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Te Raekura Redcliffs

Statement of Responsibility

For the year ended 31 December 2023

The Board accepts responsibility for the preparation of the annual financial statements and the judgements used in
these financial statements.

The management, including the Principal and others as directed by the Board, accepts responsibility for establishing
and maintaining a system of internal controls designed to provide reasonable assurance as to the integrity and
reliability of the School's financial reporting.

It is the opinion of the Board and management that the annual financial statements for the financial year ended 31
December 2023 fairly reflects the financial position and operations of the School.

The School's 2023 financial statements are authorised for issue by the Board.

Jeff Smit Nick Leith
Full Name of Presiding Member Full Name of Principal
Signed by: Signed by:
2
1535DB5D13AD3F37 COEBCFA27311716C
Signature of Presiding Member Signature of Principal
20/05/2024 20/05/2024

Date: Date:



Te Raekura Redcliffs

Members of the Board
For the year ended 31 December 2023
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Te Raekura Redcliffs

Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2023

2023 2023 2022
Budget
Notes Actual (Unaudited) Actual
$ $ $

Revenue
Government Grants 2 2,700,621 2,651,751 2,701,624
Locally Raised Funds 3 176,765 150,000 206,070
Interest 28,186 20,500 12,330
Other Revenue 3,038 - -
Total Revenue 2,908,610 2,822,251 2,920,024
Expenses
Locally Raised Funds 3 23,443 23,800 34,178
Learning Resources 4 1,814,881 1,706,828 1,798,334
Administration 5 164,610 159,155 163,477
Interest 2,110 - 2,751
Property 6 995,064 989,679 957,148
Loss on Disposal of Property, Plant and Equipment 1,158 - 3,898
Total Expense 3,001,266 2,879,462 2,959,786
Net (Deficit) for the year (92,656) (57,211) (39,762)
Other Comprehensive Revenue and Expense - - -
Total Comprehensive Revenue and Expense for the Year (92,656) (57,211) (39,762)

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying
notes which form part of these financial statements.
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Te Raekura Redcliffs

Statement of Changes in Net Assets/Equity
For the year ended 31 December 2023

2023 2023 2022
Notes Actual (U:::gi(te; d) Actual
$ $ $
Equity at 1 January 919,459 919,459 959,221
Total comprehensive revenue and expense for the year (92,656) (57,211) (39,762)
Equity at 31 December 826,803 862,248 919,459
Accumulated comprehensive revenue and expense 826,803 862,248 919,459
Equity at 31 December 826,803 862,248 919,459

The above Statement of Changes in Net Assets/Equity should be read in conjunction with the accompanying notes which

form part of these financial statements.
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Te Raekura Redcliffs

Statement of Financial Position
As at 31 December 2023

2023 2023 2022
Budget
Notes Actual (Unaudited) Actual

$ $ $
Current Assets
Cash and Cash Equivalents 7 198,811 250,557 293,928
Accounts Receivable 8 116,987 106,268 106,268
GST Receivable 8,881 8,697 8,697
Prepayments 12,031 16,589 16,589
Investments 9 400,000 350,000 350,000

736,710 732,111 775,482
Current Liabilities
Accounts Payable 11 157,475 140,441 140,441
Revenue Received in Advance 12 4,493 1,131 1,131
Provision for Cyclical Maintenance 13 - - 5,001
Finance Lease Liability 14 11,553 15,654 15,654

173,521 157,226 162,227
Working Capital Surplus 563,189 574,885 613,255
Non-current Assets
Property, Plant and Equipment 10 295,412 320,228 331,728

295,412 320,228 331,728
Non-current Liabilities
Provision for Cyclical Maintenance 13 25,090 22,022 14,681
Finance Lease Liability 14 6,708 10,843 10,843

31,798 32,865 25,524
Net Assets 826,803 862,248 919,459
Equity 826,803 862,248 919,459

The above Statement of Financial Position should be read in conjunction with the accompanying notes which form part of
these financial statements.
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Te Raekura Redcliffs

Statement of Cash Flows
For the year ended 31 December 2023

2023 2023 2022
Budget
Note Actual (Unaudited) Actual
$ $ $

Cash flows from Operating Activities

Government Grants 490,144 460,661 541,994
Locally Raised Funds 183,178 150,000 206,220
Goods and Services Tax (net) (184) - 168
Payments to Employees (418,719) (335,478) (422,800)
Payments to Suppliers (272,121) (268,102) (305,499)
Interest Paid (2,110) - -
Interest Received 27,838 20,500 11,599
Net cash from Operating Activities 8,026 27,581 31,682
Cash flows from Investing Activities

Purchase of Property Plant & Equipment (40,174) (70,952) (6,390)
Purchase of Investments (50,000) - -
Proceeds from Sale of Investments - - 100,000
Net cash (to)/from Investing Activities (90,174) (70,952) 93,610
Cash flows from Financing Activities

Finance Lease Payments (12,969) - (15,142)
Net cash (to) Financing Activities (12,969) - (15,142)
Net (decrease)/increase in cash and cash equivalents (95,117) (43,371) 110,150
Cash and cash equivalents at the beginning of the year 7 293,928 293,928 183,778
Cash and cash equivalents at the end of the year 7 198,811 250,557 293,928

The Statement of Cash Flows records only those cash flows directly within the control of the School. This means centrally
funded teachers' salaries, use of land and buildings grant and expense, and other notional items have been excluded.

The above Statement of Cash Flows should be read in conjunction with the accompanying notes which form part of these
financial statements.
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Te Raekura Redcliffs
Notes to the Financial Statements
For the year ended 31 December 2023

1. Statement of Accounting Policies

1.1. Reporting Entity

Te Raekura Redcliffs (the School) is a Crown entity as specified in the Crown Entities Act 2004 and a school as described in
the Education and Training Act 2020. The Board is of the view that the School is a public benefit entity for financial reporting
purposes.

1.2. Basis of Preparation

Reporting Period

The financial statements have been prepared for the period 1 January 2023 to 31 December 2023 and in accordance with the
requirements of the Education and Training Act 2020.

Basis of Preparation
The financial statements have been prepared on a going concern basis, and the accounting policies have been consistently
applied throughout the period.

Financial Reporting Standards Applied

The Education and Training Act 2020 requires the School, as a Crown entity, to prepare financial statements in accordance
with generally accepted accounting practice. The financial statements have been prepared in accordance with generally
accepted accounting practice in New Zealand, applying Public Sector Public Benefit Entity (PBE) Standards Reduced
Disclosure Regime as appropriate to public benefit entities that qualify for Tier 2 reporting. The School is considered a Public
Benefit Entity as it meets the criteria specified as 'having a primary objective to provide goods and/or services for community
or social benefit and where any equity has been provided with a view to supporting that primary objective rather than for
financial return to equity holders'.

PBE Accounting Standards Reduced Disclosure Regime
The School qualifies for Tier 2 as the school is not publicly accountable and is not considered large as it falls below the
expenditure threshold of $30 million per year. All relevant reduced disclosure concessions have been taken.

Measurement Base
The financial statements are prepared on the historical cost basis unless otherwise noted in a specific accounting policy.

Presentation Currency
These financial statements are presented in New Zealand dollars, rounded to the nearest whole dollar.

Specific Accounting Policies
The accounting policies used in the preparation of these financial statements are set out below.

Critical Accounting Estimates And Assumptions

The preparation of financial statements requires management to make judgements, estimates and assumptions that affect the
application of accounting policies and the reported amounts of assets, liabilities, revenue and expenses. Actual results may
differ from these estimates.

Estimates and underlying assumptions are reviewed on an ongoing basis. Revisions to accounting estimates are recognised
in the period in which the estimate is revised and in any future periods affected.

Cyclical Maintenance

A school recognises its obligation to maintain the Ministry’s buildings in a good state of repair as a provision for cyclical
maintenance. This provision relates mainly to the painting of the school buildings. The estimate is based on the school’s best
estimate of the cost of painting the school and when the school is required to be painted, based on an assessment of the
school’s condition. During the year, the Board assesses the reasonableness of its painting maintenance plan on which the
provision is based. Cyclical maintenance is disclosed at note 13.

Useful lives of property, plant and equipment

The School reviews the estimated useful lives of property, plant and equipment at the end of each reporting date. The School
believes that the estimated useful lives of the property, plant and equipment as disclosed in the significant accounting policies
are appropriate to the nature of the property, plant and equipment at reporting date. Property, plant and equipment is
disclosed at note 10.
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Critical Judgements in applying accounting policies
Management has exercised the following critical judgements in applying accounting policies:

Classification of leases

Determining whether a lease is a finance lease or an operating lease requires judgement as to whether the lease transfers
substantially all the risks and rewards of ownership to the school. A lease is classified as a finance lease if it transfers
substantially all risks and rewards incidental to ownership of an underlying asset to the lessee. In contrast, an operating lease
is a lease that does not transfer substantially all the risks and rewards incidental to ownership of an asset to the lessee.

Judgement is required on various aspects that include, but are not limited to, the fair value of the leased asset, the economic
life of the leased asset, whether or not to include renewal options in the lease term, and determining an appropriate discount
rate to calculate the present value of the minimum lease payments. Classification as a finance lease means the asset is
recognised in the statement of financial position as property, plant and equipment, whereas for an operating lease no such
asset is recognised. Finance lease liability disclosures are contained in note 14. Future operating lease commitments are
disclosed in note 20b.

Recognition of grants

The School reviews the grants monies received at the end of each reporting period and whether any require a provision to
carry forward amounts unspent. The School believes all grants received have been appropriately recognised as a liability if
required. Government grants are disclosed at note 2.

1.3. Revenue Recognition

Government Grants
The school receives funding from the Ministry of Education. The following are the main types of funding that the School
receives.

Operational grants are recorded as revenue when the School has the rights to the funding, which is in the year that the
funding is received.

Teachers salaries grants are recorded as revenue when the School has the rights to the funding in the salary period to which
they relate. The grants are not received in cash by the School and are paid directly to teachers by the Ministry of Education.

Other Ministry Grants for directly funded programs are recorded as revenue when the School has the rights to the funding in
the period to which they relate to. The grants are not received in cash by the School and are paid directly by the Ministry of
Education.

The property from which the School operates is owned by the Crown and managed by the Ministry of Education on behalf of
the Crown. Grants for the use of land and buildings are not received in cash by the School as they equate to the deemed
expense for using the land and buildings which are owned by the Crown. The School’s use of the land and buildings as
occupant is based on a property occupancy document as gazetted by the Ministry. The expense is based on an assumed
market rental yield on the value of land and buildings as used for rating purposes.

This is a non-cash revenue that is offset by a non-cash expense. The use of land and buildings grants and associated
expenditure are recorded in the period the School uses the land and buildings.

Other Grants where conditions exist

Other grants are recorded as revenue when the School has the rights to the funding, unless there are unfulfilled conditions
attached to the grant, in which case the amount relating to the unfulfilled conditions is recognised as a liability and recognised
as revenue as the conditions are fulfilled.

Donations, Gifts and Bequests

Donations, gifts and bequests are recognised as an asset and revenue when the right to receive funding or the asset has
been established unless there is an obligation to return funds if conditions are not met. If conditions are not met funding is
recognised as revenue in advance and recognised as revenue when conditions are satisfied.

Interest Revenue
Interest Revenue earned on cash and cash equivalents and investments is recorded as revenue in the period it is earned.

1.4. Finance Lease Payments
Finance lease payments are apportioned between the finance charge and the reduction of the outstanding liability. The
finance charge is allocated to each period during the lease term on an effective interest basis.

1.5. Cash and Cash Equivalents

Cash and cash equivalents include cash on hand, bank balances, deposits held at call with banks, and other short term highly
liquid investments with original maturities of 90 days or less, and bank overdrafts. The carrying amount of cash and cash
equivalents represent fair value.
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1.6. Accounts Receivable

Short-term receivables are recorded at the amount due, less an allowance for expected credit losses (uncollectable debts).
The school's receivables are largely made up of funding from the Ministry of Education, therefore the level of uncollectable
debts is not considered to be material. However, short-term receivables are written off when there is no reasonable
expectation of recovery.

1.7. Investments
Bank term deposits are initially measured at the amount invested. Interest is subsequently accrued and added to the
investment balance. A loss allowance for expected credit losses is recognised if the estimated loss allowance is not trivial.

1.8. Property, Plant and Equipment
Land and buildings owned by the Crown are excluded from these financial statements. The Board’s use of the land and
buildings as ‘occupant’ is based on a property occupancy document.

Improvements funded by the Board to buildings owned by the Crown or directly by the board are recorded at cost, less
accumulated depreciation and impairment losses.

Property, plant and equipment are recorded at cost or, in the case of donated assets, fair value at the date of receipt, less
accumulated depreciation and impairment losses. Cost or fair value as the case may be, includes those costs that relate
directly to bringing the asset to the location where it will be used and making sure it is in the appropriate condition for its
intended use.

Gains and losses on disposals (i.e. sold or given away) are determined by comparing the proceeds received with the carrying
amounts (i.e. the book value). The gain or loss arising from the disposal of an item of property, plant and equipment is
recognised in the Statement of Comprehensive Revenue and Expense.

Finance Leases

A finance lease transfers to the lessee substantially all the risks and rewards incidental to ownership of an asset, whether or
not title is eventually transferred. At the start of the lease term, finance leases are recognised as assets and liabilities in the
statement of financial position at the lower of the fair value of the leased asset or the present value of the minimum lease
payments. The finance charge is charged to the surplus or deficit over the lease period so as to produce a constant periodic
rate of interest on the remaining balance of the liability. The amount recognised as an asset is depreciated over its useful life.
If there is no reasonable certainty whether the school will obtain ownership at the end of the lease term, the asset is fully
depreciated over the shorter of the lease term and its useful life.

Depreciation

Property, plant and equipment, except for library resources, are depreciated over their estimated useful lives on a straight line
basis. Library resources are depreciated on a diminishing value basis. Depreciation of all assets is reported in the Statement
of Comprehensive Revenue and Expense.

The estimated useful lives of the assets are:

Building improvements 5-40 years

Furniture and equipment 5-11 years

Information and communication technology 2-5 years

Leased assets held under a Finance Lease Term of Lease

Library resources 12.5% Diminishing value

1.9. Impairment of property, plant and equipment
The school does not hold any cash generating assets. Assets are considered cash generating where their primary objective is
to generate a commercial return.

Non cash generating assets

Property, plant, and equipment held at cost that have a finite useful life are reviewed for impairment whenever events or
changes in circumstances indicate that the carrying amount may not be recoverable. If such indication exists, the School
estimates the asset's recoverable service amount. An impairment loss is recognised as the amount by which the asset’s
carrying amount exceeds its recoverable service amount. The recoverable service amount is the higher of an asset’s fair
value less costs to sell and value in use.

Value in use is determined using an approach based on either a depreciated replacement cost approach, restoration cost
approach, or a service units approach. The most appropriate approach used to measure value in use depends on the nature
of the impairment and availability of information.

In determining fair value less costs to sell the school engages an independent valuer to assess market value based on the
best available information.
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If an asset’s carrying amount exceeds its recoverable service amount, the asset is regarded as impaired and the carrying
amount is written down to the recoverable amount. The total impairment loss is recognised in the surplus or deficit.

The reversal of an impairment loss is recognised in the surplus or deficit. A previously recognised impairment loss is reversed
only if there has been a change in the assumptions used to determine the asset’s recoverable service amount since the last
impairment loss was recognised.

1.10. Accounts Payable

Accounts Payable represents liabilities for goods and services provided to the School prior to the end of the financial year
which are unpaid. Accounts Payable are recorded at the amount of cash required to settle those liabilities. The amounts are
unsecured and are usually paid within 30 days of recognition.

1.11. Employee Entitlements

Short-term employee entitlements

Employee entitlements that are expected to be settled within 12 months after the end of the reporting period in which the
employees provide the related service are measured based on accrued entitlements at current rates of pay. These include
salaries and wages accrued up to balance date, annual leave earned by non teaching staff, but not yet taken at balance date.

Long-term employee entitlements

Employee benefits that are not expected to be settled wholly before 12 months after the end of the reporting period in which
the employee provides the related service, such as retirement and long service leave, have been calculated on an actuarial
basis.

The calculations are based on the likely future entitiements accruing to employees, based on years of service, years to
entitlement, the likelihood that employees will reach the point of entitlement, and contractual entitlement information, and the
present value of the estimated future cash flows. Remeasurements are recognised in surplus or deficit in the period in which
they arise.

1.12. Revenue Received in Advance

Revenue received in advance relates to fees received from students and grants received where there are unfulfilled
obligations for the School to provide services in the future. The fees or grants are recorded as revenue as the obligations are
fulfiled and the fees or grants are earned.

1.13. Funds held for Capital Works

The school directly receives funding from the Ministry of Education for capital works projects that are included in the School
five year capital works agreement. These funds are held on behalf and for a specified purpose. As such these transactions
are not recorded in the Statement of Comprehensive Revenue and Expense.

The School holds sufficient funds to enable the funds to be used for their intended purpose at any time.

1.14. Provision for Cyclical Maintenance

The property from which the School operates is owned by the Crown, and is vested in the Ministry. The Ministry has gazetted
a property occupancy document that sets out the Board’s property maintenance responsibilities. The Board is responsible for
maintaining the land, buildings and other facilities on the School site in a state of good order and repair.

Cyclical maintenance, which involves painting of the School, makes up the most significant part of the Board’s responsibilities
outside the day-to-day maintenance. The provision is a reasonable estimate, based on the school’s best estimate of the cost
of painting the school and when the School is required to be painted, based on an assessment of the school’s condition.

The School carries out painting maintenance of the whole school over a variety of periods in accordance with the conditional
assessment of each area of the school. The economic outflow of this is dependent on the plan established by the School to
meet this obligation and is detailed in the notes and disclosures of these accounts.

1.15. Financial Instruments

The School’s financial assets comprise cash and cash equivalents, accounts receivable, and investments. All of these
financial assets, except for investments that are shares, are initially recognised at fair value and subsequently measured at
amortised cost, using the effective interest method.

The School’s financial liabilities comprise accounts payable, and finance lease liability. Financial liabilities are subsequently
measured at amortised cost using the effective interest method. Interest expense and any gain or loss on derecognition are
recognised in surplus or deficit.
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1.16. Goods and Services Tax (GST)
The financial statements have been prepared on a GST exclusive basis, with the exception of accounts receivable and
accounts payable which are stated as GST inclusive.

The net amount of GST paid to, or received from, the IRD, including the GST relating to investing and financing activities, is
classified as a net operating cash flow in the statements of cash flows.

Commitments and contingencies are disclosed exclusive of GST.

1.17. Budget Figures
The budget figures are extracted from the School budget that was approved by the Board.

1.18. Services received in-kind

From time to time the School receives services in-kind, including the time of volunteers. The School has elected not to
recognise services received in kind in the Statement of Comprehensive Revenue and Expense.
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2. Government Grants

Government Grants - Ministry of Education
Teachers' Salaries Grants
Use of Land and Buildings Grants

3. Locally Raised Funds

Local funds raised within the School's community are made up of:

Revenue
Donations & Bequests
Curriculum related Activities - Purchase of goods and services
Fees for Extra Curricular Activities
Trading
Fundraising & Community Grants
Other Revenue

Expenses
Extra Curricular Activities Costs
Trading
Fundraising & Community Grant Costs

Surplus for the year Locally raised funds

4. Learning Resources

Curricular

Equipment Repairs

Information and Communication Technology
Library Resources

Employee Benefits - Salaries

Staff Development

Depreciation

5. Administration

Audit Fee

Board Fees

Board Expenses

Communication

Consumables

Other

Employee Benefits - Salaries

Insurance

Service Providers, Contractors and Consultancy

2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
509,531 460,661 572,967
1,323,025 1,323,025 1,296,807
868,065 868,065 831,850
2,700,621 2,651,751 2,701,624
2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
112,126 106,000 125,514
1,500 1,000 1,282
11,408 10,100 20,180
3,989 4,900 3,211
19,964 11,500 31,975
27,778 16,500 23,908
176,765 150,000 206,070
14,137 10,100 16,629
1,476 2,700 3,577
7,830 11,000 13,972
23,443 23,800 34,178
153,322 126,200 171,892
2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
97,368 95,295 95,328
990 1,000 1,495
11,934 13,778 13,967
2,183 2,500 2,120
1,595,978 1,498,803 1,568,637
22,233 13,000 33,168
84,195 82,452 83,619
1,814,881 1,706,828 1,798,334
2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
5,788 5,788 5,513
2,890 3,250 3,185
7,289 10,320 16,032
1,519 2,268 1,287
3,039 4,000 2,420
19,779 13,992 10,885
106,596 102,700 108,590
13,858 13,000 11,939
3,852 3,837 3,626
164,610 159,155 163,477
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6. Property

2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
Caretaking and Cleaning Consumables 5,759 6,250 3,464
Cyclical Maintenance 10,915 9,514 8,317
Adjustment to the Provision- Other Adjustments 1,667 - -
Grounds 9,394 18,750 15,553
Heat, Light and Water 13,821 12,000 13,806
Rates 12,378 11,700 10,987
Repairs and Maintenance 6,090 3,000 1,615
Use of Land and Buildings 868,065 868,065 831,850
Security 5,394 3,400 3,222
Employee Benefits - Salaries 61,581 57,000 68,334
995,064 989,679 957,148

The Use of Land and Buildings figure represents 5% of the school’s total property value. Property values are established as part of the nation-
wide revaluation exercise that is conducted every 30 June for the Ministry of Education’s year-end reporting purposes.

7. Cash and Cash Equivalents

2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
Bank Accounts 198,811 250,557 293,928
Cash and Cash Equivalents for Statement of Cash Flows 198,811 250,557 293,928

The carrying value of short-term deposits with original maturity dates of 90 days or less approximates their fair value.

Of the $198,811 Cash and Cash Equivalents, $3,863 of unspent grant funding is held by the School. This funding is subject to conditions which
specify how the grant is required to be spent. If these conditions are not met, the funds will need to be returned.

8. Accounts Receivable

2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
Receivables 7,090 10,966 10,966
Receivables from the Ministry of Education 7,592 - -
Interest Receivable 1,784 1,436 1,436
Teacher Salaries Grant Receivable 100,521 93,866 93,866
116,987 106,268 106,268
Receivables from Exchange Transactions 8,874 12,402 12,402
Receivables from Non-Exchange Transactions 108,113 93,866 93,866
116,987 106,268 106,268
9. Investments
The School's investment activities are classified as follows:
2023 2023 2022
Budget
Actual (Unaudited) Actual
Current Asset $ $ $
Short-term Bank Deposits 400,000 350,000 350,000
Total Investments 400,000 350,000 350,000
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10. Property, Plant and Equipment

Opening

Balance (NBV) Additions Disposals  Impairment Depreciation ~ Total (NBV)
2023 $ $ $ $ $ $
Building Improvements 23,681 - - - (1,280) 22,401
Furniture and Equipment 209,750 22,312 (419) - (34,366) 197,277
Information and Communication Technology 56,590 15,009 (500) - (29,501) 41,598
Leased Assets 25,012 8,863 - - (16,635) 17,240
Library Resources 16,695 3,254 (640) - (2,413) 16,896
Balance at 31 December 2023 331,728 49,438 (1,559) - (84.195) 295.412

The net carrying value of furniture and equipment held under a finance lease is $17,240 (2022: $25,012)

Restrictions
With the exception of the contractual restrictions relating to the above noted finance leases, there are no other restrictions over the title of the
school's property, plant and equipment, nor are any property, plant and equipment pledged as security for liabilities.

2023 2023 2023 2022 2022 2022
Cost or Accumulated Net Book Cost or Accumulated Net Book
Valuation Depreciation Value Valuation Depreciation Value
$ $ $ $ $ $
Building Improvements 40,460 (18,059) 22,401 41,432 (17,751) 23,681
Furniture and Equipment 438,129 (240,852) 197,277 443,933 (234,183) 209,750
Information and Communication Technology 191,977 (150,379) 41,598 177,719 (121,129) 56,590
Leased Assets 53,278 (36,038) 17,240 71,307 (46,295) 25,012
Library Resources 82,942 (66,046) 16,896 82,862 (66,167) 16,695
Balance at 31 December 806,786 (511,374) 295,412 817,253 (485,525) 331,728
11. Accounts Payable
2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
Creditors 15,490 23,501 23,501
Accruals 11,112 3,763 3,763
Employee Entitlements - Salaries 127,469 109,860 109,860
Employee Entitlements - Leave Accrual 3,404 3,317 3,317
157,475 140,441 140,441
Payables for Exchange Transactions 157,475 140,441 140,441
157,475 140,441 140,441

The carrying value of payables approximates their fair value.

12. Revenue Received in Advance

2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
Grants in Advance - Ministry of Education 3,863 - -
Other Revenue in Advance 630 1,131 1,131
4,493 1,131 1,131
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13. Provision for Cyclical Maintenance

Provision at the Start of the Year
Increase to the Provision During the Year
Use of the Provision During the Year
Other Adjustments

Provision at the End of the Year

Cyclical Maintenance - Current
Cyclical Maintenance - Non current

2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $
19,682 19,682 11,365
10,915 9,514 9,514
(7,174) (7,174) -
1,667 - (1,197)
25,090 22,022 19,682
- - 5,001
25,090 22,022 14,681
25,090 22,022 19,682

The School's cyclical maintenance schedule details annual painting & other significant cyclical maintenance work to be undertaken. The costs
associated with this annual work will vary depending on the requirements during the year. The school does not currently have a Ministry
approved 10 year property plan, however the board has included the above provision based on quotes the school obtained from a painting

contractor and identified and confirmed appropriate by the Board.

14. Finance Lease Liability

The School has entered into a number of finance lease agreements for computers and other ICT equipment. Minimum lease payments payable:

No Later than One Year
Later than One Year and no Later than Five Years
Future Finance Charges

Represented by:
Finance lease liability - Current
Finance lease liability - Non-current

15. Funds Held for Capital Works Projects

2023 2023 2022
Budget
Actual (Unaudited) Actual

$ $ $

12,752 17,373 17,373
7,117 11,570 11,570
(1,608) (2,446) (2,446)

18,261 26,497 26,497

11,553 15,654 15,654
6,708 10,843 10,843

18,261 26,497 26,497

During the year the School received and applied funding from the Ministry of Education for the following capital works projects. The amount of
cash held on behalf of the Ministry for capital works project is included under cash and cash equivalents in note 7.

Opening Receipts Board Closing
2023 Balances from MoE  Payments Contributions Balances
$ $ $ $ $
Trap Primer Solution - 242002 - 8,403 (8,403) - -
Totals - 8,403 (8,403) - -

16. Related Party Transactions

The School is a controlled entity of the Crown, and the Crown provides the major source of revenue to the School. The School enters into
transactions with other entities also controlled by the Crown, such as: government departments, state-owned enterprises and other Crown
entities. Transactions with these entities are not disclosed as they occur on terms and conditions no more or less favourable than those that it is

reasonable to expect the School would have adopted if dealing with that entity at arm’s length.

Related party disclosures have not been made for transactions with related parties that are within a normal supplier or client/recipient
relationship on terms and condition no more or less favourable than those that it is reasonable to expect the school would have adopted in

dealing with the party at arm’s length in the same circumstances. Further, transactions with other government agencies for example,

Government departments and Crown entities are not disclosed as related party transactions when they are consistent with the normal operating
arrangements between government agencies and undertaken on the normal terms and conditions for such transactions.
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17. Remuneration

Key management personnel compensation

Key management personnel of the School include all trustees of the Board, Principal, Deputy and Assistant Principals.

2023 2022
Actual Actual
$ $

Board Members
Remuneration 2,890 3,185
Leadership Team
Remuneration 571,100 539,546
Full-time equivalent members 5.00 5.00
Total key management personnel remuneration 573,990 542,731

There are 6 members of the Board excluding the Principal. The Board had held 8 full meetings of the Board in the year. The Board also has
Finance and Property members that meet monthly and quarterly respectively. As well as these regular meetings, including preparation time, the
Presiding member and other Board members have also been involved in ad hoc meetings to consider student welfare matters including stand
downs, suspensions, and other disciplinary matters.

Principal 1
The total value of remuneration paid or payable to the Principal was in the following bands:
2023 2022
Actual Actual
Salaries and Other Short-term Employee Benefits: $000 $000
Salary and Other Payments 50 - 60 140 - 150
Benefits and Other Emoluments 0-5 4-5
Termination Benefits 0-0 0-0
Principal 2
The total value of remuneration paid or payable to the Principal was in the following bands:
2023 2022
Actual Actual
Salaries and Other Short-term Employee Benefits: $000 $000
Salary and Other Payments 100- 110 0-0
Benefits and Other Emoluments 0-5 0-0
Termination Benefits 0-0 0-0
Other Employees
The number of other employees with remuneration greater than $100,000 was in the following bands:
Remuneration 2023 2022
$000 FTE Number FTE Number
100 -110 2.00 1.00
110-120 1.00 1.00
120 - 130 1.00 -
4.00 2.00

The disclosure for 'Other Employees' does not include remuneration of the Principal.

18. Compensation and Other Benefits Upon Leaving

The total value of compensation or other benefits paid or payable to persons who ceased to be trustees, committee members, or employees
during the financial year in relation to that cessation and the number of persons to whom all or part of that total was payable was as follows:

2023 2022
Actual Actual
Total $ - $ -
Number of People - -

19. Contingencies

There are no contingent liabilities and no contingent assets except as noted below as at 31 December 2023 (Contingent liabilities and assets at
31 December 2022: nil).
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Holidays Act Compliance — schools payroll

The Ministry of Education performs payroll processing and payments on behalf of boards, through payroll service provider Education Payroll
Limited.

The Ministry continues to review the schools sector payroll to ensure compliance with the Holidays Act 2003. An initial remediation payment has

been made to some current school employees. The Ministry is continuing to perform detailed analysis to finalise calculations and the potential
impacts of specific individuals, as such this is expected to resolve the liability for school boards.

Pay Equity Settlement Wash Up amounts
In 2023 the Ministry of Education provided additional funding for non-teaching collective and pay equity agreements. The School is yet to
receive a final wash up that adjusts the estimated quarterly instalments for the actual eligible staff members employed in 2023. The Ministry is in

the process of determining wash up payments or receipts for the year ended 31 December 2023 however as at the reporting date this amount
had not been calculated and therefore is not recorded in these financial statements.

20. Commitments

(a) Capital Commitments

As at 31 December 2023 the Board has not entered into any contract agreements for capital works.

(b) Operating Commitments

As at 31 December 2023 the Board has not entered into any operating contracts.

(Operating commitments at 31 December 2022: nil)

21. Financial Instruments

The carrying amount of financial assets and liabilities in each of the financial instrument categories are as follows:

Financial assets measured at amortised cost

2023 2023 2022
Budget
Actual (Unaudited) Actual
$ $ $

Cash and Cash Equivalents 198,811 250,557 293,928
Receivables 116,987 106,268 106,268
Investments - Term Deposits 400,000 350,000 350,000
Total Financial assets measured at amortised cost 715,798 706,825 750,196
Financial liabilities measured at amortised cost
Payables 157,475 140,441 140,441
Finance Leases 18,261 26,497 26,497
Total Financial liabilities measured at amortised Cost 175,736 166,938 166,938

22. Events After Balance Date
There were no significant events after the balance date that impact these financial statements.
23. Comparatives

There have been a number of prior period comparatives which have been reclassified to make disclosure consistent with the current year.
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INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF TE RAEKURA REDCLIFFS SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2023

The Auditor-General is the auditor of Te Raekura Redcliffs School (the School). The Auditor-General
has appointed me, Michael Rondel using the staff and resources of BDO Christchurch, to carry out the
audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 3 to 17, that comprise the statement
of financial position as at 31 December 2023, the statement of comprehensive revenue and expense,
statement of changes in net assets/equity and statement of cash flows for the year ended on that
date, and the notes to the financial statements that include accounting policies and other
explanatory information.

In our opinion the financial statements of the School:

o present fairly, in all material respects:
o its financial position as at 31 December 2023; and
o its financial performance and cash flows for the year then ended; and
o comply with generally accepted accounting practice in New Zealand in accordance with Public

Sector Public Benefit Entity Standards Reduced Disclosure Regime.

Our audit was completed on 20 May 2024. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and
we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities
under those standards are further described in the Responsibilities of the auditor section of our
report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis
for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.

The Board is responsible for such internal control as it determines is necessary to enable it to prepare
financial statements that are free from material misstatement, whether due to fraud or error.

In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
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applicable, matters related to going concern and using the going concern basis of accounting, unless
there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.
Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they
could reasonably be expected to influence the decisions of readers taken on the basis of these
financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

. We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those risks,
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion.
The risk of not detecting a material misstatement resulting from fraud is higher than for one
resulting from error, as fraud may involve collusion, forgery, intentional omissions,
misrepresentations, or the override of internal control.

. We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing
an opinion on the effectiveness of the School’s internal control.

o We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

o We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are
based on the audit evidence obtained up to the date of our auditor’s report. However, future
events or conditions may cause the School to cease to continue as a going concern.

. We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

. We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
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material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control that
we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.
Other information

The Board is responsible for the other information. The other information comprises School Board of
Trustees, Analysis of Variance Report 2023, Kiwi Sport Report 2023, Giving Effect to Te Tiriti o
Waitangi 2023, the Statement of Compliance with Employment Policy and Evidence of Strategic
Action, but does not include the financial statements, and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International
Independence Standards) (New Zealand) (PES 1)issued by the New Zealand Auditing and Assurance
Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Michael Rondel,

BDO Christchurch

On behalf of the Auditor-General
Christchurch, New Zealand
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Our Strategic Goals are:

Qur plan has four parts

Engaging our learners Hauora & Wellbeing
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Strategic Area 1: Engaging Our Learners
Igniting a spark and a love of learning

Planned Actions

Actual Actions

Evidence of Action

2022 - 2023

L Differentiation within class
programmes

[ Fun, practical, engaging and
authentic learning

[ Relationship building with all

children having learning relationships with
their home room teacher.

[ Increasing digital fluency

[ Develop the Friday
curriculum, co-constructing it with our
learners (Planning for this to occur in Term 4
in 2021)

[ Helping learners to own their
learning - How will we do this? What systems
and structures will we be supporting this?
Starting in the junior school and working their
way up to greater independence and choice
in the senior school. What behaviours are
needed to support that?

[ - eg tier system of readiness
to work independently, must do’s can do’s,
personalised timetables and earning their
learners, restricted and full license in the
senior school to work as self managing
learners

[ Strategic Planning headings
are the way in which our team meetings will
be run with 4 key questions as our focus for

2023 Strategic Focus for 2023 - ENGAGING OUR
LEARNERS
A (4 key questions -

1)What is it we want our students to learn?
2) How will we know if they are learning?

3) How will we respond when individual students do

not learn?

4) How will we enrich and extend the learning for
students who are proficient?

Improving our delivery of The Arts to the Friday
curriculum and helping learners own their learning.

e (lass programmes - Timetables include
reading, writing, maths in the morning with
teachers working on building learning
ownership through systems and structures of

accountability according to the developmental

stage of our tamariki.

e Friday Curriculum starting in week 3 - fine
tuned this year. Arts Plan being developed by
Leonia and Tlffany. Science for half the term
and The Arts for half the term.

e Sports co-ordination being shared across the

- Timetables highlighted the need for more
structured learning blocks to enable
consistency of core curriculum across the
school - regardless of learning age and stage.

- Was a need to break up a long morning and
afternoon block with fitness activities but
these enabled a bit of timetable drift.

- Sports coordination enabled junior / senior
level partnerships and leadership roles for
students.
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improving learning in all areas. -

school with Sarah and Mandy sharing co-
ordination at each end of the school. Q
helping with logistics.

® Year 8 leaders are all leading different teams
Hapori, logistic, Arts and Sport. Meeting each
monday lunchtime with staff support.

e SLT have pulled out Strat plan outcomes for
team meetings to focus on.

e Enrichment groups set up - Epro 8 groups,
writing enrichment, maths enrichment whanau
group with Q, Heidi and Jack, lunchtime clubs
with Sarah, Jenna and other teachers and
parents throughout the year.

- Strategic plan outcomes demonstrated a
number of different learning approaches and
language around learning that hasn’t gone
further than aspirational level in regards to
student ownership. A rejig of learning will
need to be developed through a more clearly
identified pathway of learning through the
junior, middle and senior school ages — with
shared understanding of what learning at Te
Raekura looks like.

- Lunchtime engagement was very much
tailored to younger students and
predominantly girls. Canvassing boys interest
will increase engagement in those areas — by
structuring the timetable around a wider
engagement time each week, can cater for all
needs in this area and attract boys to
engagement opportunities when their
lunchtime play is not sacrificed.

- Student leadership was established around
the team structure. Unfortunately the change
of principal meant there was not the
momentum established for our young leaders
to establish new initiatives and innovate ideas
to engage the wider school. A shift of culture
and climate through the values based PB4L
structure will enable more opportunities and a
clear framework for growth in. this area.

Strategic Area 2: Empowering Curriculum

A holistic and balanced curriculum that allows for both explicit, direct instruction and learner agency.

Planned Actions

Actual Actions

Evidence of Action
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2022/2023

Building a shared understanding of agency -

Do all children have to use agency or do we just do it
in certain parts of the curriculum?

How are we moving forward with this? What are we
expecting of our learner at each level of the school?

Co-constructing learning with learners and their
whanau

Focussing on progress made, strengthening links
between home and school.

Staff and students learning Te Reo Maori together.
Setting up class leadership roles in marae style.

Continue with sporting, cultural and academic
opportunities that extend and enrich our learners
lives.

Review of Inquiry teaching -enquire into Split Screen
teaching and the use of learning intentions

Building on Structured Llteracy Approach and
extending from reading into writing using The Writing
Revolution with PD with Jo Jessep and Lillian Dowd.

Teaching NZ Histories and local purakau (stories),

2023 Strategic Focusses for 2023 -

EMPOWERING CURRICULUM - learning to teach NZ
histories, upskill in maths over the year and for several
staff upskill in Te Reo. What will this look like in class?
Plus continue with Structured Lit especially writing.

e Just in Time Maths PD - Sandy, Abby,
Rose/Nick will be leading this PD after having
training with Rob Proffitt-White. (school funding
this PD but shared with 14 other schools as
learning in a cluster). Rob’s version of this PD is
called The Learner First (TLF) and so we call this
TLF maths rather than Just in Time.

e Digital Technology PD with Emma Planicka -
Emma is coaching each staff member
individually after running a session on Teacher
Only day. (centrally funded PD no cost to the
school) - focusing on supporting existing
classroom objectives and programmes with
digital tools.

e Final term of Structured Literacy focussing on
writing (Centrally funded PD no cost to the
school)

e 5 staff taking Te Ahu O Te Reo Maori after 3 did
this last year. 15 week commitment for 3 hours
per week. Heidi, Sarah, Jenna, Leonia and
Monique Rose (learning coach). Free to schools

e (Cultural Leads working with Aupaki Cultural
Leads to work on supporting staff to teach
Aotearoa Histories starting next term.

e Targets and action plans will be set each year
for priority learners.

e Whanau group will meet regularly setting goals
and plans for learning as a group. Whanau are
invited and engaged to come to each whanau

ANZ Histories was highly successful and a
true example of collaborative planning
leading to key learning outcomes being
met. The success was further enhanced by
the sharing of practice and refelctions on
that success through the Aupaki kahui ako.

Just in Time Maths was established as a
foundational year for looking at a balanced
mathematical curriculum. A review was
conducted which outlined some key next
steps for teaching and learning. One way to
meet those key findings will be around
target students through the Professional
Growth Cycle.

Structured literacy work was finished in
2023. The shift from effective practice in
reading to writing was a key focus and staff
completed the facilitated learning in Term 2
of 2023.

Staff engaged with Te Ahu o Te Reo Maori
successfully with more to enage further in
2024.

Digital fluency engaged staff in individual
learning goals and led to practice shifts
across the school. Outcomes of the PLD
hours were also far reaching

- Strategic investment plan established
by the BOT for ongoing investment
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session

e Tereo and tikanga Maori will be seen and heard
as a natural part of everyday learning at Redcliffs
School. This will occur through weekly teaching
of Te Reo modelled by our teachers who will all
be learning Te Reo, Powhiri, celebrations
Matariki with hangi, poroporoaki will be an
integral part of our school culture.

e Graduate Profile: students reflecting on this
weekly and teachers/whanau twice a year. Built
into circle time.

e Engage with NZ Curriculum Refresh as it is
rolled out.

e Aupaki Combined Hui - NZ Histories - Week 4
and week 9.

e Structured Literacy - Fast feedback and
structured writing focus.

e Attitude sessions with Tamatea in Year 7 and 8
continue with high engagement from the kids-
technology focus for Year 8 and identity focus
for Yr7

- Access to devices have been
substandard with outdated equipment
in the junior classrooms

- Identification that BYOD needs
revitalisation

- Digital capabilities need to shift from
content to creation

A whanau group was established and
delivered some highly engaging and
important connection to place and culture
for our young people involved. So much so
that some non-Maori whanau questioned
their child’s exclusion from the learning.
This will be expanded to cater for that
desire to engage with Te Ao Maori.

Te Reo framework was established thjrough
the kahui ako to ensure cpverage across
the school and a pathway for te reo across
the kahui.

Graduate profile was completed and
reported twice to whanau

NZ Curriculum refresh engagement has
continued but at a realistic pace in regards
to practice change as continual reviews of
change take place.

Strategic Area 3: Hauora & Wellbeing

A strong emphasis on learner, staff and community wellbeing/hauora

Planned Actions

Actual Actions

Evidence of Action
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2022/2023

Implementation of Te Whare Tapa Wha - moving
seamlessly from 5 ways of Wellbeing to Maori
approaches to Hauora.

Reduce change to increase improvement - time
provided for staff and learners to embed change.
This plan over 3 years broken into years.

Systems and structures that support staff well
being. Work/life balance, enjoyment of teaching,
love of continued learning

Mindfulness, circle time and Zones of Regulation
explicitly taught and included into the school day.

2023

Continue to develop graduate profile, in particular
developing grit and tenacity, and learning through
failure.

Learning to learn and demonstrating self control.

2022-2023

HAUORA and WELLBEING - B behaviour -
implementation of Te whare Tapa wha more fully this
year and explicit modelling of emotional regulation, self
compassion and learning to respond in tricky times. It
starts with us. Consistency with behaviour responses.
Systems and structures that support our staff well being.
Work/life balance, enjoyment of teaching, love of
continued learning

Developing self-regulation skills - Resources and
circle time scripts developed and available for
teachers to use. Ongoing snippets in staff
meetings.

Mindfulness, circle time and Zones of Regulation
explicitly taught and included into the school
day.

Focus on “l know what to do when times are
tricky”

Students can routinely revisit and complete an
adapted Well Being survey each term to monitor
effectiveness of incentives and assess any shift
in responses.

Circle time strategies shared and modelled for
staff as required.

Circle time to be timetabled within classes as
well as impromptu sessions when needs arise.
Use of Hazel Prickett’s resources that identify
and name emotions

Display the ‘Anger Iceberg’ in class to support
students in naming emotions

Use of Sparklers resources, shared with staff
when relevant

Assembly segments to include role play and
drama items.

Pastoral team accessed mana ake, RTLB,
CAF to support learners.

Enabled an art therapist to further cater for
wellbeing needs of students

Circle time was used to deliver Zones of
regulation and other mindfulness strategies

Students completed wellbeing surveys termly
and data was collected and reported upon to
BoT.

KIVA - an anti-bullying framework was
identified as a next step in student wellbeing
support across the school.

A teacher only day established the system to
support students if / when bullying occurs
and enabled all stake holders with an
understanding of what bullying is in our
school and how it will be addressed.

School applied for PB4L PLD through
Ministry of Ed. Was accepted for 2024 intake.
This will provide resourcing for further system
review and development around the
development of a positive culture and climate
in our school.
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- Resources and tips shared with parents via,

newsletters.

- Embedding Zones of Regulation approaches,

across school.

- Focus on explicitly modelling self regulation
skills and sharing our own experiences with
tamariki so they see how to use skills in real
world contexts.

fortnightly newsletter, Seesaw and class or team

- Teachers encourage the use of ‘| statements’,
modelling and facilitating resolution with akonga

tools and strategies into all classes and levels

Strategic Area 4: Whanaungatanga, Reciprocity & Service

Fostering relationships across our hapori (community) and building a deep understanding of our unique location - Whakapuawai

Planned Actions

Actual Actions

Evidence of Action

2021/2022

The house ships are replaced with birds/manu that
demonstrate characteristics of our values and that
link to our whakatauaki.

Using expertise within the community.
Marau-a-kura - embedding our cultural narrative.
Increasing place-based, authentic learning.
Collaboration and engagement

Hangi

Ko Wai Au?
Karakia kai
Waiata

Mihi and Pao
Marae visits

Through collective and collaborative effort Aupaki

2023 WHANAUNGATANGA, RECIPROCITY and
SERVICE - C culture - focussing on everyone’s sense
of belonging within the school -specifically creating
opportunities where we reengagement and reestablish
our partnerships with those we serve.

Head students are looking at ways that our leadership
team can lead with their head and hearts. Sharing back
by each team’s leader.

Enviro group setting up our gardens for hangi. Leonia
leading this.

Student and Staff Wellbeing Survey

Senior Students setting up and running lunchtime
clubs and sports events for our juniors eg Run, scoot,

House development was parked for
introduction alongside PB4L work in 2024.
Student leadership groups were developed
and engaged in woder school operations,
providing authentic leadership opportunities
for our young people.

A number of community engagement
opportunities took place to foster health
community partnerships

Welcome breakfasts for new school whanau
Matariki hangt

Termly mihi whakatau

A well established kahui ako provided a
storng layer of wider collaboration within the
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strives to:
Build trusting relationships with iwi, whanau,

...ECEs and primary schools through to Linwood
College by providing opportunities for connection and
working collaboratively towards a shared purpose

provide strategic and deliberate professional
development to strengthen and sustain effective
teaching and learning in a culturally sustaining way

identify and share strengths, weaknesses, resources
and expertise to learn with, and from, each other in a
model that promotes a tuakana-teina relationship.

2022/2023
Reciprocity/Service: Living our lives through our
values.

Opportunities for learners to work on authentic
community issues and provide solutions. Engage
with the community and look for opportunities to give
back through community services. How are our local
issues connected with global challenges? Identify

run and running clubs such as Roller Skate club, Jump
Jam for Juniors and the list is building.

Interacting with our local community whenever the
opportunity can work.

This term we are supporting Club Redcliffs Bowling
Club Open Day and they are sharing their proceeds
with us.

Manawa
Mitauraka

Ngai Tahu
Cultural
Standards

Manawa Tabata Manswa Tikara
ng N " whar

community at events such as:

Aupaki music festival

Aupaki kapa haka festival

Techfest for Year 7/8 students at Turunga
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local actions that can help solve some of the global
challenges.
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School Name:

Te Raekura Redcliffs School - 3483 School Number: 3483

Strategic Aim:

All students are able to access The NZ Curriculum at their level, with appropriate support and resourcing

Annual Aim:

To improve the achievement results of identified groups of students in reading, writing and maths

Target:

To improve the achievement level of all children who were identified in specific cohorts within each team, in the area of the
curriculum identified by the team

Baseline Data:

Year 1 and 2
To move 50% (2) of 4 Year 1s that are 'not yet at expectation' for reading to 'at'
To move 50% (4) of 8 Year 2s that are 'not yet at expectation' for reading to 'at'

Year 3 and 4
To move all students from 7.1 to 7.4 by the end of the year.

Year 5 and 6
4 out of 5 students to be reading 2 sublevels higher than at present - lifting them to at the curriculum expectation, or much closer
to

Year 7 and 8
To accelerate our Year 8 target writers two sub levels so they are working at expected level by the end of the year (3A to 4P).

Year 1 and 2 children received intensive Tier 2 or Tier 3 intervention for literacy from qualified literacy trained learning coaches
Learning coach and teaching resources were targeted at Year 5 and 6 to help shift achievement levels

Year 7 and 8 utilised ‘lost learning’ funding to support learners with a learning coach in a targeted writing group for identified
students
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Actions

What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Each team identified groups of
children from their data to focus
specific interventions or additional
teaching

Year 1 and 2 children received
intensive Tier 2 or Tier 3 intervention
for literacy from qualified literacy
trained learning coaches

Learning coach and teaching
resources were targeted at Year 5
and 6 to help shift achievement levels

Year 7 and 8 utilised ‘lost learning’
funding to support learners with a
learning coach in a targeted writing
group for identified students

Year 1 and 2
At the start of the year we had a
large cohort of tamariki to focus on
for reading who were working ‘not
yet at’. Some were identified as
working just below expectation and
the decision was made to include
them initially.
1 child continues to receive support
via ESOL and 9 tamariki have
received additional support at a tier
2 level.
Within class, tamariki have worked
within targeted groups according to
stages and needs. Homework is sent
home in the form of books and
reading materials as well as activities
aimed at practising skills and
informing parents.
3 out of the 4 year 1s that were in
the initial group are now working ‘at’
expectation.
2 out of the original 8 year 2s are
also now working at expectation.
Of those tamariki still not yet working
‘at’, 6 out of 7 have shown progress
of between 2.1 and 2.2 stages,
working 0.2 - 0.3 stages below
expectation.
Considering the student that has
made significantly less progress, tier

Year 1/2

Effective strategies for those who met
the target:

Ensuring children read aloud all of the
sounds in words in their guided
reading groups.

Reminding them of MSL rules that
help them with decoding specific
words.

Encouraging blending of sounds
together to encourage fluency with
decoding words.

Building on their ability to read ahead
a little to encourage sentence fluency.
Reading with them at least 4 days a
week.

Using texts that matched their
interests.

Encouraging them to also focus on
meaning as well as decoding.

Putting them into a differentiated
group for MSL spelling sessions - this
meant reading and writing were
aligned.

Encouraging and communicating with
whanau about the importance of
reading aloud the texts that were sent
home.

The Term 2 Readathon was an
incentive for some.

A focus on heart words during MSL

Direction for 2024

More targeted MSL intervention
focused on short term goals - and
can specifically target aspects of the
writing process (eg sentence
formation, spelling heart words,
writing fluency and speed)

Review our internal writing
benchmarks and processes for how
writing is judged and moderated.
High achievement is pleasing but still
unusually sits above reading which is
an anomaly. 2024 could be a good
year to review our marking materials
and align our writing expectations to
what we know is expected in line with
our MSL practices and the new
refresh curriculum.

Include moderation termly to build
practice across and between year
levels.

Gather another set of writing samples
to have professionally marked by
Executive Associates - this gives our
staff an unbiased writing sample to
moderate against and helps to build
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3 intervention should be a priority
next year.

Year 3 and 4

5 out of 6 children exceeded the
target.

3 out of 6 children moved 3 full PM
levels

2 out of 6 children moved 4 full PM
levels

5 out of 6 students moved to be at
expectation for Year 3 students

1 out of 6 children moved 1 PM level
and is not yet at expectation for Year
3 students.

Year 5 and 6

Child 1 - 2b = 3b - 3 sub levels

Child 2 - orange - 2b/Gold - 3 sub
level

Child 3 - Turquoise - 2p - 3 sub levels
Child 4 - Purple - 2p - 2 sub levels
Child 5 - Purple - 2a - 3 sub levels
Child 6 - Gold - 2a - 3 sub levels

1 student moved from and end of
year 3 expectation to now achieving
at Year 5 level.

All other students made at least two
sublevels of movement - but this was
not strong enough acceleration for
these students to meet end of Year 5
expectation of 3b. Four of the five
students moved to an end of year 4
expectation - taking them

spelling sessions was helpful.

Progress and next steps for the
student who did not meet the target:
This student made progress in that
they became more fluent with reading
aloud when blending sounds together
to make the words pop out.

By the end of the year they were
using expression and linking words
more fluently into sentences. Reading
aloud became less laborious.

They received extra MSL tuition in a
small group from Katie 3-4 days per
week and this also helped increase
their fluency and reinforced MSL
rules.

They were highly motivated by the
Readathon.

Momentum in terms of their reading
progress increased from the latter half
of the third term.

Their participation in a differentiated
group for MSL spelling sessions
made a difference to their writing
skills.

A focus on heart words during MSL
spelling sessions was helpful.

Year 3/4

practice and consistency across our
school.

Discuss whether or not to continue
with “young writers” and at which
levels for extension/development.
Explore other ‘enrichment’
opportunities, such as parent experts
taking groups for projects.

Continue using Fast Feedback as an
assessment for learning tools in Years
7 and 8 and widen the practice
across the school.

Offer internal writing enrichment
opportunities.
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considerably closer to expectation at
Year 5 level.

1 student requires a higher level of
support to support their language and
behavioural challenges and is now
working at an end of Year 3 reading
level. This child, with continued
support, is likely to make continued
progress in year 6 and will be closer
to meeting their expectation after
another year in our school

Next Steps and recommended
strategies:

Extra Tier 3 one-one for MSL reading
would be beneficial if possible .

They are super keen on making
progress, and parents are very
supportive, so continuing the liaison
between home and school would be
great - make sure reading at home is
happening, send home extra relevant
material eg MSL resources and
games aimed at boosting fluency.
Celebrate and boost all successes as
there is real intrinsic value there.
Continue the encouragement of
reading for pleasure by linking library
sessions to suitable reading material
- with Nicola’s help.

Revise revise revise MSL rules where
there are current gaps - see
assessment scrapbook for latest
spelling assessment.

Encourage learning heart words off by
heart.

Year 5/6
Access to age appropriate
reading material and expectations
- aspirational
Additional support to access
complex spelling patterns (eg
MSL style teaching sessions on
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Year 7/8 Writing

To accelerate our Year 8 target
writers two sub levels so they are
working at expected level by the end
of the year (3A to 4P).

Of the 4 students targeted by this
intervention, all 4 students met their
expectation by mid year, and
continued to be on track — meeting
their End of Year target of 4p in
writing.

identified spelling patterns of
problems across the group - eg
ough, igh)

Use of audio files to facilitate
listening and comprehension
Daily/weekly use of regular
comprehension based activities
Practice using multi-choice
questions formats

Responding to different sentence
types to build inference skills
Practice retrieving detail from
shorter passages

Practice making summaries about
overall ideas/themes

Daily ten minute silent reading -
most children engaged

Year 7/8
Lost Learning (small group
intervention with Learning Coach)

Fast Feedback (targeted feedback
and monitoring of one specific goal at
a time)

Teaching modelling that directly
reflects their current writing goal
Learning coach, 4x week

Class teacher 4x week

Class 2x a week

Planning templates

Quality writing models (written by
teacher)

Sentence stems
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Additional learning coach hours in Year % to address class size numbers and ensure equity of instruction time
Internal staff to take Tier 3 freeing up learning coaches to focus on class support and tier 2 intervention
Strengthen literacy cohesiveness across the school and develop a comprehensive literacy strategy to bring all the elements of our programme together
Continue to explore aspects of technology that can assist with learners accessing learning at their own level
Provide for writing extension within the school programme - lead by a teacher

Explore using eAsttle across the school for writing assessment including at the junior level

Planning for next year:

Te Raekura Redcliffs End of 2023 Achievement Report to the BOT
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Data gathered Weeks 2-6 Term 4 2023
Presented to the BOT Week 8
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End of Year Overall at a glance

Maths 87% (193)

Reading | 83% (183)

Writing | 85% (187)

220 total pupils for data entry

Maths
2022 End Year | 2023 Year Groups | 2023 Mid Year Data | 2023 EOY Data
Mid/end
1-30/30 97% (29) 100% (30)
97% (29/30) 2-25/24 100% (25) 100% (24)
92% (32/35) 3-34/34 91% (31) 85% (29)
79% (15/19) 4 -20/22 80% (16) 73% (16)
77% (26/34) 5-33/33 73% (24) 73% (24)
76% (22/29) 6 - 27/27 82% (22) 78% (21)
88% (21/24) 7-21/19 81% (17) 84% (16)
96% (21/22) 8 - 22/21 100% (22) 100% (21)

90% (34/38)
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Discussion

We have strong achievement overall in maths across the school, with lower cohorts in Years 4 and 5, and slightly lower in Year 6

88% males and 86% females are achieving at/above in maths across the school

74% of Maori students are achieving at/above in maths across the school (89% NZE students comparatively - 15% disparity)

Year 5 continues to have a ‘hard to progress’ group — however, not all students in this group are at the same level - IN 2024 - the suggestion to target 3 of
these students who are only just below expectation to boost them into ‘at’ for maths

Direction for 2024
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Investigate “Spring into Math”. Sumner and HVS already use this. Considerable investment needed from teaching staff who undergo the training, and
learning coaches. Small group structured mathematics coaching for children who need specific things to allow them to access the curriculum at the
intended level

Continue with the TLF maths PLD as the Prebbleton cluster — school-wide develop the ‘Balanced Maths at Te Raekura” but incorporate aspects of Audrey
Tan’s structured and explicit methodologies and continue to build competencies in the rapid routines and maintenance processes of the TLF

project. Implement some of the suggestions from Sandy Thomas’ “Maths Review” documentation. Build up Danny Ryan’s ability to observe and coach in
maths classes next year.

Utilise Maths Leaders - Junior/Senior to provide additional support, resource coaching, modelling, and feedback across the year as we do TLF

Consider how we support our ESOL students with Maths - eg how do we make language not a barrier when doing maths
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Reading

2022 End of Year | 2023 Year groups | 2023 Mid Year Data | 2023 EOY Data
Mid/end
1-30/29 62% (18) 83% (24)

60% (18/30) 2-25/24 64% (16) 75% (18)

69% (24/35) 3-34/34 74% (25) 91% (31)

79% (15/19) 4 -20/22 60% (12) 64% (14)

74% (25/34) 5-33/33 73% (24) 73% (24)

72% (21/29) 6 - 27/26 82% (21) 77% (20)

96% (23/24) 7-21/19 95% (20) 100% (19)

100% (22/22) 8-22 100% (22) 100% (21)

Discussion
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Strong areas of achievement in several year groups - notable the Year 7 and 8 cohorts, with Year 1 and Year 3 also performing strongly as well

Year 2 data has really improved since mid-year - (Abby to discuss findings from discussion at Kaiapoi North School)

Year 4 has a cohort of children needing additional support. Two of these students have very high needs at present - one due to ESOL, and one due to
multiple learning and behaviour needs. Two students will be leaving us at the end of the year from this group. Three students have joined us from other
schools - two earlier this year and have come for our SL approach as they self-identified that their children would benefit from class-wide approaches.
77% males and 90% females are achieving at/above in reading overall (13% difference)

In our Y4 cohort that is proving hard to progress - all are male.

Our Year 5 *hard to progress’ cohort will be supported in class next year with additional learning coach resourcing - MSL trained with the ability to take
small focus groups or support the class programme alongside the teacher

Overall, 71% of Maori learners across the school are achieving at/above in reading. There is only a difference of one student between Maori
males/females not achieving (one more male than female). (86% of NZE students comparatively)
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e Of our Maori learners who at not yet ‘At’ - all have received additional support at various stages in their learning. One family has declined school-based
support. Two students receive additional in-class support for ESOL. One student has been identified as needing additional support and collaboration with
whanau has begun.

Direction for 2024

e MSL practice is well-established in the junior school. An inquiry into the fidelity of the programme will be undertaken in Term 1 and will ask - what is being
taught? How? For how long? Consistencies present across classrooms? How does our practice reflect “Scarborough’s Rope” or reading? Eg do we
have elements of shared reading approaches (Eg Big Books) present in our programmes?

e Can our MSL approach work better with a more structured timetable?

e Currently students are selected by data in combination with teacher referral to Abby - and generally, students stay in for a term. With DP now taking Tier
3, and two Learning Coaches taking Tier 2 in 2024, can a more targeted short-term approach make as great a difference to a wider range of
students? (Monthly goals set and monitored - children come in and out of the Tier 2 support for a wider range of needs - eg short-term spelling support,
segment and blending support, stage 2-3 letter acquisition)

e After working with the RTLB - can “Early Words” better support some our struggling neuro-diverse readers to quickly acquire more Heart words?

e Of the 36 hours PW of learning support allocated in 2024, approximately 12 hours will be allocated to literacy support - this includes MSL Tier 2 small
groups, and small group specialised support in class for 4 students in Waipatiki.
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Writing

2022 End of Year 2023 Year groups 2023 EOY Data
Data

1-30/29 86% (25) | 83% (24)
77% (23/30) 2-25/24 96% (24) | 96% (23)
86% (30/35) 3-34/34 91% (31) | 94% (32)
74% (14/19) 4 -20/22 70% (14) | 59% (13)
74% (25/34) 5-33/33 70% (23) | 73% (24)
76% (22/29) 6 - 27/27 78% (21) | 85% (23)
92% (22/24) 7-21/19 86% (18) | 90% (17)
73% (16/22) 8 - 22/21 91% (20) | 95% (20)
87% (33/38)

Discussion

e Overall strong progress across the school in writing

e Areas for focus in Years 4 and 5 (It should be noted that a very similar group of students are represented in the ‘hard to progress’ group of students in both
these year groups as they have global difficulties across most subjects areas - with the exception of a few students who are only present in one area of the
data - eg only writing/only maths)

e Strong progress and improvement in the senior area of the school - consider rolling out PLD on ‘fast feedback’ into the junior classes for consistency

e 78% male students and 93% female students are achieving at/above in writing across the school. (5% difference between genders)

e 77% Maori students are achieving at/above in writing. (NZE achievement sits at 87% in writing)

Direction for 2024
e More targeted MSL intervention focused on short-term goals - and can specifically target aspects of the writing process (eg sentence formation, spelling
heart words, writing fluency and speed)
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e Review our internal writing benchmarks and processes for how writing is judged and moderated. High achievement is pleasing but still unusually sits
above reading which is an anomaly. 2024 could be a good year to review our marking materials and align our writing expectations to what we know is
expected in line with our MSL practices. Include moderation termly to build practice across and between year levels.

e Gather another set of writing samples to have professionally marked by Executive Associates - this gives our staff an unbiased writing sample to moderate
against and helps to build practice and consistency across our school.

e Discuss whether or not to continue with “young writers” and at which levels for extension/development

Target Action Plans - reviewed for the BOT - End of Year

Targets are set by each team based on EQY data from the previous year. Schoolwide focus is taken into account when selecting groups (eg PLD in maths)
Teams discuss regularly throughout the year and make adaptations to any suggested strategies to try to shift progress for this targeted group of learners.

Year 0-2 Target Action Plan

At the start of the year we had a large cohort of tamariki to focus on for reading who were working ‘not yet at’. Some were identified as working just below
expectation and the decision was made to include them initially.

1 child continues to receive support via ESOL and 9 tamariki have received additional support at a tier 2 level.

Within class, tamariki have worked within targeted groups according to stages and needs. Homework is sent home in the form of books and reading
materials as well as activities aimed at practising skills and informing parents.

3 out of the 4 year 1s that were in the initial group are now working ‘at’ expectation.

2 out of the original 8 year 2s are also now working at expectation.

Of those tamariki still not yet working ‘at’, 6 out of 7 have shown progress of between 2.1 and 2.2 stages, working 0.2 - 0.3 stages below expectation.
Considering the student that has made significantly less progress, tier 3 intervention should be a priority next year.

Year Male/female | Beginning stage | End of Year Comment
1 M 2-3 4+
1 F 1-2 6 Removed
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1 F 5 7.2 Removed

1 M 5 7.4 Removed

2 M 5 7.1

2 F 5 7.1 ADHD/ Dyslexia diagnosis
2 F 5 7.2

2 F 2 7.1 ESOL

2 F 5 7.4 Removed

2 F 2 7.4 Removed

2 M 5 7.1

2 M 5 7.1

Year 3-4 Target Action Plan

Beginning of 2023 Target Goal
To move all students from 7.1 to 7.4 by the end of the year. (6 students)

5 out of 6 children exceeded the target.

3 out of 6 children moved 3 full PM levels

2 out of 6 children moved 4 full PM levels

5 out of 6 students moved to be at expectation for Year 3 students

1 out of 6 children moved 1 PM level and is not yet at expectation for Year 3 students.

Effective strategies for those who met the target:

e Ensuring children read aloud all of the sounds in words in their guided reading groups.

e Reminding them of MSL rules that help them with decoding specific words.
e Encouraging blending of sounds together to encourage fluency with decoding words.
e Building on their ability to read ahead a little to encourage sentence fluency.
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Reading with them at least 4 days a week.

Using texts that matched their interests.

Encouraging them to also focus on meaning as well as decoding.

Putting them into a differentiated group for MSL spelling sessions - this meant reading and writing were aligned.
Encouraging and communicating with whanau about the importance of reading aloud the texts that were sent home.
The Term 2 Readathon was an incentive for some.

A focus on heart words during MSL spelling sessions was helpful.

Progress and next steps for the student who did not meet the target:

This student made progress in that they became more fluent with reading aloud when blending sounds together to make the words pop out.
By the end of the year they were using expression and linking words more fluently into sentences. Reading aloud became less laborious.
They received extra MSL tuition in a small group from Katie 3-4 days per week and this also helped increase their fluency and reinforced MSL
rules.

They were highly motivated by the Readathon.

Momentum in terms of their reading progress increased from the latter half of the third term.

Their participation in a differentiated group for MSL spelling sessions made a difference to their writing skills.

A focus on heart words during MSL spelling sessions was helpful.

Next Steps and recommended strategies:

Extra Tier 3 one-one for MSL reading would be beneficial if possible .

They are super keen on making progress, and parents are very supportive, so continuing the liaison between home and school would be great - make sure
reading at home is happening, send home extra relevant material eg MSL resources and games aimed at boosting fluency.

Celebrate and boost all successes as there is real intrinsic value there.

Continue the encouragement of reading for pleasure by linking library sessions to suitable reading material - with Nicola’s help.

Revise MSL rules where there are current gaps - assessment scrapbook for latest spelling assessment.

Encourage learning heart words off by heart.

Year 5-6 Target Action Plan

Beginning of 2023 Target Goal
4 out of 5 students to be reading 2 sublevels higher than at present - lifting them to at the curriculum expectation, or much closer to

Mid Year Data

End of Year Data
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Child 1 - 2b = 3b - 3 sub levels

Child 2 - orange - 2b/Gold - 3 sub level
Child 3 - Turquoise - 2p - 3 sub levels
Child 4 - Purple - 2p - 2 sub levels
Child 5 - Purple - 2a - 3 sub levels
Child 6 - Gold - 2a - 3 sub levels

1 student moved from and end of year 3 expectation to now achieving at Year 5 level.

All other students made at least two sublevels of movement - but this was not strong enough acceleration for these students to meet end of Year 5 expectation of
3b. Four of the five students moved to an end of year 4 expectation - taking them considerably closer to expectation at Year 5 level.

1 student requires a higher level of support to support their language and behavioural challenges and is now working at an end of Year 3 reading level. This child,
with continued support, is likely to make continued progress in year 6 and will be closer to meeting their expectation after another year in our school

Strategies trialled and used to help progress achievement
e Access to age appropriate reading material and expectations - aspirational
e Additional support to access complex spelling patterns (eg MSL style teaching sessions on identified spelling patterns of problems across the group - eg

ough, igh)

Use of audio files to facilitate listening and comprehension

Daily/weekly use of regular comprehension based activities

Practice using multi-choice questions formats

Responding to different sentence types to build inference skills

Practice retrieving detail from shorter passages

Practice making summaries about overall ideas/themes

Daily ten minute silent reading - most children engaged

Year 7-8 Target Action Plan

Year 7/8 Writing

To accelerate our Year 8 target writers two sub levels so they are working at expected level by the end of the year (3A to 4P).

Of the 4 students targeted by this intervention, all 4 students met their expectation by mid year, and continued to be on track — meeting their End of Year target of
4p in writing.

Actions

Lost Learning (small group intervention with Learning Coach)

Fast Feedback (targeted feedback and monitoring of one specific goal at a time)
Teaching modelling that directly reflects their current writing goal
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Learning coach, 4x week

Class teacher 4x week

Class 2x a week

Planning templates

Quality writing models (written by teacher)
Sentence stems

Student Achievement Targets Overview for 2024

Annual Target Number 1:
Raising achievement in Mathematics for Year 5 & 6 students (and school wide) who are currently learning at “below expected level of achievemen”t to an
“expected level of achievement”.

Connected to: Strategic Goal 1 & 2:
Curriculum
Engagement

Rationale:

Our Year 5 & 6 cohort has a core group of students who are below expected level of achievement that we aim to accelerate across the year so they are at an
expected level of achievement through

Year5=4/20=20%

Year6 =8/31=26%

Planned Actions:
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Increasing data literacy capabilities in our teaching teams through PLD that defines and outlines accurate understanding of achievement in regards to
mid term and end of year measures

Ensuring a consistency of terminology is used by our teaching teams when talking about curriculum achievement and the accurate measuring of this
Reviewing our assessment schedule to ensure assessment practices in mathematics are wider ranging, varied (formative and summative) and relevant
Developing team leader capability around using achievement data to form next steps in practice across teams

PLD is being accessed for a 2nd year in providing a balanced mathematics curriculum in classrooms

Identify Annual Target students on school-wide assessment database in mathematics across the school (Year 1-8).

Identify Annual Target students in each classroom as the basis for Professional Growth Cycle enquiries.

Establish action plans to conduct as professional learning plans (Professional Growth Cycle - PGC) focused on development through 2nd year Maths
PLD

Set specific targets for our IEP students that focus on strategies that will enable faster than typical progress for these learners
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Annual Target Number 2:

Raising achievement in Writing for Year 5 & 6 students (and school wide) who are currently learning below an expected level of achievement to an expected level
of achievement.

Connected to: Strategic Goal 1 & 2:
Curriculum
Engagement

Rationale:

Our Year 5 & 6 cohort contains a number of students who are currently below expected level of achievement.
Year5=6/20=30%

Year6 =8/31=26%

Planned Actions:
- Increasing data literacy capabilities in our teaching teams through PLD that defines and outlines accurate understanding of achievement in regards to
mid term and end of year measures
- Ensuring a consistency of terminology is used by our teaching teams when talking about curriculum achievement and the accurate measuring of this
- Developing team leader capability around using achievement data to form next steps in practice across teams
- Identify Annual Target students on a school-wide assessment database in writing across the school (Year 1-8).
- Inquire into the unique nature of our data that identifies writing as more successful than reading in regards to students at expected learning levels
- Inquire into the data trend that sees students drop from above expected achievement levels to at expected achievement levels after year 4
- Engage in more robust moderation practices within teaching teams to ensure consistency across year levels
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Giving Effect to Te Tiriti o Waitangi 2023
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In 2023, The BOT and Teaching Leadership Team of Te Raekura Redcliffs demonstrated it’s commitment to Te Tiriti in the following ways:

Ka titia te rae me te kura. He tohu raekura.
Adorn your head with precious red feathers. As symbols of knowledge and excellence.

Te Raekura Redcliffs Whakatauki

Policy

Local Curriculum

Equitable Outcomes

The board of Te Raekura Redcliffs is
responsible for supporting Maori
educational achievement. We are guided by
the following objectives under the
Education and Training Act (s 127):
ensuring that every student is able to attain
their highest possible standard in
educational achievement

giving effect to te Tiriti o Waitangi by:
working to ensure that our plans, policies,
and local curriculum reflect local tikanga
Maori, matauranga Maori, and te ao Maori
taking all reasonable steps to make
instruction available in tikanga Maori and te
reo Maori achieving equitable outcomes for
akonga Maori.

Daily Karakia across the school

Weekly kapa haka for all students
Established whanau group for students
registered as Maori

Celebrated Te Ao Maori learning
opportunities, integrated into our
curriculum plan such as:

Matariki hangt was used to host community
celebrate learning across kura

Te wiki o te reo Maori was celebrated
Aotearoa New Zealand Histories curriculum
was a key focal point for Kahui Ako
collaboration

Established a te reo curriculum pathway
through the school using kahui ako across
school leadership

Currently working with Kahui Ako around 6
purakau to be delivered across the kahui in
collaboration with Ngati Wheke.

Classroom names connect our learning to
our local area and were gifted to us by Te
Hapu O Ngati Wheke and Ngai Tuahuriri:
Te Ana (the cave - pays homage to Te Ana
o Hine), Junior space.

Te Awa (Te Awa meaning river, channel,
landing place for waka), Junior space.

Te Urunga (steering, paddle, navigator),
Middle school space.

Teachers engaged with personal te reo and
tikanga professional learning

Wellbeing survey highlighted any access to
support for Maori learners and captured
voice around school engagement

Kahui Ako has established the platform
form strong partnerships with hapu — Ngati
Wheke and Ngai Tuahuriri

In 2023, Kahui Ako completed a shared
cross kura kaiako inquiry to support the
implementation of Aotearoa NZ Histories
curriculum. We also built our cultural
narratives into these inquiries with akonga.
We invited key people to support this
process including Dr Lyn Bird, and Dr Hana
O’Regan to support at TOD and Aupaki hui
days to support our growing knowledge
and understanding for how we can give
effect to te Tiriti o Waitangi.

Kahui Ako strategic goals have been
established in consultation with Ngati
Wheke.
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Waipatiki (outlet of stream - pays homage
to nearby site), Middle school space.
Tamahika (Redcliffs mudflats - pays
homage to nearby site), Senior space.
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Kiwi Sport Report 2023
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Kiwi Sport 2023

Kiwisport Funding.

Kiwisport is a Government funding initiative to support students’ participation in organised sport.

During 2023, Te Raekura Redcliffs School received a total Kiwisport funding of $3,296.24 (excluding GST).

The funding was spent on buses to transport Years 0-6 students to and from swimming lessons, and to transport students in Year 5-8 to and from weekly winter
sport games in Hagley Park.

The number of students that participated in organised sport was 235.
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Statement of Compliance with Employment Policy
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Statement of Compliance with Employment Policy

Reporting on the principles of being a Good Employer

How have you met your obligations to provide good and safe working
conditions?

The Te Raekura Redcliffs School Board sets and reviews our Health and
Safety Policies in line with scheduled policy reviews.

The Board has appointed a Health and Safety sub-committee which meets
monthly during term time, and more often if required, to review health and
safety matters within the school including staff wellbeing

The Board receives a monthly health and safety report at each of its Board
meetings which is discussed setting out the minutes from the health and
safety committee.

The Board also receives confirmation from the Principal who has delegated
authority on a day to day basis to manage health and safety with regards
to working conditions in the school that compliance requirements have
been met in month in the Principal’s report to the Board.

What is in your equal employment opportunities programme?
How have you been fulfilling this programme?

As required by the Education and Training Act 2020 (s 597), Te Raekura
Redcliffs operates an employment policy that complies with the principle of
being a good employer and ensures the fair and proper treatment of staff in
all aspects of their employment.

This Equal Employment Opportunities (EEO) policy is our framework for
providing an inclusive, non-discriminatory workplace, and promoting equal
opportunities for all staff members.
Te Raekura Redcliffs promotes equal opportunities by applying
our EEO framework to all relevant school policies and procedures,
particularly those relating to employment (e.g. recruitment and selection,
training, professional development, and promotion).
This is to ensure that we:

e treat current and prospective staff fairly

e make decisions based on relevant merit

e work to eliminate bias and discrimination.

How do you practise impartial selection of suitably qualified persons for
appointment?

Follow correct employment procedures as outlined in our employment
policy
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Seek advice from NZSTA

How are you recognising,
- The aims and aspirations of Maori,
- The employment requirements of Maori, and

- Greater involvement of Maori in the Education service?

Working in partnership with hapu and iwi

Kahui Ako guidance

Seeking voice from whanau when making strategic decisions around Maori
learning

How have you enhanced the abilities of individual employees?

Professional growth cycles

Professional learning is part of our working culture
Positive working environment is

Wellbeing culture and strategic focus

How are you recognising the employment requirements of women?

Policy and procedures

How are you recognising the employment requirements of persons with
disabilities?

Policy and procedures

Good employer policies should include provisions for an Equal Employment Opportunities (EEO) programme/policy.

The Ministry of Education monitors these policies:

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO
Do you operate an EEO programme/policy? YES
Has this policy or programme been made available to staff? YES
Does your EEO programme/policy include training to raise awareness of issues which may impact EEO? YES*
Has your EEO programme/policy appointed someone to coordinate compliance with its requirements? YES
Does your EEO programme/policy provide for regular reporting on compliance with the policy and/or achievements YES
under the policy?
Does your EEO programme/policy set priorities and objectives? YES
* When / if required
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