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Te Raekura Redcliffs School

Members of the Board of Trustees

For the year ended 31 December 2020

Name Position How Position Gained Held Until

Darren Fidler Chairperson Elected Jun 2022

Rose McInerney-Boon Principal ex Officio

Chelsea Halliwell Parent Rep Elected Jun 2022

Emma Lumb Parent Rep Elected Jun 2022

Leonia Ocheduzsko Staff Rep Elected Jun 2022

Jeff Smit Parent Rep Elected Jun 2022

Andrew Wylie Parent Rep Elected Jun 2022

Keri Campbell Parent Rep Co-opted Jun 2022
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Te Raekura Redcliffs School

Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2020

2020 2020 2019

Notes Actual

Budget 

(Unaudited) Actual

$ $ $

Revenue

Government Grants 2 1,995,194      1,912,967      1,792,398      

Locally Raised Funds 3 279,756         251,828         242,013         

Interest Income 5,650             2,500             32,714           

Gain on Sale of Property, Plant and Equipment 3,397             -                 -                 

2,283,997      2,167,295      2,067,125      

Expenses

Locally Raised Funds 3 65,134           83,750           86,514           

Learning Resources 4 1,481,550      1,469,822      1,318,561      

Administration 5 124,201         131,425         118,487         

Finance 3,144             -                 850                

Property 6 446,202         442,435         403,153         

Depreciation 7 68,308           70,000           32,773           

Loss on Disposal of Property, Plant and Equipment -                 -                 6,656             

2,188,539      2,197,432      1,966,994      

Net Surplus / (Deficit) for the year 95,458           (30,137)          100,131         

Other Comprehensive Revenue and Expenses -                 -                 -                 

Total Comprehensive Revenue and Expense for the Year 95,458           (30,137)          100,131         

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the 

accompanying notes which form part of these financial statements.
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Te Raekura Redcliffs School

Statement of Changes in Net Assets/Equity
For the year ended 31 December 2020

2020 2020 2019

Notes Actual
Budget 

(Unaudited)
Actual

$ $ $

Balance at 1 January 927,889         927,889         1,159,821      

Total comprehensive revenue and expense for the year 95,458           (30,137)          100,131         
Capital Contributions from the Ministry of Education

Contribution - Furniture and Equipment Grant -                 -                 111,937         
Distribution of Equity -                 -                 (444,000)        

Equity at 31 December 20 1,023,347      897,752         927,889         

Retained Earnings 1,023,347      897,752         927,889         

Equity at 31 December 1,023,347      897,752         927,889         

The above Statement of Changes in Net Assets/Equity should be read in conjunction with the accompanying notes which 
form part of these financial statements.
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Te Raekura Redcliffs School

Statement of Financial Position
As at 31 December 2020

2020 2020 2019

Notes Actual

Budget 

(Unaudited) Actual

$ $ $

Current Assets

Cash and Cash Equivalents 8 171,161         793,498         753,635         

Accounts Receivable 9 113,448         106,578         106,578         

GST Receivable 6,416             85,831           85,831           

Prepayments 6,177             27,398           27,398           

Investments 10 500,000         472,000         472,000         

797,202         1,485,305      1,445,442      

Current Liabilities

Accounts Payable 12 157,269         704,625         704,625         

Revenue Received in Advance 13 1,212             20,498           20,498           

Finance Lease Liability - Current Portion 14 10,428           12,093           12,093           

168,909         737,216         737,216         

Working Capital Surplus/(Deficit) 628,293         748,089         708,226         

Non-current Assets

Property, Plant and Equipment 11 419,101         154,049         224,049         

419,101         154,049         224,049         

Non-current Liabilities

Finance Lease Liability 14 24,047           4,386             4,386             

24,047           4,386             4,386             

Net Assets 1,023,347      897,752         927,889         

Equity 20 1,023,347      897,752         927,889         

The above Statement of Financial Position should be read in conjunction with the accompanying notes which 

form part of these financial statements.
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Te Raekura Redcliffs School

Statement of Cash Flows
For the year ended 31 December 2020

2020 2020 2019

Note Actual

Budget 

(Unaudited) Actual
$ $ $

Cash flows from Operating Activities

Government Grants 436,660         362,950         338,225         

Locally Raised Funds 280,156         251,828         235,958         
Goods and Services Tax (net) 79,415           -                 (79,857)          
Payments to Employees (331,894)        (336,080)        (283,862)        

Payments to Suppliers (789,955)        (241,335)        (146,805)        
Interest Received 11,952           2,500             32,059           
Net cash from/(to) Operating Activities (313,666)        39,863           95,718           

Cash flows from Investing Activities
Purchase of Property Plant & Equipment (and Intangibles) (224,752)        -                 (66,284)          
Purchase of Investments (28,000)          -                 -                 
Proceeds from Sale of Investments -                 -                 420,000         
Net cash from/(to) Investing Activities (252,752)        -                 353,716         

Cash flows from Financing Activities

Furniture and Equipment Grant -                 -                 111,937         
Finance Lease Payments (16,056)          -                 (16,509)          
Net cash from/(to) Financing Activities (16,056)          -                 95,428           

Net increase/(decrease) in cash and cash equivalents (582,474)        39,863           544,862         

Cash and cash equivalents at the beginning of the year 8 753,635         753,635         208,773         

Cash and cash equivalents at the end of the year 8 171,161         793,498         753,635         

The statement of cash flows records only those cash flows directly within the control of the School.  This means centrally 
funded teachers' salaries and the use of land and buildings grant and expense have been excluded.

The above Statement of Cash Flows should be read in conjunction with the accompanying notes which form part of these 
financial statements.
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Te Raekura Redcliffs School

Notes to the Financial Statements

For the year ended 31 December 2020

1.   Statement of Accounting Policies

1.1.  Reporting Entity

1.2.  Basis of Preparation

Reporting Period

Basis of Preparation

Financial Reporting Standards Applied

PBE Accounting Standards Reduced Disclosure Regime

Measurement Base

Presentation Currency

Specific Accounting Policies

Critical Accounting Estimates And Assumptions

Useful lives of property, plant and equipment

is disclosed at note 11.

The School qualifies for Tier 2 as the school is not publicly accountable and is not considered large as it falls below the 

expenditure threshold of $30 million per year. All relevant reduced disclosure concessions have been taken.

Te Raekura Redcliffs School (the School) is a Crown entity as specified in the Crown Entities Act 2004 and a school as 

described in the Education and Training Act 2020. The Board of Trustees (the Board) is of the view that the School is a public 

benefit entity for financial reporting purposes.

The accounting policies used in the preparation of these financial statements are set out below.

These financial statements are presented in New Zealand dollars, rounded to the nearest dollar.

The financial statements are prepared on the historical cost basis unless otherwise noted in a specific accounting policy.

The financial statements have been prepared on a going concern basis, and the accounting policies have been consistently 

applied throughout the period.

The Education and Training Act 2020 requires the School, as a Crown entity, to prepare financial statements in accordance 

with generally accepted accounting practice. The financial statements have been prepared in accordance with generally 

accepted accounting practice in New Zealand, applying Public Sector Public Benefit Entity (PBE) Standards Reduced 

Disclosure Regime as appropriate to public benefit entities that qualify for Tier 2 reporting. The School is considered a Public 

Benefit Entity as it meets the criteria specified as “having a primary objective to provide goods and/or services for community 

or social benefit and where any equity has been provided with a view to supporting that primary objective rather than for 

financial return to equity holders”. 

The financial reports have been prepared for the period 1 January 2020 to 31 December 2020 and in accordance 

with the requirements of the Public Finance Act 1989. 

The preparation of financial statements requires management to make judgements, estimates and assumptions that affect the 

application of accounting policies and the reported amounts of assets, liabilities, revenue and expenses. Actual results may 

differ from these estimates. 

  

Estimates and underlying assumptions are reviewed on an ongoing basis. Revisions to accounting estimates are recognised in 

the period in which the estimate is revised and in any future periods affected.

The School reviews the estimated useful lives of property, plant and equipment at the end of each reporting date. The School 

believes that the estimated useful lives of the property, plant and equipment as disclosed in the Significant Accounting Policies 

are appropriate to the nature of the property, plant and equipment at reporting date. Property, plant and equipment 
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Critical Judgements in applying accounting policies

Management has exercised the following critical judgements in applying accounting policies:

Classification of leases

Recognition of grants

1.3.  Revenue Recognition

Government Grants

Other Grants

Donations, Gifts and Bequests

Interest Revenue

1.4.  Use of Land and Buildings Expense

1.5.  Operating Lease Payments

1.6.  Finance Lease Payments

1.7.  Cash and Cash Equivalents

1.8.  Accounts Receivable

Determining whether a lease is a finance lease or an operating lease requires judgement as to whether the lease transfers 

substantially all the risks and rewards of ownership to the school. Judgement is required on various aspects that include, but 

are not limited to, the fair value of the leased asset, the economic life of the leased asset, whether or not to include renewal 

options in the lease term, and determining an appropriate discount rate to calculate the present value of the minimum lease 

payments. Classification as a finance lease means the asset is recognised in the statement of financial position as property, 

plant, and equipment, whereas for an operating lease no such asset is recognised.

The School reviews the grants monies received at the end of each reporting period and whether any require a provision to 

carryforward amounts unspent. The School believes all grants received have been appropriately recognised as a liability if 

required. Government grants are disclosed at note 2.

Finance lease payments are apportioned between the finance charge and the reduction of the outstanding liability. The finance 

charge is allocated to each period during the lease term on an effective interest basis.

Payments made under operating leases are recognised in the Statement of Comprehensive Revenue and Expense on a 

straight line basis over the term of the lease.

Short-term receivables are recorded at the amount due, less an allowance for credit losses (uncollectable debts). The School's 

receivables are largely made up of funding from the Ministry of Education, therefore the level of uncollectable debts is not 

considered to be material. However, short-term receivables are written off when there is no reasonable expectation of 

recovery.

Cash and cash equivalents include cash on hand, bank balances, deposits held at call with banks, and other short term highly 

liquid investments with original maturities of 90 days or less, and bank overdrafts.  The carrying amount of cash and cash 

equivalents represent fair value.

Interest Revenue earned on cash and cash equivalents and investments is recorded as revenue in the period it is earned.

The property from which the School operates is owned by the Crown and managed by the Ministry of Education on behalf of 

the Crown.  The School’s use of the land and buildings as occupant is based on a property occupancy document as gazetted 

by the Ministry. The expense is based on an assumed market rental yield on the value of land and buildings as used for rating 

purposes. This is a non-cash expense that is offset by a non-cash grant from the Ministry.

Donations, gifts and bequests are recorded as revenue when their receipt is formally acknowledged by the School. 

The school receives funding from the Ministry of Education. The following are the main types of funding that the School 

receives;

Operational grants are recorded as revenue when the School has the rights to the funding, which is in the year that the funding 

is received. 

Teachers salaries grants are recorded as revenue when the School has the rights to the funding in the salary period they relate 

to. The grants are not received in cash by the School and are paid directly to teachers by the Ministry of Education. 

Use of land and buildings grants are recorded as revenue in the period the School uses the land and buildings. These are not 

received in cash by the School as they equate to the deemed expense for using the land and buildings which are owned by the 

Crown. 

Other grants are recorded as revenue when the School has the rights to the funding, unless there are unfulfilled conditions 

attached to the grant, in which case the amount relating to the unfulfilled conditions is recognised as a liability and released to 

revenue as the conditions are fulfilled. 
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1.9.  Investments

1.10.  Property, Plant and Equipment

Finance Leases

Depreciation 

The estimated useful lives of the assets are:

     Building improvements 5-40 years

     Furniture and equipment 5-11 years

     Information and communication technology 4–5 years

     Motor vehicles 5 years

     Textbooks 3 years

     Leased assets held under a Finance Lease Term of Lease

     Library resources 12.5% Diminishing value

1.11.  Impairment of property, plant and equipment and intangible assets

1.12.  Accounts Payable

A finance lease transfers to the lessee substantially all the risks and rewards incidental to ownership of an asset, whether or 

not title is eventually transferred. At the start of the lease term, finance leases are recognised as assets and liabilities in the 

statement of financial position at the lower of the fair value of the leased asset or the present value of the minimum lease 

payments. The finance charge is charged to the surplus or deficit over the lease period so as to produce a constant periodic 

rate of interest on the remaining balance of the liability. The amount recognised as an asset is depreciated over its useful life. If 

there is no reasonable certainty whether the school will obtain ownership at the end of the lease term, the asset is fully 

depreciated over the shorter of the lease term and its useful life.

Property, plant and equipment are recorded at cost or, in the case of donated assets, fair value at the date of receipt, less 

accumulated depreciation and impairment losses.  Cost or fair value as the case may be, includes those costs that relate 

directly to bringing the asset to the location where it will be used and making sure it is in the appropriate condition for its 

intended use.

Bank term deposits are initially measured at the amount invested. Interest is subsequently accrued and added to the 

investment balance. A loss allowance for expected credit losses is recognised if the estimated loss allowance is not trivial.

The school does not hold any cash generating assets. Assets are considered cash generating where their primary objective is 

to generate a commercial return. 

Non cash generating assets

Property, plant, and equipment and intangible assets held at cost that have a finite useful life are reviewed for impairment 

whenever events or changes in circumstances indicate that the carrying amount may not be recoverable. An impairment loss is 

recognised for the amount by which the asset’s carrying amount exceeds its recoverable service amount. The recoverable 

service amount is the higher of an asset’s fair value less costs to sell and value in use.

Value in use is determined using an approach based on either a depreciated replacement cost approach, restoration cost 

approach, or a service units approach. The most appropriate approach used to measure value in use depends on the nature of 

the impairment and availability of information.

If an asset’s carrying amount exceeds its recoverable service amount, the asset is regarded as impaired and the carrying 

amount is written down to the recoverable amount. The total impairment loss is recognised in the surplus or deficit.

The reversal of an impairment loss is recognised in the surplus or deficit.

Accounts Payable represents liabilities for goods and services provided to the School prior to the end of the financial year 

which are unpaid.  Accounts Payable are recorded at the amount of cash required to settle those liabilities. The amounts are 

unsecured and are usually paid within 30 days of recognition.

Gains and losses on disposals (i.e.  sold or given away) are determined by comparing the proceeds received with the carrying 

amounts (i.e.  the book value). The gain or loss arising from the disposal of an item of property, plant and equipment is 

recognised in the Statement of Comprehensive Revenue and Expense.

Land and buildings owned by the Crown are excluded from these financial statements.  The Board’s use of the land and 

buildings as ‘occupant’ is based on a property occupancy document.  

Improvements to buildings owned by the Crown are recorded at cost, less accumulated depreciation and impairment losses.  

Property, plant and equipment except for library resources are depreciated over their estimated useful lives on a straight line 

basis.  Library resources are depreciated on a diminishing value basis. Depreciation of all assets is reported in the Statement 

of Comprehensive Revenue and Expense.
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1.13.  Employment Entitlements

Short-term employee entitlements

Long-term employee entitlements

1.14.  Revenue Received in Advance

1.15.  Financial Instruments

1.16.  Borrowings

1.17.  Goods and Services Tax (GST)

1.18.  Budget Figures

1.19.  Services received in-kind

The School holds sufficient funds to enable the refund of unearned fees in relation to international students, should the School 

be unable to provide the services to which they relate.  

Employee benefits that are due to be settled beyond 12 months after the end of the period in which the employee renders the 

related service, such as long service leave and retirement gratuities, have been calculated on an actuarial basis. The 

calculations are based on:

• likely future entitlements accruing to staff, based on years of service, years to entitlement, the likelihood that staff will reach 

the point of entitlement, and contractual entitlement information; and

• the present value of the estimated future cash flows

Revenue received in advance relates to fees received from students and grants received where there are unfulfilled 

obligations for the School to provide services in the future.  The fees are recorded as revenue as the obligations are fulfilled 

and the fees earned.  

From time to time the School receives services in-kind, including the time of volunteers. The School has elected not to 

recognise services received in kind in the Statement of Comprehensive Revenue and Expense. 

The School’s financial liabilities comprise accounts payable, and finance lease liability. All of these financial liabilities are 

categorised as “financial liabilities measured at amortised cost” for accounting purposes in accordance with financial reporting 

standards.

The financial statements have been prepared on a GST exclusive basis, with the exception of accounts receivable and 

accounts payable which are stated as GST inclusive.

The net amount of GST paid to, or received from, the IRD, including the GST relating to investing and financing activities, is 

classified as a net operating cash flow in the statements of cash flows. 

Commitments and contingencies are disclosed exclusive of GST.

The budget figures are extracted from the School budget that was approved by the Board.

Investments that are shares are categorised as 'financial assets at fair value through other comprehensive revenue and 

expense' for accounting purposes in accordance with financial reporting standards.

Borrowings on normal commercial terms are initially recognised at the amount borrowed plus transaction costs. Interest due on 

the borrowings is subsequently accrued and added to the borrowings balance. Borrowings are classified as current liabilities 

unless the school has an unconditional right to defer settlement of the liability for at least 12 months after balance date. 

 

Borrowings include but are not limited to bank overdrafts, operating leases, finance leases, painting contracts and term loans.

The School’s financial assets comprise cash and cash equivalents, accounts receivable, and investments. All of these financial 

assets, except for investments that are shares, are categorised as 'financial assets measured at amortised cost' for accounting 

purposes in accordance with financial reporting standards. 

Employee benefits that are due to be settled within 12 months after the end of the period in which the employee renders the 

related service are measured based on accrued entitlements at current rates of pay. These include salaries and wages 

accrued up to balance date, and also annual leave earned, by non teaching staff, to but not yet taken at balance date. 
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2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

Operational Grants 332,538         301,912           263,309         

Teachers' Salaries Grants 1,219,782      1,219,782        1,127,235      

Use of Land and Buildings Grants 330,235         330,235           299,252         

Resource Teachers Learning and Behaviour Grants 4,009             -                  1,061             

Other MoE Grants 108,630         57,038             90,691           

Other Government Grants -                 4,000               10,850           
1,995,194      1,912,967        1,792,398      

Local funds raised within the School's community are made up of:
2020 2020 2019

Actual

Budget 

(Unaudited) Actual

Revenue $ $ $

Donations 92,731           27,000             25,561           

Fundraising 1,570             32,800             44,506           

Bequests & Grants 4,000             20,000             20,070           

Other Revenue 109,513         113,103           77,470           

Trading 2,678             5,100               4                    

Activities 69,264           53,825             74,402           

279,756         251,828           242,013         

Expenses

Activities 61,031           56,650             63,734           

Trading 3,051             100                 -                 

Fundraising (Costs of Raising Funds) 1,052             27,000             22,780           

65,134           83,750             86,514           

Surplus for the year Locally raised funds 214,622         168,078           155,499         

2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

Curricular 52,599           31,715             30,902           

Equipment Repairs 997                1,000               980                

Information and Communication Technology 17,362           17,200             6,996             

Library Resources 3,384             3,045               3,421             

Employee Benefits - Salaries 1,394,471      1,402,862        1,262,170      

Staff Development 12,737           14,000             14,092           
1,481,550      1,469,822        1,318,561      

2020 2020 2019

Actual
Budget 

(Unaudited) Actual

$ $ $

Audit Fee 3,757             3,757               3,648             

Board of Trustees Fees 3,185             2,500               3,185             

Board of Trustees Expenses 10,848           9,000               11,393           

Communication 1,428             4,068               3,105             

Consumables 2,316             2,500               2,510             

Operating Lease -                 10,550             -                 

Other 6,133             5,600               5,645             

Employee Benefits - Salaries 85,179           80,000             79,701           

Insurance 8,000             10,000             6,000             

Service Providers, Contractors and Consultancy 3,355             3,450               3,300             
124,201         131,425           118,487         

2.  Government Grants

3.  Locally Raised Funds

4.  Learning Resources

5.  Administration

Other MOE Grants total includes additional COVID-19 funding totalling $8,963 for the year ended 31 December 2020.
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2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

Caretaking and Cleaning Consumables 5,505             4,400               3,348             

Consultancy and Contract Services 698                1,100               1,167             

Grounds 2,039             2,600               2,087             

Heat, Light and Water 16,329           10,000             22,718           

Rates 671                10,600             -                 

Repairs and Maintenance 13,544           9,000               3,807             

Use of Land and Buildings 330,235         330,235           299,252         

Security 2,680             1,500               1,316             

Employee Benefits - Salaries 74,501           73,000             69,458           
446,202         442,435           403,153         

2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

Furniture and Equipment 26,124           10,000             9,366             

Information and Communication Technology 28,630           50,000             12,277           

Leased Assets 10,711           7,000               7,857             

Library Resources 2,843             3,000               3,273             
68,308           70,000             32,773           

2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

Cash on Hand 100                -                  100                

Bank Current Account 2,563             793,498           2,865             

Bank Call Account 168,498         -                  750,670         

171,161         793,498           753,635         

2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

Receivables 7,097             6,383               6,383             

Receivables from the Ministry of Education -                 16,186             16,186           

Interest Receivable 453                6,755               6,755             

Teacher Salaries Grant Receivable 105,898         77,254             77,254           
113,448         106,578           106,578         

Receivables from Exchange Transactions 7,550             13,138             13,138           

Receivables from Non-Exchange Transactions 105,898         93,440             93,440           

113,448         106,578           106,578         

8.  Cash and Cash Equivalents

The carrying value of short-term deposits with original maturity dates of 90 days or less approximates their fair value.

Cash and cash equivalents for Statement of Cash Flows

6.  Property

The Use of Land and Buildings figure represents 8% of the school’s total property value.  Property values are established as part of the 

nation-wide revaluation exercise that is conducted every 30 June for the Ministry of Education’s year-end reporting purposes. 

7.  Depreciation of Property, Plant and Equipment

9.  Accounts Receivable
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The School's investment activities are classified as follows:
2020 2020 2019

Actual

Budget 

(Unaudited) Actual

Current Asset $ $ $

500,000         472,000           472,000         

Total Investments 500,000         472,000           472,000         

11.  Property, Plant and Equipment

Opening 

Balance (NBV) Additions Disposals Impairment Depreciation Total (NBV)

2020 $ $ $ $ $ $

Furniture and Equipment 71,325           205,162   -            -                 (26,124)           250,363         

Information and Communication Technology 59,997           85,225     (1,460)       -                 (28,630)           115,132         

Leased Assets 9,205             35,211     -            -                 (10,711)           33,705           

Library Resources 22,909           3,251       (3,416)       -                 (2,843)             19,901           

Work in Progress 60,613           (60,613)    -            -                 -                  -                 

Balance at 31 December 2020 224,049         268,236   (4,876)       -                 (68,308)           419,101         

Cost or 

Valuation

Accumulated 

Depreciation

Net Book 

Value

2020 $ $ $

Building Improvements 15,827           (15,827)           -                 

Furniture and Equipment 527,616         (277,253)         250,363         

245,079         (129,947)         115,132         

Leased Assets 54,317           (20,612)           33,705           

Library Resources 97,551           (77,650)           19,901           
Balance at 31 December 2020 940,390         (521,289)         419,101         

The net carrying value of equipment held under a finance lease is $33,705 (2019: $9,205)

Opening 

Balance (NBV) Additions Disposals Impairment Depreciation Total (NBV)

2019 $ $ $ $ $ $

Building Improvements 6,402             -           (6,402)       -                 -                  -                 

Furniture and Equipment 53,944           26,920     (173)          -                 (9,366)             71,325           

Information and Communication Technology 39,197           33,077     -            -                 (12,277)           59,997           
Leased Assets 9,722             7,340       -            -                 (7,857)             9,205             

Library Resources 23,976           2,286       (80)            -                 (3,273)             22,909           

Work in Progress -                 60,613     -            -                 -                  60,613           
Balance at 31 December 2019 133,241         130,236   (6,655)       -                 (32,773)           224,049         

Cost or 

Valuation

Accumulated 

Depreciation

Net Book 

Value

2019 $ $ $

Building Improvements 15,827           (15,827)           -                 

Furniture and Equipment 322,454         (251,129)         71,325           

Information and Communication Technology 161,314         (101,317)         59,997           

Leased Assets 48,833           (39,628)           9,205             

Library Resources 110,826         (87,917)           22,909           

Work in Progress 60,613           -                  60,613           
Balance at 31 December 2019 719,867         (495,818)         224,049         

10.  Investments

Information and Communication Technology

Short-term Bank Deposits
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2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

Operating creditors 38,241           616,428           616,428         

Accruals 2,757             3,045               3,045             

Employee Entitlements - salaries 110,925         83,654             83,654           

Employee Entitlements - leave accrual 5,346             1,498               1,498             
157,269         704,625           704,625         

Payables for Exchange Transactions 157,269         704,625           704,625         

157,269         704,625           704,625         

2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

Grants in Advance - Ministry of Education -                 20,400             20,400           

Other 1,212             98                   98                  
1,212             20,498             20,498           

2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

No Later than One Year 13,387           12,739             12,739           

Later than One Year and no Later than Five Years 27,289           4,801               4,801             
40,676           17,540             17,540           

15.  Related Party Transactions

Related party disclosures have not been made for transactions with related parties that are within a normal supplier or client/recipient 

relationship on terms and condition no more or less favourable than those that it is reasonable to expect the school would have adopted 

in dealing with the party at arm’s length in the same circumstances. Further, transactions with other government agencies (for example, 

Government departments and Crown entities) are not disclosed as related party transactions when they are consistent with the normal 

operating arrangements between government agencies and undertaken on the normal terms and conditions for such transactions.

13.  Revenue Received in Advance

The carrying value of payables approximates their fair value.

12.  Accounts Payable

14.  Finance Lease Liability

The School has entered into a number of finance lease agreements for computers and other ICT equipment.  Minimum lease payments 

payable:

The School is a controlled entity of the Crown, and the Crown provides the major source of revenue to the School. The School enters into 

transactions with other entities also controlled by the Crown, such as government departments, state-owned enterprises and other Crown 

entities. Transactions with these entities are not disclosed as  they occur on terms and conditions no more or less favourable than those 

that it is reasonable to expect the School would have adopted if dealing with that entity at arm’s length.
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16.  Remuneration

Key management personnel compensation

2020 2019

Actual Actual

$ $

Board Members

Remuneration 3,185               3,185             

Full-time equivalent members 0.27                0.50               

Leadership Team

Remuneration 466,990           414,994         

Full-time equivalent members 5.00                5.00               

Total key management personnel remuneration 470,175           418,179         
Total full-time equivalent personnel 5.27                5.50               

Principal 

The total value of remuneration paid or payable to the Principal was in the following bands:   

2020 2019

Actual Actual

Salaries and Other Short-term Employee Benefits: $000 $000

        Salary and Other Payments 130-140 120 -130

        Benefits and Other Emoluments 4-5 3 - 4

        Termination Benefits 0 - 0 0 - 0

Other Employees

Remuneration 2020 2019

$000 FTE Number FTE Number
100 -110 1.00                -                 

1.00                -                 

The disclosure for 'Other Employees' does not include remuneration of the Principal.  

17.  Compensation and Other Benefits Upon Leaving

2020 2019

Actual Actual

Total -$                    -$                   

Number of People -                      -                    

18.  Contingencies

Holidays Act Compliance - schools payroll

Key management personnel of the School include all trustees of the Board, Principal, Deputy Principal, Assistant Principal and Team 

Leaders.

The total value of compensation or other benefits paid or payable to persons who ceased to be trustees, committee member, or 

employees during the financial year in relation to that cessation and number of persons to whom all or part of that total was payable was 

as follows:

The full time equivalent for Board members has been determined based on attendance at Board meetings, Committee meetings and for 

other obligations of the Board, such as stand downs and suspensions, plus the estimated time for Board members to prepare for 

meetings.

The number of other employees with remuneration greater than $100,000 was in the following bands: 

There are no contingent liabilities (except as noted below) and no contingent assets as at 31 December 2020 (Contingent liabilities and 

assets at 31 December 2019: nil). 

The Ministry of Education performs payroll processing and payments on behalf of school boards of trustees, through payroll service 

provider Education Payroll Limited. 

The Ministry's review of the schools sector payroll to ensure compliance with the Holidays Act 2003 is ongoing. The current phase of this 

review is to design potential solutions for any compliance breaches discovered in the initial phase of the Programme. Final calculations 

and potential impact on any specific individual will not be known until further detailed analysis and solutions have been completed. 

To the extent that any obligation cannot reasonably be quantified at 31 December 2020, a contingent liability for the school may exist.
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Cyclical Maintenance 

19.  Commitments

(a) Capital Commitments

As at 31 December 2020 the Board has not entered into any contract agreements for capital works. 

(b) Operating Commitments

20.  Managing Capital

21.  Financial Instruments

2020 2020 2019

Actual

Budget 

(Unaudited) Actual

$ $ $

Cash and Cash Equivalents          171,161            793,498          753,635 

Receivables          113,448            106,578          106,578 

Investments - Term Deposits          500,000            472,000          472,000 

         784,609         1,372,076       1,332,213 

Payables          157,269            704,625          704,625 

Finance Leases            34,475              16,479            16,479 

Total Financial liabilities measured at amortised Cost          191,744            721,104          721,104 

22. Events After Balance Date

23. Comparatives

The School has an obligation to the Ministry of Education to maintain in good order and repair at all times the land, buildings and other 

facilities on the School site. The school is part of the Christchurch Schools Rebuild Programme which has resulted in the School’s 

buildings either being repaired or rebuilt. At the present time, the School is working with the Ministry of Education to create a cyclical 

maintenance plan for future maintenance. Until such time as a plan has been developed and approved by the Ministry, the School cannot 

make a reliable estimate of the maintenance required on the School’s buildings so no cyclical maintenance provision has been 

recognised, even though the school will be required to maintain any buildings that are not replaced.

As at 31 December 2020 the Board has not entered into any operating contracts. 

There have been a number of prior period comparatives which have been reclassified to make disclosure consistent with the current year.

Financial liabilities measured at amortised cost

(Operating commitments at 31 December 2019: $nil)

There were no significant events after the balance date that impact these financial statements.

The School’s capital is its equity and comprises capital contributions from the Ministry of Education for property, plant and equipment and 

accumulated surpluses and deficits.  The School does not actively manage capital but attempts to ensure that income exceeds spending 

in most years. Although deficits can arise as planned in particular years, they are offset by planned surpluses in previous years or 

ensuing years.

Financial assets measured at amortised cost 

Total Financial assets measured at amortised cost

The carrying amount of financial assets and liabilities in each of the financial instrument categories are as follows:

(Capital commitments at 31 December 2019: $nil)
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Analysis of Variance

2020



Redcliffs School - Writing Achievement Targets

Team Rangi 2020
Learn, Grow, Flourish

Strategic Goal: To raise student
engagement, learning and achievement
in writing through developing and
delivering a differentiated programme
that addresses and meets the diverse
needs of all children.

Target Area: Writing
t

Target:

Year 8
To move at least 1 out of 1 (100%) of

students who were identified as

achieving within Level 3 to beginning

Level 4.

To move 2 out of 3 (66%) of students

achieving within Level 3 to within Level

4.

Year 7

To move 1 out of 1 (100%) of students

who were identified as achieving Level

1A up two sub levels. (ESOL student)

To move 2 out of 2 (100%) of students

who were identified as achieving at 2A

and 3B up two sub levels.

To move 4 out of 5 students (80%)

achieving within Level 3 to beginning

Level 4.

Team: Rangi Year level: 7 & 8



Current Position:

Currently there are 7 students in this
cohort of 20 Year 7 students  and 4 out
of 26 Year 8 students who are not
achieving at their expected curriculum
level. One child is autistic and is not
included in this data however does
make up one of the 26 children in the
class.

Ethnicity:

7 NZ European
3 Maori
1 Other European
1 Indian

Gender:

5 F in Year 7
3 M in Year 7
3 F in Year 8
1 M in Year 8

Total:
* Females
4 Males

What recent NZ research by Dr Murray Gadd tells us about Reluctance and Underachievement in
Writing

Students;

- Do not see the relevance, importance or joy of the texts they are reading or
topics they are writing about.

- Are required to undertake reading or writing tasks that do not interest them.

- Are not confident about reading or constructing texts at the word, sentence and/or
text level.

- Are not sure what is expected of them as developing readers and writers.

- Are not given the support or scaffolding that they need or deserve.

- Are overwhelmed by both the cognitive and physical demands of the reading and
writing tasks that they have to undertake (especially text or topic selection;
forming ideas/planning; text decoding/understanding/formation; text layout;
revising and editing).

His findings discovered the 8 Dimensions of Effective Practice (these decrease the achievement gap and get
the most learner gains)
- Learning goals.
- Learning tasks.
- Direct instruction.
- Responding to students.
- Engagement and challenge.
- Organisation and management.
- Self-regulation

Action Plan

Effective Teacher  Practice Dimensions Deliberate actions to be taken to meet
the target:



Redcliffs effective teachers select
reading texts and writing topics
carefully and strategically so as to
engage, motivate and challenge
students.

● Write and record (sometimes
digitally): rap songs, short
scenes, jokes,  jingles and
advertisements

● Undertake drama or role play
that leads to writing.

● Offer student agency when
choosing topics within a genre

● Interviews with  target students
to determine student’s views,
get input into writing topics and
gauge attitudes towards writing.

Redcliffs effective teachers involve
students in the selection of reading texts
and construction of writing topics and
tasks whenever possible.

● Offer student agency when
choosing topics within a genre

● Interviews with students to get
their input into devising writing
topics.

What things have we been doing lately
that we might write about?  Have a
think…

When the students decided on a possible
topic of interest the teacher asked about
purpose and audience:

Who might want to read about this? and
What do you want to tell them about
this? Would you be writing to report or to
persuade or to recount…? (Camp)

The students wrote because they had
something to say and the text type
emerged from the topic rather than the
other way around.  The topic drove the
lesson.

A more low-key way of involving students
in task construction is to ensure that
most teacher-selected writing topics are
open-ended in nature.

For example:

‘What really annoys me…’,
‘When I was dared to do something…’
‘The first time I ever…’
‘The scariest moment I ever had….’

Redcliffs effective teachers ensure that
reading and writing tasks are
underpinned by clear and precise
learning goals which students are
involved in developing.

● Provide a clear rubric for what
children are expected to
produce and go through this
collaboratively with the
children. For children in target



group this may look different.
● Discuss what writing strategies

and skills are needed to
undertake the task successfully.

● Use writing profiles to identify
next step learning

‘So what are we going to have
to be good at as writers to do
this task well?’

Redcliffs effective teachers demonstrate
learning processes and outcomes to
students.

In writing, we will do this primarily by
shared writing in which they use both
active and receptive modes of
demonstrating.

When students need to be introduced to
new or challenging concepts or appear to
be unsure of learning points during
shared writing, teachers should use
‘think alouds’ to demonstrate the
concept or point.

● Use ‘I do, you do, we do’ model
● Use different collaborative styles

to model good practice.

Note that active demonstrating is the
mode most strongly associated with
teachers whose students make the
greatest learning gains in writing
according to research.

Note also that through active
demonstrating, teachers reveal
themselves to be:

Active members of a writing
community; and

Problem-solvers and risk-takers as
mistakes are made and corrected.

Redcliffs effective teachers question,
prompt and respond  effectively for
deep, metacognitive, text related
thinking by their students.

Teachers especially need to think about
the level of demand in their questions.

● For our targeted learners who
need to vocalise what they write
before they write it we need to
ask questions such as ‘What are
you going to write? How could
you start your sentence
differently? How could you
make your sentence more
interesting?

Teachers to focus more on asking ‘how?’
and ‘why?’ questions (such as, Why do
you want to use personification in your
description? How will it help the reader
get a clear picture in their mind?) rather
than ‘what?’ questions (such as, What is
personification?).

Redcliffs effective teachers differentiate
their instruction in order to address
diverse and changing needs amongst
students as developing writers.

They constantly inquire, ‘Who needs
what teaching and when?’

Identifying our target group allows us to
…
Working with Adie ….

Instructional writing, a typical pattern is
for the teacher to:



This generally involves teachers forming
instructional groups that are flexible.

work initially with the whole class:
● establishing and engaging

students in a topic;
● generating possible  content

around the topic;
● developing a task;
● developing criteria for successful

completion of the task;
● move many students off to write

independently while they work
with a group.

Demonstrating expected writing outputs
to a group of (often low achieving)
students and helping them start to write
their text.

-Bringing a group together (generally
mixed ability) to share and
discuss the writing that they have
undertaken so far and acting as a
responsive audience for each other.

Leading a ‘workshop’ on an identified
need that is common to the group.  We
will schedule a 20 minute session each
Tuesday to Friday working an identified
need be it target or extension.

Redcliffs effective teachers provide
opportunities for independent (as well
as instructional) writing by students.

This means students writing for
self-selected purposes and on self-
selected topics from time to time.

It also means students writing at times
and places selected by the student.

A bottom line is that students get an
opportunity to:

Read independently for at least 20
minutes every day - We do this as part of
our mindfulness programme directly
after lunch play.

Write independently for at least 20
minutes every day - Mindfulness journal
which we write in directly after Interval.

Independent writing can be promoted
through:

● Speed writing
● Sustained silent writing
● Free choice writing as part of

the literacy programme

But teachers should also encourage
students to write in their own time, both
at and away from school.
Students’ independent writing should
not be assessed as such, but teachers
should always willing to:

● respond to writing (if asked);
and/or



● help students prepare it for a
wider audience (if asked).

Redcliffs effective teachers encourage
students write collaboratively from time
to time.

Pairs or groups for collaboration can be
similar or mixed ability.

Teachers can form groups around the
teaching concept of tuakana-teina in
which ‘more expert’ students are paired
with ‘less expert’ students so as to foster
both expertise and empathy within
students.

Student leader roles such as house
captains, production leaders, assembly
presenters  and student leaders have
opportunities to do this throughout the
year.

Redcliffs effective teachers encourage
students to assume responsibility for
self-monitoring their progress and
seeking the support and assistance they
perceive as necessary in order to
overcome problems and address
challenges in their reading and writing.

Inviting and direct students to attend
workshops depending on motivation of
specific children.

● organising workshops around
the strategies and skills required
for successful completion of a
task and encouraging students
to ‘book in’ for those they need
to attend.

Example:
Teacher: Um…my feeling is that quite a
few of you found it difficult to come up
with a good hook… Now read back the
introduction that you wrote yesterday
and decide whether you’re happy with
your hook.  If you’re not, you can come to
the table with me in a while because I’m
going to run a bit of a workshop on
this…. You have a read and you decide
whether you need to be on the mat or
not… No point in being here if you can
just go on with your writing…. If you’re
not sure, you might want to talk
this through with your writing buddy….
Try and be honest with yourselves….

● Use of Redcliffs Writing
Progressions as a student self
assessment tool.

Whānau Engagement One homework project a term with focus
on researching and writing. Children will
need to engage whanau to complete
assignments.
Examples - Speeches, Essay writing,
Sustainability - Enviro schools.



Targeted Surface feature writing workshops weekly
Strengths and Interest for Hauora interviews

Results:

Initial Data:

Year 7: Currently there are 9 students in this cohort of 20 Year 7 students who
are not achieving at their expected curriculum level.
Year 8: Currently there are four students in this cohort of 26 Year 8 students
who are not achieving at their expected curriculum level.

Target Children

Year
level

Room Gender Ethnicity Initial
data (OTJ)

April
()

OTJ
Mid year

Final data

7 2 F Indian 1A 2B 2P

7 2 F NZ European 2A 3B 3P

7 2 F NZ European 3B 3P 3A

7 2 F NZ European 3P 3P 3A

7 2 M Other
European

3P 3A 4B

7 2 F NZ European 3P 3A 4B

7 2 F NZ European 3P 3A 4B

7 2 M Maori 3P 3P 3A

7 2 M NZ European 3P 3P 3A

8 1 F Maori 3P 3P 3A

8 1 F NZ European 3A 4B 4P

8 1 F NZ European 3A 4B 4P

8 1 M Maori 3A 3A 4B



Final Data:
By the end of year data, most of the target children within this cohort have made progress in their writing
achievement.
3 out of the 9 (33%) Year 7 students are now achieving at the beginning of their expected curriculum level
2 out of 4 (50%) of our Year 8 students are now achieving at the expected curriculum level.
Although progress was made most of the children are still working slightly below their expected level.

Discussion:
This year there has been movement with all students with five reaching their expected level.
Topics of interest and visual motivations have worked really well to grab children's interest and keep them
writing. They particularly enjoyed the apocalyptic writing as well as the structured format of TEXAS response
model.
They benefited from scaffolding and lots of modeling and regular quick writes. They have had many
opportunities to share their writing with their peers.
Google docs has made 1-1 conferencing and feedback smooth and effective particularly during lockdown.
They have all grown in confidence with their writing and willing to attempt to write in any genre.
Most are able to write over a sustained period which has helped increase the quality of their writing,
MSL has helped with spelling and grammar rules. They have been able to explore spelling words and patterns
and increase their vocabulary at the same time.
Having three teachers with different writing styles has given children different examples of writing styles and
personal voice.
The novel studies that we have done has had a direct impact on their writing and we have seen many examples
of an author's style come through in their pieces.
Some children in our target group were also in our ALL group. This was very beneficial for these children as
they worked in a small group and were given many opportunities to write, receive explicit writing teaching
and for 1-1 help and guidance.

Recommendations:
Continue with the use of workshops and 1-1 work with target children
Continue shared writing activities
Continue with some af the ALL techniques
Continue with MSL
Continue to offer a wide range of writing opportunities

Team Moana
2020

Redcliffs School - 2020 Achievement Targets
Learn, Grow, Flourish

Strategic Goal: To raise student
engagement, learning and achievement
in writing through developing an in
depth understanding and application of
high quality teaching of writing across
the whole curriculum.

Target Area: Writing

Most year groups have a writing target.  However, in two
year groups, maths and reading is the focus, as the
number of students not achieving at expectation is far
greater than those not achieving in writing.



Investigate:  Generally, but not always, children who can
write at expectation can read at expectation.  This is not
the case in year 3 this year.  Look closely at how the
strengths these children demonstrate in writing (eg letter
sound knowledge, transcription) can be applied and
leveraged in reading instruction.

Target:

Year 3 - Reading
To move 7 out of 11 (64%) children
from within Level 1 to at Early Level 2.

To move 4 out of 11 (36%) children
from very early Level 1 to At Level 1.

Year 4 - Maths

To move 5 out of 7 (71%) children from
within Level 1 to Early Level 2 of the
curriculum

Year 5 - Writing

To move 4 out of 5 (80%) children from
Early level 2 to At Level 2 of the
curriculum

Year 6 - Writing/Maths

To move 5 out of 9 (55%) children from
At Level 1 of the curriculum to At Level
2 of the curriculum in writing

To move 5 out of 7 (71%) children from
within level 2 to Early level 3 of the
curriculum in maths

Team: Moana Year level: Year 3 - 6

Current Position:

Please see Table Below

Ethnicity: Gender:



Effective Teacher  Practice Dimensions Deliberate actions to be taken to meet the
target:

Resource:

Redcliffs effective teachers select
reading texts carefully and strategically
so as to engage, motivate and challenge
students.

Year 3 and 4 students are in MSL groups
according to needs.
The Year 3 target children are in a MSL reading
group, as well as receiving whole class MSL
instruction of 15 mins per day - aimed at
spelling and writing transference of skills.

Redcliffs effective teachers involve
students in the selection of reading texts
whenever possible.

● Specific decodable texts will be
available for target children - to
reinforce and hone their taught skills

● the classroom will make available big
books, library books, and other texts
for children to select for themselves
when ‘reading to self’ as part of the
daily 5 reading programme

Redcliffs effective teachers ensure that
reading and writing tasks are
underpinned by clear and precise
learning goals which students are
involved in developing.

● MSL is explicit and direct instruction -
at this point there is no
co-construction with the children -
however children will set goals as part
of the class programme - and these
will be developed and shared with
whanau as part of Hauora interviews

Redcliffs effective teachers demonstrate
learning processes and outcomes to
students.

In reading, we will do this primarily by
shared reading.

● DAT’s (Deliberate acts of teaching) will
be used throughout the programme.
In Reading, MSL strategies will be
incorporated to teach specific reading
and spelling skills

● in maths, problems will be modelled
for children, and solutions will be
worked through and analysed

● Mathletics tasks will be set to match
their stage and to accompany and
reinforce the class teaching

Redcliffs effective teachers differentiate
their instruction in order to address
diverse and changing needs amongst
students as developing readers and
writers.

They constantly inquire, ‘Who needs
what teaching and when?’

This generally involves teachers forming
instructional groups that are flexible.

● One student (I) will have an I. E. P
drawn up with help from the SENCO.
This will guide teachers as to the
specific focus for this child in class and
will support the 5 hours per week
support she receives

● Teaching will make sure of the
diagnostic tests available in boths MSL
and maths so that children receive
opportunities to practise and learn
skills they do not already know

● For maths, children will have access to
their ICan checklists (Student Profiles)
and be able to select (co-construct)
their next learning goals - increased
motivation and accountability as a
result

Redcliffs effective teachers provide
opportunities for independent (as well
as instructional) reading by students.

● Daily 5 routine to allow students
elements of choice within a structured
routine - read to self and others a key
part of this.



This means students reading
self-selected texts and on self-
selected topics from time to time.

It also means students reading at times
and places selected by the student.

Redcliffs effective teachers encourage
students to read collaboratively from
time to time.

● Some of the MSL skills lend
themselves well to buddy work -
children to work with buddies to help
reinforce the spelling patterns

Provide a differentiated and needs
based maths programme to meet the
wider maths needs of all students

● children will be grouped according to
needs across the two year groups - Te
Urunga and Waipātiki

● Additional learning support when
available - targeted to specific children
in maths

● Maths Buddy and Mathletics -
teachers set leveled tasks to reinforce
needed skills

● Teachers take small groups for
instruction - supported by online app
also targeted to needs

● Mathletics - used in Te Urunga to
support maths skills

Whānau Engagement Hauora Interviews
Target Child letters home and follow
up email

Highlighted Children in the below table are receiving instruction in either a small group or
whole class MSL setting

Target Children

Target
Children

Year
Level

Room Gender Ethnicity Initial
Data

Term 3 Final
Data

Year 4
Maths



4 5 f NZE 1a at - 2b B-2b

4 5 f NZE 1a B - 1a B-2b

4 5 f NZE 2b at - 2b B - 2b

4 5 f NZE 1a at - 2p at -2A

4 5 f Maori 1b B - 1p B -2b

4 5 f Maori 1a B - 1a B-2b

4* 5 f NZE 1b B - 1a at-2B

Year 5
Writing

5 3 m NZE 2b 3B 3B

5 4 m NZE 2b 2B 2b

5 4 m NZE 2b 2B 2A

5 4 m NZE 2b 2A 3B

5 4 f Maori 2b 2P 2P

Year 6
Writing

6 4 m NZE 2a 3P 3P

6 3 f Maori 2a 3P 3P

6 3 f Maori 2a 3B 3P

6 4 m NZE 2a 2a 2P

6 3 m NZE 2a 2A 3P

6 4 m NZE 2a 2A 2A

6 3 m Maori 2a 3P 3P

6 4 f NZe 2a 3B 3B

6 4 m Maori 2a 3B 3B

Year 3
Reading

3 6 f NZE Orange * Orange



3 6 m NZE Orange Orange

3 6 f Maori Green Orange

3 6 f NZE Green Orange

3 6 f NZE Blue Orange

3 6 f NZE Green Orange

3 6 m NZE Orange Orange

3 6 f NZE Orange Gold

3 6 f Maori Red

Year 6
Maths

6 4 f NZE 2a 2a 3B

6 3 f Maori 2b 2A 3B

6 3 f Maori 2b 3P 3P

6 4 f NZE 2a 3B 3B

6 4 f NZE 2a 2A 2A

6 3 f NZE 2p 2p 3B

6 4 f Maori 2p 2P 3B

Final Data

Year 3 - Reading
To move 7 out of 11 (64%) children from within Level 1 to at Early Level 2.

1 child of 11 successfully moved to Early Level 2 and is now reading Gold.  The remaining 7
children all made progress, but have remained at Working towards Level 2 (Orange Level).



To move 4 out of 11 (36%) children from very early Level 1 to At Level 1.

4 children have made considerable progress and are now reading at Stage 7.2.  In terms of time at
school, this is just under the equivalent to two years, or Orange level.  Very early next year these
children will continue to receive instruction that will aim to allow them to move to stage 7.4.

Year 4 - Maths

To move 5 out of 7 (71%) children from within Level 1 to Early Level 2 of the curriculum  - MET

2 children have moved. 1 has made good progress and is now at 2b of the curriculum.  This is still
one year below for age expectations.  Based on a number of factors, this child’s parents have made
the decision to keep her at Year 4 in 2021, a move wholly support by the school as the best
interests of this child.
1 child has made excellent progress in maths and is now at age level expectations in maths.

5 children have moved to Early Level 2 of the curriculum for maths.  This is good progress for these
children, however, this is still working at an “End of Year 3” level in maths, and is one year below
expectation for these children.

All these children are girls and will be moving into Year 5 in 2021.  Consideration could be given to
running a ‘girls maths group’ to accelerate their achievement to allow them to more easily access
the curriculum at level 3.

Year 5 - Writing

To move 4 out of 5 (80%) children from Early level 2 to At Level 2 of the curriculum

4 out of 5 children have now met or exceeded ‘at’ level 2 for writing.
1 child continues to write at Early Level 2.

Year 6 - Writing/Maths - Met

To move 5 out of 9 (55%) children from At Level 2 of the curriculum to At Level 3 of the curriculum
in writing

5 children are now writing at level 3 of the curriculum and have met age level expectations.
The remaining 4 children continue to write at Level 2 or Early 3. One child will be remaining in year
6 in 2021 and wholly supported by the schools as being in the best interests of this child.

To move 5 out of 7 (71%) children from within level 2 to Early level 3 of the curriculum in maths

6 children now are at early level 3 of the curriculum in maths. One child remains in Level 2.



Discussion

Target children in years 5 and 6 have made good progress this year to meet their goals.
The children who have not met their target are being supported in class to meet their
expectations by careful adaptation of the class programme.

The target children in Year 3 were difficult to move. This year, in terms 1 and 2 (and
throughout lockdown) these children underwent ‘backfilling’ allowing them to
progress and access instruction in the MSL stages. While their progress has been
steady, it has not been accelerated enough to bring them all up to an end of year 3
reading expectation.  Some of these children have been supported by the RTLB in 2020
for learning and behavioural needs also.  Additional support in 2021 will be ongoing to
continue to help these learners make further progress in reading.

In Year 4 our target learners in maths were all girls. Of this target group, most
consolidated knowledge and skills at the present level but did not move into the next
curriculum area.  Support in Year 5 to think mathematically, and apply basic facts to
problem solving will be needed, as will opportunities to review.

Recommendations

2020
Redcliffs School - Writing Achievement Targets

Team Whenua
Learn, Grow, Flourish

Strategic Goal 1: Learners are well
supported to achieve to their full
potential through high engagement in
learning:

To raise student engagement, learning
and achievement in writing through
developing an in depth understanding
and application of high quality teaching
of writing across the whole curriculum.

Target Area: Writing

Target:

Year 2: To move at least 3 out of 5
(60%) who were identified as achieving
at Early Level One to be achieving at

Team: Whenua Year level: 1-2



Early Level 1 to Towards Level 2

Year 1: To move at least 3 out of 6
(50%) of students identified as needing
support from Early Level 1 to Towards
Level 2

Current Position:
Year 2: Currently there are 5 students
in this cohort of  23 Year 2s who are
not achieving at their expected
curriculum level of Within Level 1
(currently working at the Early level 1)
Lorelei
Harper
Hamish
Lucy
Lara
Year 1: Currently there are 7 children of
the current (expected to increase)
cohort of 24 Year 1s who are not yet
expected to achieve the expected
curriculum level of Within Level 1 by
the end of the year.
Pixie
Josh
Joseph
Mila
Imogen
Sophia (ESOL)
Ruben (ESOL)
Koby (7 months in school, transferred
from OLSOS)

Ethnicity:
Year 2:
2 NZE
1 M

Year 1:
3 NZE
1 S African
1 Dutch
1 Austrian
1 Maori

Gender:
Year 2:
2 girls
1 boy

Year 1:
3 girls
4 boys

What recent NZ research by Dr Murray Gadd tells us about reluctance and underachievement in
writing

Students;

-          Do not see the relevance, importance or joy of the texts they are reading or
topics they are writing about.

- Are required to undertake reading or writing tasks that do not interest them.

- Are not confident about reading or constructing texts at the word, sentence and/or
text level.



- Are not sure what is expected of them as developing readers and writers.

- Are not given the support or scaffolding that they need or deserve.

- Are overwhelmed by both the cognitive and physical demands of the reading and
writing tasks that they have to undertake (especially text or topic selection;
forming ideas/planning; text decoding/understanding/formation; text layout;
revising and editing).

His findings discuss  the 8 Dimensions of Effective Practice (these decrease the achievement gap and get the
most learner gains)
- Learning goals.
- Learning tasks.
- Direct instruction.
- Responding to students.
- Engagement and challenge.
- Organisation and management.
- Self-regulation.

Action Plan

Effective Teacher  Practice Dimensions Deliberate actions to be taken to meet the
target:

Resource:

Redcliffs effective teachers select
reading texts and writing topics
carefully and strategically so as to
engage, motivate and challenge
students.

write captions for ‘real life’ digital images

devise Power Point presentations of research
topics with key points noted

write and record digitally rap songs, short
scenes, jokes,  jingles and advertisements

undertake drama or role play that leads to
writing.

-Use information for Hauora Interviews
(strengths and interests)

-Interviews with  target students to determine
student’s views and attitudes towards writing.

appropriate
reading texts

shared digital
images

Redcliffs effective teachers involve
students in the selection of reading texts
and construction of writing topics and
tasks whenever possible.

What things have we been doing lately that we
might write about?  Have a think…

When the students decided on a possible topic
of interest the teacher asked about purpose
and audience:

Who might want to read about this? and What
do you want to tell them about this? Would you
be writing to report or to persuade or to
recount…?



The students wrote because they had
something to say and the text type emerged
from the topic rather than the other way
around.  The topic drove the lesson.

A more low-key way of involving students in
task construction is to ensure that most
teacher-selected writing topics are open-ended
in nature.

For example:

‘What really annoys me…’,
‘When I was dared to do something…’
‘The first time I ever…’
‘The scariest moment I ever had….’

Redcliffs effective teachers ensure that
reading and writing tasks are
underpinned by clear and precise
learning goals which students are
involved in developing.

identifying the cognitive demands in a reading
or writing task collaboratively;

deciding together what reading or writing
strategies or skills are needed to undertake the
task successfully.

‘So what are we going to have to be good at
as readers/writers to do this task well?’

Writing
progressions
shared with
students

Redcliffs effective teachers demonstrate
learning processes and outcomes to
students.

In reading, we will do this primarily by
shared reading.

In writing, we will do this primarily by
shared writing in which they use both
active and receptive modes of
demonstrating.

When students need to be introduced to
new or challenging concepts or appear to
be unsure of learning points during
shared reading or writing, teachers
should use ‘think alouds’ to demonstrate
the concept or point.

Note that active demonstrating is the mode
most strongly associated with teachers whose
students make the greatest learning gains in
writing according to research.

Note also that through active demonstrating,
teachers reveal themselves to be:

active members of a writing community; and

-problem-solvers and risk-takers as mistakes
are made and corrected.

Modelling book

Shared ‘big book’
texts

Redcliffs effective teachers question,
prompt and respond  effectively for
deep, metacognitive, text related
thinking by their students.

Teachers especially need to think about
the level of demand in their questions.

Teachers to focus more on asking ‘how?’ and
‘why?’ questions (such as, Why do you want to
use personification in your description? How
will it help the reader get a clear picture in their
mind?) rather than ‘what?’ questions (such as,
What is personification?).



Redcliffs effective teachers differentiate
their instruction in order to address
diverse and changing needs amongst
students as developing readers and
writers.

They constantly inquire, ‘Who needs
what teaching and when?’

This generally involves teachers forming
instructional groups that are flexible.

instructional writing, a typical pattern is for the
teacher to:

work initially with the whole class:

-establishing and engaging students in a topic;
-generating possible  content around the topic;

-developing a task;
-developing criteria for successful completion
of the task;
-move many students off to write
independently while they work with a group.

Demonstrating expected writing outputs to a
group of (often low - achieving) students and
helping them start to write their text.

-Bringing a group together (generally mixed
ability) to share and discuss the writing
that they have undertaken so far and acting as
a responsive audience for each other.

Leading a ‘workshop’ on an identified need
that is common to the group.  (where age/level
appropriate)

Redcliffs effective teachers provide
opportunities for independent (as well
as instructional) reading and
writing by students.

This means students reading
self-selected texts and writing for
self-selected purposes and on self-
selected topics from time to time.

It also means students reading and
writing at times and places selected by
the student.

A bottom line is that students get an
opportunity to:

read independently for at least 20 minutes
every day;

write independently for at least 20 minutes
every day.

Independent writing can be promoted
through:

-speed writing
-sustained silent writing
-journal writing
-free choice writing as part of the literacy
programme / Daily 5

But teachers should also encourage students to
write in their own time, both at and away from
school.
Students’ independent writing should not be
assessed as such, but teachers should always
willing to:

-respond to writing (if asked); and/or



-help students prepare it for a wider audience
(if asked).

Redcliffs effective teachers encourage
students to read and write
collaboratively from time to time.

Pairs or groups for collaboration can be similar
or mixed ability.

Teachers can form groups around the teaching
concept of tuakana-teina in which ‘more
expert’ students are paired with ‘less expert’
students so as to foster both expertise and
empathy within students.

Redcliffs effective teachers encourage
students to assume responsibility for
self-monitoring their progress and
seeking the support and assistance they
perceive as necessary in order to
overcome problems and address
challenges in their reading and writing.

inviting rather than directing students to
attend workshops;

-organising workshops around the strategies
and skills required for successful
completion of a task and encouraging students
to ‘book in’ for those they need to attend.
(Where age/level appropriate)

Example:
Teacher: Um…my feeling is that quite a few of
you found it difficult to come up with a good
hook… Now read back the introduction that
you wrote yesterday and decide whether you’re
happy with your hook.  If you’re not, you can
come down on the mat with me in a while
cause I’m going to run a bit of a workshop on
this…. You have a read and you decide whether
you need to be on the mat or not… No point in
being here if you can just go on with your
writing…. If you’re not sure, you might want to

talk this through with your writing
buddy…. Try and be honest with yourselves….

-Use of Redcliff’s Writing Progressions as a
student self assessment tool displayed in
books.

Whānau Engagement - Parent Workshops
- Support material
- Modelling shared through Seesaw

Results:

Initial Data:
Year 2: 5 children within a cohort of 23 year 2s are currently not working at expectation of Within
Level 1 for writing in order to achieve Towards Level 2 by the end of the year (2019).
Year 1: 6 children within a current cohort (set to increase) of 24 year 1s are currently not working at
a level expected to achieve working Within Level 1 by the end of the year (2019). Two students are
under going and application for ESOL funding.
Initial results: See table below
EL1: Early Level 1



WL1: Within Level 1
WTL2; Towards Level 2

Target Children

Target Children
Year
level

Room Gender Ethnicity
Initial
data

Mid
Year

Final data

Lorelei 2 8 F NZE EL1 WL1 WTL2

Harper 2 8 F M EL1 WL1 WTL2

Hamish 2 7 M NZE WL1 WL1 WTL2

Lara 2 7 F NZE EL1 WL1 WTL2

Lucy 2 7 F NZE EL1 WL1 WTL2

Joseph 1 8 M NZE EL1 EL1 WL1

Josh 1 8 M NZE El1 EL1 WL1

Mila 1 8 F SA EL1 EL1 WL1

Emily 1 8 F NZE EL1 EL1 WTL2

Imogen 1 9 F NZE EL1 EL1 EL1

Sophia 1 9 F Austrian EL1 EL1 WL1

Ruben 1 9 M Dtch EL1 EL1 El1

Koby 1 9 M M EL1 EL1 EL1

Final Data:
There have been some pleasing shifts in Writing achievement levels for this cohort of children. All Year 2
students are now working towards level 2 and most Year 1 target students are now working within level 1. Two
Year 1 students have not demonstrated progress. Both of these students have significant other factors that
have impacted their learning this year. One student who is also ESOL, is very close to working within level 1.

Discussion:
A great deal for focus and new initiatives have been put into place this year to support acceleration in writing
for not only  these children but across the whole team.
Sarah Sjoberg-Loose began training for ALL (Accelerated Literacy Learning) and has been working with a small
group of children 3 times weekly. The group has included those target children who were felt would most
benefit from this approach and others that teachers felt would benefit.
All of Team Whenua teachers and 2 Learning Coaches that work within the team took part in an intensive 5 day
training for MSL during the October holidays. Teachers have committed to implementing a whole class and
where appropriate, small group approach in class. This has replaced the Yolanda Sorryl Phonics programme
and Wordwall.
Julie Binfileld and Jill Entwistle (LCs) are using MSL to support individuals in Team Whenua.
A number of students have accessed MSL with Jo Jessep and Lillian Dowd on a 1:1 basis or in small groups.
High interest writing topics have also been a focus to ensure that engagement is at an optimum.  Themes such
as detective stories, animal reports have impacted greatly on engagement and the ‘want’ to write, especially
with boys.
Our target children have been discussed frequently at team meetings with regards to what is working/not
working, what progress is being made/not made and why and what else can we do to support accelerated
progress. The team have looked at and moderated writing samples from the target children.
Learning Coaches have also helped to free up teachers to work with specific and target children whilst LCs work



with the wider group.
Co-teaching has allowed for some authentic movement of children between groups across 2 teachers. A
greater variety of motivation styles and themes is possible.
Children love to share their successes in writing and are able to visit other teachers within the team as well as
with Rose and Fi to share writing. Seesaw also allows them to share real-time successes and achievement with
parents and receive timely feedback.
Recommendations:

● Continue with an MSL approach that supports early encoding skills as whole class, small group and
individuals.

● Maintain a programme of 4 weekly writing sessions
● Continue to develop the way that LCs are used in class to support teachers and allow them to work

with specific and target children.
● Continue to look at themes and motivations that engage students and offer choice within these.
● Provide access for teachers to quality PD around writing
● Continue to co-construct success criteria for a good piece of writing
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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF TE RAEKURA REDCLIFFS SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2020 

 
 
The Auditor-General is the auditor of Te Raekura Redcliffs School (the School). The Auditor-General 
has appointed me, Michael Rondel, using the staff and resources of BDO Christchurch, to carry out 
the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 16, that comprise the 
statement of financial position as at 31 December 2020, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2020; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to 
entities that qualify as tier 2. 

 
Our audit was completed on 26 May 2021. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand. The Board 
of Trustees is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, 
unless there is an intention to close or merge the School, or there is no realistic alternative but to 
do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, 
arise from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 
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• We assess the risk of material misstatement arising from the Novopay payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Board of 
Trustees Listing, the Kiwisport Statement, and the Analysis of Variance, but does not include the 
financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued 
by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 

 
Michael Rondel 
BDO Christchurch 
On behalf of the Auditor-General 
Christchurch, New Zealand 


