
and discuss the writing that they have undertaken so far and
acting as a responsive audience for each ather,

1 Leading a ‘workshop’ on an identlfied need that is common to the
{ group.

‘Redcllffs effective teachers provide
opportunities for independent {as well
as Instructional) reading ond

writing by students.

This means students reading
self-selected texts and writing for
self-selested purposes and on self-
selected topics from time to time,

It also means students reading and
writing at times and places selected by
the student.

A bottom line Is that students get a opportunity to:

read {ndependently for at {east 20 minutes every day:
wilte inde at N

Independent writing can be promoted through:

-speed writing

~sustained silent writing

-journal wrlting

-free choice writing as part of the literacy programme / Dally 5

But teachers should also encourage students to write in thelr own




time, both at and away from school.

Students’ independent writing should not be assessed as such, but
teachers should always willing to:

~respond to writing (if asked); and/or

-help students prepare it for a wider audfence (If asked).

Redcliffs effective teachers encourage
students to read and write
colfaborotively from time to time.

Palrs or groups for coliaboration can be similar or mixed ability.

Teachers can form groups around the teaching concept of
tuakana-teina in which ‘mare expert’ students are palred with ‘less
expert’ students so as to foster both expertise and empathy within
students.

Effective teachers use a variety of
Co-Teaching and Collaboration strategles
to target priority learners.

* Teachers use different co-teaching models to meet the needs of

targeted students.

Redcliffs effective teachers encourage
stiudents to assume responsibility for
self-monitoring thelr progress and
seeking the support and assistance they
perceive as necessary In order to
overcome problems and address
challenges in thelr reading and wrlting,

Inviting rather than directing students to attend workshops;

-organising workshops around the strategles and skills required for
successful completlon of a task and encouraging students to
‘book in’ for those they need to attend.

Example;

Teacher: Um...my feeling is that quite o few of you found it difflcult to
come up with a good hook... Now read back the introduction that you
wrote yesterday and decide whether you're happy with your hook. If
you're not, you can come down on the mat with me in o while cquse
'm going te run a bit of o workshap on this.... You have a read and you
decide whether you need to be on the mat or not... No point in being
here If you can fust go on with your writing... if you're not sure, you
might want to  talk this through with your writing buddy... Try and

| be honest with yourselves....

-Use of Redcliff’s Writing Progressions as a student self assessment
tool,

Whiinau Engagement

Writing workshops provided for small groups of parents/whanau

Results:

Initial Data:

Year 3: Currently there are 2 students In this cohort of 19 Year 3s who are not achleving at thelr expected

| curriculum level,

Year 4: Currently there are 4 students in this cohort of 21 Year 4s who are not achieving at thelr expected

curriculum level.

-Year 5:

Currently there are 7 students in this cohort of 33 Year 5s who are not achieving at thelr expected curriculum level,




Year &:
Currently there are 4 students in this cohort of 18 Year 65 who are not achieving at their expected curriculum level.

Initfal results: See table below

Target Children
Target Year | Roo | Gende . Initial Mid Point End
. Ethnicity Data data
Children level m r data :
_ _ {fune) | (Dec)
3 6 M Chinese Emerg 1B left In
ent, . Term 3
3 6 M European 1A 1B 1A
5 6 M European 28 2B 2A
5 3 M Méori 2P 2P 2A
5 3 M NZ Eur 2B 2A 2A
5 |3 M Mdori 1A P | 2A
6 3 F NZ Eur 2A 38 3P
6 3 F NZ Eur 2P 2p 3B
6 3 F NZ Eur 28 2P 2A
5 3 M NZ Eur 2P 2B 3B
5 3 M NZ Eur 2P 2P 2A
5 4 F M3ori ? 2B 2A
5 3 M European 2P 2A 3B
5 3 M European 2P 2P 2A
5 4 F _ European 2P 2P 2A
5 4 M Miori 2P 2P 38
& 3 M Miori 2A 2A 3P
) 4 |5 F Maori 1A 1A 28
I VY e .
o 4 |s M NZ Eur 1A 1A 2B
. 4 |5 M NZ Eur 1A 2B 2B
B 4 |s M NZ Eur 1A 28 2p
B 4 |s M NZ Eur 1A 1A 2B




At the end of 2019 there are:

- T e g, s s e g e

Year 3. oné student strﬂ uchrawng below his expécted curriculiom leveL(wrthfn Levelle K

Year 4: one ne out.of 5 srudents achiewng, withr’n Leve g‘and4 out- of5 achlewng atthe: beginn!ng of Level2.+ X
Year5: three srudents are:fow. acmevingy at 'thé beginning of !evelfs *wlth the: remamden all maving ot least anef’
1 curriculum sub le d achiéving gt advanced Level 2:/ _— e

Year 6: Two out ‘of four : students oré'Aow. uch!ewng withln Leve! Jiand one achiew'ng early level 3 ?

| I - R £} R B

Target:

Year3 To move at Ieast 1 students out of 2(50%]) who were, identified as achieving within Level One to be achieving

.....

within Leve! Z: {One r.‘hh'd left at the enil of the.térm 3,. the arher chiid i5. -achieving.at.Le vel 1A '

L N

Year 4; To move at Ieast 3.students out of 5. (60%) whaowere identified as s achieving at,Level 1 to be achieving within
Level 2 Aﬂ students are now. ach!eving atLével:28 and one, ot Level 2P. Target achreved

Year 5: To move at least 6 students out of 11 (55%} whp were identified a5 achieving-at-the. beglnning of Level 2 to
be achfeving at t the begmnmg of Level 3 Three ;aut of: i1 students are now achieving'at Lével 3, -the f remarmng
.{students are all ach!ewng at Level 2A

Year &: To move at least 3 students out of 4 {75%) who were identified as achue\nng within Level 2/Earlv 3tobe
.achieving within Level 3‘ Two outof 4_ §gudents oré now achreuing at Leve! 3P -one at 3B and one. atZA Target
Vdchieved !

{Drscussron
e

-

All students have made progress of at least one curriculum sub level over the year

MSL has really boosted some of our low students, kids who were very low have progressed. Lillian working one on
one with kids who need it has been really helpful. We have noticed it has Increased their enjoyment,
independence and they feel successful.

ALL group has had simllar impact on writing - kids are more independent and feel more successful {See Sandy and
Sarah’s board report).

. Adie’s PD focus has been interesting and given us someideas. The ongoing feedback was helpful. Her modelling in l
the classroom was particularly effective as was having her support some of our lower writers. ‘

" RTLit Caroline working with fenni was useful and gave awesome ideas for how to work with low writers. Kids
enjoyed and made notable progress. '




tRecammendotions: -

ALL funding so more teachers can be involved
Ongoing MSL training/PD with Adie
Continue to experiment with collaborative teaching approaches to boost writing achievement




Redcliffs School - Reading Achievement Targets e

Ly A Lt am

VY ey
Team Whenuaj

2019 w
Ligdrn
1Y
-
| Strategic Goal 1: Learners are well | Target Areag'ggé;a‘qiﬁg"ﬁ

supported to achieve to their fuil
| potential through high engagement in .
| learning:

| To raise student engagement, learning -
| and achievement in reading through

| developing an in depth understanding
and application of high quality teaching
of reading. :

Target: ~ | | Team: Whenua! | Year level: 1-2

| Year 2: To move 4 students out of 8 (50%)
| who were identified as achieving within

| yellow/blue {early level 1) to be achieving
| at turquoise by the end of the year (2019)
| Towards Leve! 2.

Year 1:

To move 3 students out of 6 {50%) to Green
| Level 12 by the end of the year (2019) to

1 be Within Level 1

Target Students

Current Position: | Ethnicity: 7 Gender:
Year 2; Year 2 Year 2
Yellow 7 7 NZ European 6 girls
Blue 9 1 Maori 1 2 boy
Yellow 6
‘Blue 9 o Year 1:
Blue 10 - |egvingwkig - Year 1: 3 girls
{ Green 12 Zhirthday April 3 NZE 4 boys
i Blue 10 15 African
| allow 7 1 1 Dutch
i Blue 9 1 1 Austrian
} Maori
Year 1:
Red 5
Red 5
1Red 5
r . Yellowé
Red 3
sw-  (ESOL}Red 3

. - 'ESOL) Magenta 2

Ea—— JE—— [T - e e e we



Koby Magenta 2

Actlon Plan

Deliberate actions to be taken to meet the

Effective Teacher Practice Dimensians Rescurce;
target: ,
Redcliffs effective teachers select ' appropriate
reading texts and toplics carefully and - 4 x weekly readlng instructional reading reading texts
strategically so as to engage, motivate sessions with the class teachers
and challenge students. Early Words
- 4.5 x weekly ‘big book’ reading modelling resources

with class teachers at appropriate levels:
browsing boxes, library shelves, hig books etc

- provislon of readlng materlal within

classrooms to include appropriate levels and
interest areas

- deliberate facilltation of reading within ‘Daily
5’ programme; reading to selffto a
buddy/listening to reading/instructional
reading

- demonstrate reading for pleasure by read
alouds shared often [at [east daily}

- reading support with Learning Coach or with
class teacher, eg, Early Words

-Use informatfon for Hau ora Interviews
(strengths and interests) to inform cholce of
texts

-Interviews with target students to determine
student’s views and attitudes towards reading.

sight word cards

language games

Redcliffs effective teachers /nvolve
students In tha selection of reading texts
and tasks whenever possible.

choosing class books from the library
choosing read alouds to the class

Redcliffs effective teachers ensure that

reading tasks are underpinned by clear

and precise learning goals which
students are Involved In developing.

| identifying the cognitive demands In a reading

task collaboratively;

deciding together what reading strategies or
skills are needed to undertake the task
successfully.

. 'So what are we golng to hove to be good at

as readers to do this task well?’

Reading
progresslons/nex
t steps shared
with students




Redcliffs effective teachers demonstrate
{ most strongly assoclated with teachers whose
4 students make the greatest learning gains In
T writing according to research,

learning processes and outcomes to
students.

In readlng, we will do this primarily by
shared reading,

When students need to be Introduced to
new or challenging concepts or appear to
be unsure of learning points during
shared reading, teachers should use
‘think alouds’ to demonstrate the
cohcept or polnt.

Note that active demonstrating Is the mode

‘| Note also that through active demonstrating,

teachers reveal themselves to be:

- actlve members of a reading community; and

-problem-solvers and risk-takers as mistakes
are made and corrected,

Shared 'blg book’

'l texts ‘

 Redcllffs effective teachers question,

- prompt and respond effectively for

" deep, metocognitive, text related
thinking by their students.

Teachers especlally need to think about
the level of demand in their questions.

+ Teachers to focus more on asking ‘how? and
- ‘why?’ questions (such as, Why do you think
: this happened? How do you think they feel?

‘Redgllffs effective teachers differentiate
thelr instruction In order to oddress
diverse and changling needs amongst
students as developing readers and
writers.

They constantly inquire, ‘Who neads
what teaching and when?'

This generally Involves teachers forming
instructional groups that are flexible.

,Instructional reading, a typical pattern is for
'the teacher to:

work Initially with the whole class; reading the
, hig book

' students grouped at appropriate |evels to work
' with the teacher:

- plcture walk the book

- Identify key words/names

- discuss the pictures

- read together

- books go home

independent students engage with activities at
letter/word text level as approprlate

Redcliffs effective teachers provide

oppertunities for independent (as well
" as instructional) reading and

writing by students,

This means students reading
self-selected texts and writing for
self-selected purposes and on self-
selected toplcs from time to time.

It alse means students reading and
writing at times and places selected by
the student.

A bottom [ine is that students get an
opportunity to:

read independeptly for at least 20 minutes
every day;

independent reading is encouraged durlng
Daily 5 through:

. reading to self

+ teading to a buddy

. listening to reading

But teachers should also encourage students to
read in their own time, both at and away from

school. :




Redcliffs effective teachers encourage
students to read collaboratively from
“time to time,

"Pairs or groups for collaboratlon can be similar

or mixed ability.

‘Teachers can form groups around the teaching
concept of tuakana-teing In which ‘more
expert’ students are paired with ‘less expert’
students so as to foster both expertise and
empathy within students,

Redcliffs effective teachers encourage
students to assume responsibility for
self-monitoring their progress ond
seeking the support and assistance they
perceive as necessary in order to
overcome problems and address
challenges in their reading.

inviting rather than directing students to
complete tasks Independently;

Whanau Engagement ] - Parent Workshops

' - Support material

' - Medelling shared through Seesaw
Results:
Initial Data:

Initlal results: See table below

Target Chlildren
Level/age
G | o | Boom | Gender | Eehniery | 'S S| ESL | LE een
‘ bench mark |
2 __ 7 F NZE 7 9 14 +7 -3 Iev;ais
2 | 7 F NZE 9 | 1s 16 +7 -1 level
2 7 F NZE 6 | 11 14 +7 -3 levels
s 2 7 | F NE | o9 | 12 16 +7 -1 level
2 7 | M M 9 15 | 17 +8 at
R B NzEsam |10 Left 0
2 | 7 M NZE 22 |15 | 16 vy 1 level
2 | 8 F NE | 10 | ar | 14 +4 3 levels
2 8 F M 7 7 11 14 +7 -3 levels
1 | 8 F ne | 6 | 9 | 14 +8 3 levels
e | 0 N T I
1| 8 M NZE 3 g | 10 +7 (j;’;;‘;g,
1 8 M NZE 3 8 14 11 ‘j;‘i"’ﬂ;
- 1 | o F NZE 3 6 10 7 o el




—

1 9 F 3 6 14 +11 at

e 1 9 M 1 5 10 +9 -2 |avels

. expectatlon

FinalDara Y . PSP —

Al children. have shown progress across the vear ranging fram 4 to 11 [eve!s and have reduced sighiificantly the
sliurtfall of lévels” to be readi ng at expectatlon . ’
gA number. of. younger year.ls have 3 to 8 months before thenr next (7 year o!d benchmark) when ideally- they
"should. .be reading at'level 17 ('l'urqumse) A number of them are Tow tracklng weII to achleve or- be close to

e T T R

D:scussmn

Although |n|t|aliy the data appears disappointing that we currently have just 2 target students now reading ‘at’
expectation. However, meaningful progress has been made by most. Initial data showed a shortfall of levels across
the group of upto 9 reading levels, this shortfall has reduced and a good number of current Year 1 students that
were below {Level 12) their expectation at 6 years old, are now tracking well to be significantly closer to achieving at
{Level 17) their 7 year old expectation.

Most students have had access to M5L in small groups or as individuals since mid year. Team Whenua teachers
recently completed MSL training and have committed to implement this into the classroom programme, replacing

'| the Yolanda Sorryl Phonics and Wordwall programmes, Teachers are reporting a shift in decoding skills since this
| was introduced. Students accessing at an indlvidual level are also able to take home a decodable book for MSL as
{ well as an instructional book from their group reading. All of the target students have also been provided with

access to LC support in a number of ways this year, either in a 1:1 or small group situation, or by the LC releasing the
teacher to work with these students. Most have completed the Early Words programme in class and may have
access to extra reading sessions. Three LCs are now also able to facilitate MSL to support students, two having
completed the recent 5 day training course. This has meant that a number of Year 0 students that have been
identified as as needing early support in reading are already having access to MSL>

Parents have been kept informed of how progress is developing and where students have worked with Lillizn Dowd
or Jo Jessop for MSL, parents have been Invited in to watch a session to aid better support at home also.

chommendatmhf:‘;

Continue to implement MSL within the classroom, where appropriate as @ whole class approach, with small
groups and/or individuals

Continue to linise with Jo Jessop and Lillian Dowd regarding access to 1:1 MSL

Use the diagnostic MSL tools to identify learning gaps.

Maintain a programme of 4 weekly reading/fMSL sessions

Continue to develop the way that LCs gre used in closs to support teachers and alfow them to work with
specific and target chitdren.

Provide access for teachers to quality PD around reading ond M5! to develop effective practise in closs.
Provide a parent workshop during 2020 to share the M5SL approoch.




2019

Redcliffs School - Writing Achievement Targets

Team Whenua’

Letnn, Grow, Haouarish

Strategic Goal 1: Learners are well
supported to achieve to their full
potential through high engagement in
learning:

To raise student engagement, learning
and achievement in writing through
developing an in depth understanding
and application of high quality teaching
of writing across the whale curriculum,

Target:

Year 2; To move at least 3 out of 5
(60%) who were identified as achieving
at Early Level One to be achieving at
Early Level 1 to Towards Leve] 2

Year 1: To move at least 3 out of 6
(50%) of students identified as needing
support from Early Level 1 to Towards
Levef 2

Team; Whenifa

—

Year level: 1-2

Current Position:

Year 2: Currently there are 5 students
in this cohort of 23 Year 2s who are
not achieving at their expected
curriculum level of Within Level 1
{currently working at the Early level 1)

~

Year 1: Currently there are 7 children of
the current (expected to increase}
cohort of 24 Year 1s who are not yet
expected to achieve the expected
curriculum leve!l of Within Level 1 by
the end of the year.

| Ethnicity:

Year 2:
2 NZE

1M

Year 1:

3 NZE

15 African
1 Dutch

1 Austrian

| 1 Maori

Gender:
Year 2:
2 girls

1 boy

Year 1:
3 girls
4 boys




| Sophla (ESOL) ’ !
| Ruben (ESOL)

| Koby (7 months In school, transferred
from OLSOS)

What r
writing

nt N rch by Dr Murray Gadd tells us about reluctance and underachievement in

Students;

- Do not see the relevance, Importance or joy of the texts they are reading or

topics they are writing about.
Are required to undertake reading or writing tasks that do not interest them.

Are not confident about reading or constructiﬁg texts at the word, sentence and/or
text level.

Are not sure what s expected of them as developing readers and writers.

Are not given the support or scaffolding that they need or deserve.

Are overwhelmed by both the cognitive and physical demands of the reading and
writing tasks that they have to undertake {especially text or topic selection;

forming ideas/planning; text decoding/understanding/formation; text layout;
revising and editing).

His fin ensfons o (1'] e (these decrease the achievement gap and get the

most learner galns)

Learning goals.
Learning tasks,
D}rect Instruv:t Ion. )

Enga ement and challenge

J}gﬂﬂfigﬁé DR Rienage

Action Plan

Effective Teacher Practice Dimensions | Deliberate actlons to be token to meet the Resource:
target:

Redcliffs effective teachers sefect - o ' approptiate

reading texts and writing toplcs /| write captlons for ‘real life’ digital Images reading texts

carefully and strategically so as to

engage, motlvate and challenge devise Power Point presentations of research shared digital

students. toplcs with key points noted Images




write and record digltally rap songs, short
scenes, Jokes, jingles and advertisements

undertake drama or role play that leads to
writing.

-Use information for Hauora Interviews
{strengths and interests)

-Interviews with target students to determine
student’s views and attitudes towards writing.

Reﬂcllffs ef-fectIVE teachers Invoive

| and construction of writing toples and
tasks whenever possible,

| What things have we been doing lately that we
students in the selection of reading texts

might write about? Have a think...

When the students decided on a possible topic
of interest the teacher asked about purpose
and audlence:

Who might want to read about this? and What
do you want to tell them about this? Would you
be writing to report or to persuade or to
recount...r

The students wrote because they had
something to say and the text type emerged
from the topic rather than the other way
around. The topic drove the lesson.

A more low-key way of involving students in
task construction {5 to ensure that most

' teacher-selected writing toplcs are open-ended
i In nature.

For example;

‘What really annoys me...},

‘When [ was dared to do something.,.’
The first time { ever...’

‘The scariest moment | ever had....

Redcliffs effective teachers ensure that
reading and writing tosks are
underpinned by clear and precise
learning goals which students are
involved In developlng.

ldentifying the cognitive demands in a reading
or writing task collaboratively;

declding together what reading or writing
strategies or skllls are needed to undertake the
task successfully,

"So what are we going to have to be good at
os readers/writers to do this task well?’

Wrlting
progresslons
shared with
students

Redcliffs effectlve taachers demonstrate
learning processes and outcomes to
students.

| Note that active demonstrating is the mode

most strongly assoclated with teachers whose
students make the greatest learning gains In
writing according to research,

Modelling bock

Shared "big boek’
texts

In reading, we will do thls primatlly by




_shared reading.

- In writing, we will do this primarily by
shared writing in which they use hoth
artive and receptive modes of
demonstrating.

When students need to be introduced to

1 new or challenging concepts or appear to
be unsure of learning points during
shared reading or writing, teachers
should use ‘think alouds’ to demonstrate

| the concept or point.

‘Note also that through active demonstrating,

teachers reveal themselves to be: '

active members of a writing community; and

+ -problem-solvers and risk-takers as mistakes

are made and corrected.

Redcliffs effective teachers question, -
prompt and respond effectively for
deep, metacognitive, text related
thinking by their students.

Teachers especlally need to think about
the level of demand in their questions.

Teachers to focus more on asking ‘how?’ and
‘why?’ questions {such as, Why do you wont to
lse personification in your description? How
witl it help the reader get a clear picture In their
mind?) rather than ‘what?’ questions (such as,
What Is personification?).

Redellffs effective teachiers differentiate
thelr instruction In order to atidress
diverse and changing needs amongst
students as developing readers and
wrlters,

They constantly inquire, ‘Who needs
what teaching and when?’

| This generally involves teachers forming
instructional groups that are flexible.

instructional writing, a typlcal pattern is for the
teacher to;

work Initially with the whole class:

-establishing and engaglng students in a toplc;
-generating possible content around the topic;

-developlng a task;
-developing criterla for successful completion

| of the task;

-tmove many students off to write
Independently while they work with a group.

Demonstrating expected writing cutputs to a
group of (often low - achleving} students and
helping them start to write their text.

-Bringlng a group together {generally mixed
ability) to share and tiscuss the writing
that they have undertaken so far and acting as
a responsive audlence for each other.

Leading a ‘workshop’ on an identified need
that Is common to the group, (where age/level
appropriate)

Redcliffs effective teachers provide
opportunities for Independent {as well
as Instructional) reading and
writing by students,

A bottom line is that students get an

. opportunity to;

read Indepgndently for at least 20 minutes




This means students reading

| self-selected texts and writing for
self-selected purposes and on self-
'| selected toples from time to time.

'I' It also means students reading and
writing at times and places selected by
the student,

eve ayi

write indenendently for at [east 20 minutes

| every day,

Independent writing can be promoted
through:

-speed writing

-sustained sllent writing

-journal writing

-free choice writing as part of the literacy
programme / Daily 5

But teachers should also encourage students to
write in their own time, both at and away from
school.

Students’ Independent wrlting should not be
assessed as such, hut teachers should always
willing to:

~respond to writing (If asked); and/or

-help students prepare It for a wider audience
(if asked).

Redcliffs effective teachers encourage
students to read and write
collaboratively from time to time.

Pairs or groups for collaboration can be similar
or mixed abillty.

Teachers can form groups around the teaching
concept of tuakana-telng In which ‘more

.| expert’ students are palred with ‘less expert’

students so as to foster both expertise and
empathy within students.,

Redcliffs effective teachers encourage
students to assume responsibility for
self-monitoring their progress and
seeking the support and assistance they
percelve as necessary In order to
overcome problems and address }
- challenges In thelr reading and writing.

inviting rather than directing students to

attend warkshops;

-organising workshops around the strategies
and skills required for  successful
completion of a task and encouraging students

| to “book in’ for those they heed to attend.

{Where age/level approptiate)

Example:
Teacher: Um...my feellng is that quite a few of

you found It difficult to come up with a good
hook... Now read back the Introduction that

you wrote yesterday and decide whether you’re '
happy with your hook. if you're not, youcan
come down on the mat  with me in @ while
cause I'm golng to run a bit of o workshop on
this.. . You have a read and you declde whether
you need to be on the mat or not... No point in
being here if you can just go on with your
writing. ... If you're not sure, you might want to




talk this through with your writing
buddy.... Try and be honest with yourselves.. ..

-Use of Redcliff's Writing Progressians as a
student self assessment tool displayed in

M

books.
Whinau Engagement = Parent Workshops
= Support material
- __Modeliing shared through Seesaw
Results:
| Initial Data:. —

Year 2: 5 children within a cohort of 23 year 2s are currently not working at expectation of Within
Level 2 for writing in order to achieve Towards Level 2 by the end of the year (2019).

Year 1: 6 children within a current cohort (set to increase) of 24 year 1s are currently not working at
a level expected to achieve working Within Level 1 by the end of the year (2019). Two students are
under going and application for ESOL funding.

Initial results: See table helow

EL1: Early Level 1

WL1: Within Level 1

WTL2; Towards Level 2

Target Children

| Target Chil;iren IZ iaerl Room | Gender | Ethnicity IS:‘::I x :: Finalrdéta.
2 ) F NZE wELl w1 | WTL2
2 - 8 - F ‘ M EL1 wil WTL2
2 7 M NZE wiL1 WL1 WrTL2
2 7 F NZE | EL1 Wil WTL2
2 7 F NZE ; El1 wL1 \;‘VTLZ 7
1 8 B M NZE _ EL1 EL1 wii
1 8 M Nz | el | Ea w1
1 8 7 F SA EL1 ELT | wlL1
1 8 F N_ZE EL1 EL1 WTL2
1 9 F NZE ELl VEL17 ) EL1
1 9_ - F Austrian EL1 E_Ll wLl
1 9 M Dtch EL1 EL1 _ Ell
1 ] M v Ei1 Eil.l léLl _

Final Data: 7




{Discassiar:

| Year 1 students have not demonstrated progress. Both of these students have significant other factors that

There have been some pleasing shifts in Writing achievement levels for this cohort of children, All Year 2
students are now working towards level 2 and most Year 1 target students are now working within level 1. Two

have impacted their learning this year. One student who is also ESOL, is very close to working within level 1,

| group of children 3 times weekly. The group has included those target chifdren who were felt would most

 Julie Binfileld and Jili Entwistle {LCs) ore using MSL to support individuals in Team Whenua.

| with boys.

| with Rose and Fi to share writing. Seesow olso allows them to share real-time successes and achievement with

A great deal for focus and new initiatives have been put into place this year to support acceleration in writing
Jor not only these children but across the whole team.
Sorah Sjoberg-Loose began training for ALL (Accelerated Literacy Learning) and has been working with a small

benefit from this approach and others thot teachers felt would benefit.

Al of Team Whenua teachers and 2 Learning Coaches thut work within the team took part in on intensive 5 day
training for MSL during the October holidays. Teachers have committed to implimenting @ whole closs and
where appropriate, small group approach in class. This has replaced the Yolonda Sorryl Phonics programme
and Wordwall.

A number of students have accessed MSL with Jo Jess@p and Lillion Dowd on a 1:1 basis or in smail groups.
High interest writing topics have also been a Jocus to ensure that engagement is at an optimum. Themes such
as detective stories, animal reports have impacted greatly on engagement ond the “want’ to wrlte, especially

Our target children have been discussed frequently at team meetings with regards to whot is working/not
working, what progress is being made/not made ond why and what efse can we do to support accelerated
progress. The team have Jooked ot and moderated writing samples from the target children,

Learning Coaches have afso helped to free up teachers to work with Specific and target children whilst LCs work
with the wider group.

Co-teaching has allowed for some guthentic movement of children between groups across 2 teachers. A
greater variety of motivation styles and themes is possible.

Children love to share their successes in writing and are able to visit other teachers within the teom as well as

parents and receive timely feedback.

-Recorimendations: |

® Continue with an MSL approach that supports early encoding skills as whole class, small group and
individuals,
Maintain a programme of 4 weekly writing sessions
Continte to develop the way that LCs are used in class to support teachers and ollow them to work
with specific and target children.

» Continue to look at themes and rotivations that engage students and offer choice within these.
Provide access for teachers to quality PD around writing
Continue to co-construct success critetia for o good piece of writing




Kiwisport Funding.

Kiwisport is a Government funding initiative to support students’ participation in organised sport, During
2019, Redcliffs School received a total Kiwisport funding of $2,538.32 {excluding GST).

The funding was spent on employing an Aupaki Kahui Ako sports teacher / co-ordinator.

The number of students that participated in organised sport was 187.




I B DO BDO CHRISTCHURCH

INDEPENDENT AUDIT REPORT TO THE READERS OF
REDCLIFFS SCHOOL
FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2019

The Auditor-General is the auditor of Redcliffs School (the School). The Auditor-General has
appointed me, Michael Rondel, using the staff and resources of BDO Christchurch, to carry out
the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 3 to 19 that comprise the
statement of financial position as at 31 December 2019, the statement of comprehensive
revenue and expense, statement of changes in net assets/equity and statement of cash flows
for the year ended on that date, and the notes to the financial statements that include
accounting policies and other explanatory information.

In our opinion the financial statements of the School:
— present fairly, in all material respects:

- financial position as at 31 December 2019; and
- financial performance and cash flows for the year then ended; and

- comply with generally accepted accounting practices in New Zealand and have been
prepared in accordance with Public Benefit Entity Standards with disclosure concessions.

Our audit was completed on 28 May 2020. This is the date at which our opinion is expressed.

The basis for our opinion is explained below and we draw your attention to other matters. In
addition, we outline the responsibilities of the Board of Trustees and our responsibilities relating
to the financial statements, we comment on other information, and we explain our
independence.

Emphasis of Matter - COVID-19

Without modifying our opinion, we draw attention to the disclosures in note 22 on page 19
which outline the possible effects of the Alert Level 4 lockdown as a result of the COVID-19
pandemic.

Basis of Opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing
Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.
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Responsibilities of the Board of Trustees

The Board of Trustees is responsible on behalf of the School for preparing financial statements
that are fairly presented and that comply with generally accepted accounting practice in New
Zealand. The Board of Trustees is responsible for such internal control as it determines is
necessary to enable it to prepare financial statements that are free from material
misstatement, whether due to fraud or error.

In preparing the financial statements, the Board of Trustees is responsible on behalf of the
School for assessing the School’s ability to continue as a going concern. The Board of Trustees
is also responsible for disclosing, as applicable, matters related to going concern and using the
going concern basis of accounting, unless there is an intention to close or merge the School, or
there is no realistic alternative but to do so.

The Board of Trustees’ responsibilities arise from the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried
out in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or
disclosures, and can arise from fraud or error. Misstatements are considered material if,
individually or in the aggregate, they could reasonably be expected to influence the decisions
of readers taken on the basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited
to checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

. We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those risks,
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion.
The risk of not detecting a material misstatement resulting from fraud is higher than for one
resulting from error, as fraud may involve collusion, forgery, intentional omissions,
misrepresentations, or the override of internal control.

- We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of expressing
an opinion on the effectiveness of the School’s internal control.

- We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board of Trustees.

- We conclude on the appropriateness of the use of the going concern basis of accounting
by the Board of Trustees and, based on the audit evidence obtained, whether a material
uncertainty exists related to events or conditions that may cast significant doubt on the School’s
ability to continue as a going concern. If we conclude that a material uncertainty exists, we are
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required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are
based on the audit evidence obtained up to the date of our auditor’s report. However, future
events or conditions may cause the School to cease to continue as a going concern.

We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

We assess the risk of material misstatement arising from the Novopay payroll system,
which may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence readers’
overall understanding of the financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope
and timing of the audit and significant audit findings, including any significant deficiencies in
internal control that we identify during our audit.

Our responsibilities arise from the Public Audit Act 2001.
Other information

The Board of Trustees is responsible for the other information. The other information comprises
the Analysis of Variance, Kiwisport notice and Board of Trustees listing, but does not include the
financial statements, and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not
express any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent
with the financial statements or our knowledge obtained in the audit, or otherwise appears to
be materially misstated. If, based on our work, we conclude that there is a material
misstatement of this other information, we are required to report that fact. We have nothing to
report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1: International Code of Ethics for Assurance Practitioners
issued by the New Zealand Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

e AT

Michael Rondel
BDO Christchurch

On behalf of the Auditor-General
Christchurch, New Zealand



